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ABSTRACT

The purpose of this study is to suggest ways in which educators can foster
a consciousness of academic success with Latino English Language learners in

high school using self-efficacy and social capital as assets. The researcher
vouches to demonstrate how constructs such as self-efficacy and social capital

can positively influence and contribute to the success of these English Language
learners while in high school.
There are three levels that exist of students’ beliefs in their efficacy to

regulate their learning activities, these are, to master academic subjects;
teachers’ beliefs in their instructional efficacy to manage classrooms and to

motivate and promote learning in their students; and faculties’ sense of efficacy
that their schools can accomplish significant academic progress. When students

perceive their personal self-efficacy for self-regulated learning is high, the
academic success can be greater since they control the amount and quantity

they want to learn. Social capital as a construct is vital for adolescents, not only

to adapt more effectively to different situations but also to be more productive.
When these two constructs, self-efficacy and social capital come together,
an individual will be able to recognize that only she/he will is the one that self

regulates their motivation which in turn affects their behavior. As an ethnographer
1 believe it is my duty and obligation to not just interpret the story of the Other but

to also serve as their advocate, both as a practitioner and researcher, and
denounce the injustices and the biases that continue to exist in our society,

particularly in our public schools.
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CHAPTER ONE
INTRODUCTION

It must have been sometime in October or maybe even November. The

year was 1971, during the early months of my senior year at Vista Valley

High School. My camarada Jorge approached several of us friends with
an application for the University of California. His brother, Mauricio was a

sophomore at UC Riverside and asked him to hand out admission
applications to some of his friends. I was one of those. My immediate
response to Jorge was, “you know I just recently dropped a math class

that was necessary for admission to the university.” Though I had been
taking college -preparatory courses throughout my four years of high

school I got to a point where my dream of getting to the university faded
dramatically as a result of my counselor not encouraging me to pursue a

college education let alone assisting me in what I needed to do. I
remember when I went to see him about helping me out with finding out

the necessary requirements for admission to the university, his advice to

me was, ’’Miguel I think you should take more vocational education
courses.” I truly believe he was the epitome of the gatekeeper who based

his subjective decision on my socioeconomic status and my being a
member of a minority, (Rosenbaum, Miller, Krei, 1996). Although I knew
my grade point average wasn’t the greatest, I knew it was good enough!

Anyway, my response to Jorge was, “I don’t think I have a chance of

1

getting admitted.” However, his response rang in my mind for days when

he said, “you know what? take the application and fill it out you don’t have

anything to lose by applying.” It was those words that made me think that

he had a point. 1 went ahead and submitted the application and went on

with my life and my schooling. June came around and still no word from
the university. Graduation came and still no word. 1 graduated and went to

back to work in the fields, picking cherry tomatoes and squash at my dad’s
ranch. One day, my dad asked me to go home to get some lunch for the

workers, “la cuadrilla,” or the crew. When I got home my sister Mague

greeted me with, “Mickey, they called from the university, saying they want

to know if you are still interested in going.” Under the circumstances I was
in, with my arms covered in green because of the tomato vines and the

perspiration from the work, that I practically grabbed the phone number
away from her. When 1 called the number, the lady at the other end pretty
much confirmed everything my sister told me, when she said, “hi Miguel
we would like to know if you are still interested in attending the university

so that you can report for a five-week, summer residential program.” She
went ahead and gave me the date, time and the place where I had to

show up. This is how my journey as an undergraduate student began and
eventually revolutionized my perception of education and life. It is this
personal account that made me believe in the importance of social capital

and the significance of self-efficacy.
—Personal notes, 1971
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The personal anecdote above will serve to relay my personal, lived

experience at Vista Valley High School and how my attendance at the University
of California, Riverside dramatically changed my philosophy of life, my
perspective on education, and the overall course of my life, for the better! It will

also substantiate and support my purpose for using social capital and selfefficacy as significant constructs that do have room and a place in education,

especially as they apply and impact Latino English Language learners! In

addition, it will help me set the stage for the methodological approach I will use in
my study which is to use critical race-grounded methodology as ascribed by

Malagon, Huber, Velez (2009). These researchers make some valid and viable
points as they describe their frustration when researching People of Color
especially when it comes to qualitative research methodologies as they pertain to

education. For the most part, they find deficit explanations of their (People of
Color) behavior and social circumstances, which is the reason they took this

approach of using critical race-grounded methodology because they claim these

methodologies, “are critically sensitive in their abilities to situate lived experience
within a broader sociopolitical frame-both in the final research product and
throughout the entire research process” (2009, p. 1).

Statement of the Problem

English Language learners are generally for the most part a very
vulnerable group of students when it comes to academic success, particularly at
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Vista Valley High School where the research for this study will take place. The
reasons for this are numerous. Educators serving these children must keep in
mind that English learners (Els) are a diverse group, with varying educational

experiences, primarily language skills, and levels of English proficiency (Tinajero,

Munter, and Araujo, 2010). Most English learners both in the U.S. (79%) and in
California (83%) speak Spanish as their primary language (Gandara, Rumberger,

Maxwell-Jolly, Callahan, 2003). Many of these students live in poverty, their

families often do not have a deep history of formal education, and many are not
yet proficient in English (August & Hakuta, 1997). A recent study by ARRA (The

American Recovery and Reinvestment Act) adds: “ELL students enter American
schools at varying ages and without this knowledge and facility in English, they

must acquire the language at the same time they are learning subject matter
content” (2009, p. 2). Particularly vulnerable are older students who enter the

school system with little or no formal education (Tafoya, 2002). At 1,475, 988
English Language learners is one of the largest groups in California (CDE, 2010),

they are also the most difficult to service because of the limited resources such
as inadequate instruction and other constraints that exist in our schools as a

result of No Child Left Behind (2002) and Proposition 227 (1998).
The No Child Left Behind (NCLB) legislation requires schools to identify

and serve both Els and immigrant students and makes them strictly accountable

for ensuring that these children make rapid progress in learning English while
monitoring concomitant advances in their reading, math, and science skills
(Tinajero, Hope Munter, and Araujo, 2010). The language regarding literacy
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development in Title I of NCLB (2002) focuses on reading, with little attention

paid to listening, speaking, and writing (McCallahan, 2006). Furthermore,
in order to meet NCLB’s required gains among ELLs in English
proficiency, California requires that the number of ELLs who make at least

one gain in proficiency level on the California English Language

Development Test (CELDT, the standardized English language
development assessment) increase annually. (Cooper, 2007, p. 11)

Entitled “English for the Students,” Proposition 227 completely
restructured the system of educational programs to teach ELL students.

Proposition 227 was passed in 1998 with a 61% vote and succeeded in
dismantling California’s bilingual education programs and in turn replaced them

with instructional programs known as Structured English Immersion (SEI)
(Cooper, 2007). In addition, Title I, the federal program designed to work with
ELLs is not doing an adequate job in helping these students meet their academic
needs. According to ARRA, “Twenty-four percent of the schools held accountable

for AYP targets for the LEP subgroup did not make AYP for that subgroup in

2004-05; for high-poverty schools that percentage is substantially higher” (2009,
p. 3). AYP or adequate yearly progress is evaluated yearly by states based on its

students’ annual measurable objectives (AMO) which are then used to define the
progress goals for proficiency on the state’s standardized tests and the California

High School Exit Exam, better known as CAHSEE (Cooper, p. 10).
According to Gandara and Baca (2008, p. 1) the state initiative known as

Proposition 227, “created a toxic environment for English Learners that resulted
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in a legal challenge brought by 9 school districts in the state.” Vista Valley Unified

School District is one of the nine. To compound matters, English Language

learners normally end up with the least experienced or poorly qualified teachers.

English learners are more likely than any other children to be taught by teachers
with an emergency credential (Gandara et al., 2003). In her very thorough and
quite dynamic study, Cooper (2009, p. 27) adds: “It is important for teachers to
receive professional development that is focused on raising their consciousness

about the significance of the cultures and languages that ELL students bring to
the classroom.” She also adds, ‘Teachers should learn to be supportive of ELL

students’ maintenance of their native language and the use of it at home” (p. 27).

Another obstacle that many English Language learners have to deal with is the
subtractive elements that exist in many public high schools. According to Angela
Valenzuela (1999, p. 3) “it divests these youth of important social and cultural
resources, leaving them progressively vulnerable to academic failure.”

Compounding the problem for these students is the simple fact they are students
of color, which significantly increase their chances of limited academic success.
In addition, and in the opinion and lived experience of this researcher, their lack

of self-efficacy and limited, or nil social capital makes them primary targets for
academic failure. Unlike some studies that have focused on negative or deficit

models, this study however will emphasize the positive by demonstrating with

actual testimonios that with a generally high degree of self-efficacy and the
proper amount of social capital, these English Language learners can achieve
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the academic success necessary to tread our educational pipeline much more

effectively.

Research Approach and Considerations
To achieve the goal of demonstrating the impact self-efficacy and social

capital have on students, the researcher will provide an ethnographic approach
by demonstrating with testimonios students who have been members of Vista

Valley High School, the school where the researcher is employed. My instinct

tells me the most logical, practical framework to use is that of Critical Race
Theory because I too believe our Latino students are victims of discriminatory
forces in our society which obviously extend into our schools. 1 want to use a
critical lens that can help me convey the struggles some of our English Language

learners have experienced which are similar to the struggles I endured as a

student growing up in the Vista Valley school district with regards to language

development and language acquisition. As 1 reviewed the various methodological

qualitative approaches available I couldn’t help but wanting to select a little bit
from all. For example, life histories or narrative inquiries made plenty of sense to

me in wanting to share the lived experience of my participants. Chase (Denzin &

Lincoln, 2005) does an excellent job at defining and detailing this particular
methodological approach. She claims, “A narrative may be oral or written and

may be elicited or heard during fieldwork, an interview, or a naturally occurring
conversation” (p. 652). She goes on to say, “life history is the more specific term
that researchers use to describe an extensive autobiographical narrative in either
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oral or written form, that covers all or most of a life” (p. 652). However,
testimonies makes plenty of sense. Simply the translation of testimonio into

English testimony means first-hand authentication of a fact, evidence (Webster

Collegiate Dictionary, 1996). From an academic perspective, a testimonio
according to Beverley (Denzin & Lincoln, 2005) is defined as, “a novel or novella

length narrative, produced in the form of a printed text, told in the first person by

a narrator who is also the real protagonist of the events she or he recounts” (p.
547). He adds that, “its unit of narration is usually a life’ or a significant life

experience” (p. 547). According to Yudice (1991) “the speaker does not speak for

or represent a community but rather performs an act of identity-formation which
is simultaneously personal and collective” (p. 15). Using Brabeck’s perspective,

she claims, “Testimonio emerged in the wake of social movements, liberation
theology and other consciousness-raising, grass-roots movements during the
1960s and 1970s when people who were once the objects of anthropological and

psychological study began to write and speak for themselves” (2003, p. 253).
Unlike oral histories or narrative inquiries “testimonio moves beyond narrative,
biography, or oral history because it is born out of the speaker’s (and not the

researcher’s) political agenda aimed at resisting oppression” (Brabeck, p. 253).
With reference to English Language learners it suffices to cite Saavedra (2011)
where she claims, “Testimonios become extremely important, allowing us to work
more effectively with English language learners and with immigrant and minority

communities” (p. 268). To add a cultural perspective to the testimonio the
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researcher will use a critical race testimonio epistemology because it allows for a

portrayal of the lives of the oppressed.
Critical race testimonio can be understood as “a verbal journey of a
witness who speaks to reveal the racist, nativist, ciassist, and sexist injustices

they have suffered as a means of healing, empowerment, and advocacy for a
more humane present and future” (Perez Huber, in press). My reason for not

selecting a single, particular methodology is my disbelief in a fixed ontological

methodology that may limit the purity of the research or an epistemology that
restrains the researcher in ways which limit the inquiry. “Qualitative researchers

do not separate themselves nor their influence from what is being inquired”
(Noblit, Flores, & Murillo, 2005, p. 157. These researchers go on to say that,

“Inquiry then is value bound in the choices of frame and focus by the researcher,
but also in the values that inhere in the particular contexts in inquiry” (p. 157). In
addition, the thought of using Participatory Action Research is also another

approach I have considered because of its self-refl ection system of cycles.
Of interest and in my opinion of applicability especially to the two main

constructs of self-efficacy and social capital, is the appropriateness of the

learning process that takes place such as, a. what people do, b. how students
interact with the world and with others, c. what people mean and what they value,
and d. the discourses in which people understand and interpret their world

(Kemmis & Taggart, 2005). However after reading the work by Malagon, Huber,

Velez (2009), I have become more inclined to using their approach of grounded
theory to inform a Critical Race Theory Methodology which they aptly call critical
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race-grounded methodology process (p. 2). In this particular study, these

researchers poignantly assert an element critical to qualitative research and that
is, “we strengthen the interdisciplinary methodological toolbox for qualitative

critical race research, which seeks to build theory from the lived experiences of

the researcher’s informants and research collaborators” (p. 2). Although

grounded theory was not developed as a methodology for collecting knowledge
and building theory from the lived experiences, when partnered with Critical Race
Theory the researcher can use grounded methodology to interpret the

perspectives and voices of these narratives that have remained
unacknowledged, invalidated and distorted in social science (Malagon, Huber,

Velez, p. 7). “A CRT and LatCrit framework in education challenges the
traditional claims of the educational system to objectivity, meritocracy, color
blindness, race neutrality, and equal opportunity” (Solorzano & Delgado Bernal,

2001, p.313.

To facilitate the outcome of the results interviews, along with testimonios

and oral histories will be used. The qualitative paradigm will consist of interviews,
testimonios, and oral histories of twelve students. Some of these students are at

a juncture where they are in high school either in their freshmen, sophomore,

junior, or senior year. They are at a juncture that finds them in an English
Language Development class still working at demonstrating how adapting to a

new setting is not easy. The researcher will attempt to demonstrate how with a
high degree of self-efficacy and a generous portion of social capital achieving
success can be a “dream come true.”
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College-preparatory programs such as EOP (Educational Opportunity

Program), Upward Bound, GEARUP, and AVID, which have become catalysts for

many students from unrepresented backgrounds will be referenced to

demonstrate how some of these programs that have been used at Vista Valley
High School, which in essence become effective social networks, can help
ameliorate the lack of social capital and limited degree of self-efficacy of these

English Language learners. Additionally, the role of the guidance counselor will
be presented as a way to demonstrate how important these institutional agents
are in the educational setting, particularly at the high school level where the
success and destiny of Latino English Language learners is extremely crucial.

An institutional agent according to Ricardo Stanton-Salazar (1997) is

defined as, “those individuals that have the capacity and commitment to transmit

directly, or negotiate the transmission of, institutional resources and
opportunities” (p. 6). In his most recent work, Stanton-Salazar (in press) in

essence refines this definition of institutional agent by claiming and institutional

agent is defined as “an individual who occupies one or more hierarchical
positions of relatively high status and authority” (p. 12). Guidance Counselors
can have tremendous influence on students and can assist in identifying a

student’s self-efficacy and can also help establish the social capital that
sometimes causes many English Language learners to not succeed

academically. Discussion of important constructs such as self-concept and self-

esteem will be presented to demonstrate the relevance these have in recognizing
self-efficacy in adolescents, particularly as these adolescents are making their
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transition from middle school to high school. Conveying this guidance counselor’s
perspective, the researcher will elucidate how some Latino English Language

learners tend to be less successful than others unless they have a high degree of
self-efficacy and the proper level of social capital. It is here where the researcher

will also serve as a narrator of these anecdotes English Language learners have
experienced. Hence, the lived experience and the autobiographical connection

as an ethnographer will help facilitate the social, political, emotional, and

sometimes psychological struggles some of these English Language learners
have faced and endured as they work at establishing themselves in our public
school system. Finally, implications for language instruction and the degree of
learning of these English Language learners will also be discussed.

The public’s perception when it comes to English Language learners,
especially when it comes to closing the achievement gap is normally limited to
the academy or to researchers advancing the literature, otherwise they are non

existent (Tomas Rivera Policy Institute, 2010; U.S. Department of Education
2010a; EdSource, 2008; Cooper, 2007; Darling-Hammond, 2006; Children Now,

2006; Gandara, Maxwell-Jolly, Driscoll, 2005; Gandara, Rumberger, 2002;
Tafoya, 2002; Gandara & Maxwell-J oily, 2000; Gandara, Maxwell-Jolly, Garcia,

Asato, Gutierrez, Stritikus, and Curry, 2000) For most new high school students

who make their way to the counseling office in anticipation of their class schedule
which lists their new classes and they look forward to joining their friends who

might have the same class, the reality for English Language learners is quite
different. If lucky, they may end up being placed in an English Language
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Development (ELD) class and maybe a math class with a bilingual teacher. The
reality of the matter however is rather bleak. Because their parents are confident

and trusting of the educational agency, they worry not about what classes their

son or daughter is assigned. Gandara and Contreras (2009, p. 57) point out,
“These children are dependent on the schools and society to invest in them in
areas where their parents cannot.” Again, in the review of the literature this point

will be further addressed.
Self-efficacy is a major predictor of performance. This kind of thought
process can assist in bridging the gap between knowledge and performance

(Wolf, 1997). As a construct, self-efficacy can be extremely effective in ensuring
an individual’s self-worth and their self-concept when understood, especially by

adolescents. It can certainly be an effective predictor of students’ academic
success. Self-efficacy is measured by an individual’s confidence in their ability to
complete a task. A key concept in Bandura’s (1986, 2001) social-cognitive

theory, self-efficacy is defined as a personal belief as to “how well one can
execute courses of action required to deal with prospective situations” (Bandura,

1982, p. 122).

An important, cognitively based source of self-motivation relies on the

intervening processes of goal setting and self-evaluative reactions to one’s own
behavior (1981, Bandura & Schunk). In high school, where an adolescent’s level

of self-esteem is generally displayed, unless their self-confidence and their self

motivation is high, their self-esteem will be poor. In this agentic sociocognitive
view (Bandura, 1986, 1997), people are self-organizing, proactive, and self
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regulating agents in their own development rather than just recipients of

socialization influences. When self-efficacy is combined with the construct of

social capital, the chances of increasing a student’s academic achievement are

generally increased. Social capital is defined as “a set of properties existing
within socially patterned associations among people that, when activated, enable

them to accomplish their goals or to empower themselves in some meaningful

way” (Stanton-Salazar, 2001, p. 265). This set of networking can become

extremely important for high school students, especially those possessing low

self-esteem. Their ability to connect with a teacher or with a guidance counselor
in a positive relationship of effective rapport will increase the student’s chances
for success. Intervention studies have shown that changing a person’s

confidence in her or his ability to perform a particular behavior-her or his

perceived self-efflcacy-will likely change the behavior itself (Burke et al., 2009). A
large number of adolescents have in the majority of cases their parents who are

their primary social networks. Similarly with self-efficacy, the family is the first
source of efficacy information for children (Pastorelli et al., 2001). Hence, if a

student’s parents have a high degree of self-efficacy chances are they will
transfer this to their children in the form of providing for them the necessary

networking that forms part of social capital which in turns establishes this network
of social support.
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Research Questions

This study seeks to answer the following questions:
1. To what degree is the participant’s knowledge and awareness of
the constructs of self-efficacy and social capital?

2. Is it possible and conceivable for institutional agents such as
guidance counselors and teachers to be able to improve English

Language learners' academic success while in high school and
improve their chances of success after graduation when fostering a

consciousness of academic success?
3. How can English Language learners better tap into the social
capital or networks that are available to them in school and in the

community and improve their chances of success in the

community?
4. How can this study help advance the knowledge of English
Language learners as to the constructs of self-efficacy and social

capital for academic success?

Significance of the Study

The significance of the study is an attempt to show how English Language
learners at Vista Valley High School can improve their academic achievement

with a better awareness, understanding, and knowledge of self-efficacy and
social capital. The National Center for Educational Statistics (NCES, 2005)

reported that Latino students accounted for 19% of the total student enrollment in
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U.S. public schools, up from 6% in 1972 (Garcia, 2007). “Within educational
research, the pipeline metaphor is often used to describe how students move

through the primary, secondary, and postsecondary levels of education” (Huber,

Huidor, Malagon, Sanchez, Solorzano, 2006).
In this paper the researcher attempts to demonstrate the positive effects

the constructs of self-efficacy and social capital can have on Latino English

Language learners in the Vista Valley Unified School District as they establish
themselves in a world unfamiliar with theirs in terms of language, culture, and
social environment. This work will be based on actual accounts of English

Language learners whose parents have established themselves as residents of

the Vista Valley, particularly either in the city of Vista (the only incorporated city
within the school district), or one of the outlying areas that forms part of the Vista

Valley Unified School District. These unincorporated areas are better known to

Vista Valley residents as Puma, Varadero, Cienfuegos, Tierra Linda, and Norte

Sur. As residents of the Vista Valley, these families have found themselves being

served for the most part by Vista Valley Unified with regards to their students.
This study will focus on the degree of self-efficacy English Language
learners possess and the social networks that make up the social capital that can

propel them to become successful academically, but more importantly to acquire
and learn the English language with much more alacrity and ease. Because

English Language learners comprise a large percentage of the student
population in the school district with 56.6% (SARC, 2007-08), of English

Language learners, and 38% (SARC, 2007-08), of English Language learners at
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Vista Valley High School, the focus of this study is primarily on these English
Language learners and how those students with a high degree of Self-efficacy

tend to tread more effectively through the educational pipeline compared to those

with a low degree of Self-efficacy. In addition, the identification of Social Capital
or the social networks that these students bring to their new environment, starting

with their family, will show a significant increase in their chances of achieving and
attaining a higher degree of personal, social, and academic success.

It is extremely important to note that these English Language learners do
not lack the support of their parents as their primary sources of both, self-efficacy

and social capital. On the contrary, in the majority of cases, the parents of these
students have placed high expectations on their children to succeed
academically as well as socially as they explore new academic territories as they

become members of the school’s student population. Testimonios and oral
histories of twelve English Language learners will be highlighted to evidence the
academic, social and emotional struggles these students have experienced as

they work at establishing their identity as foreigners in public schools systems

such as Vista Valley High School. Their personal anecdotes and personal stories
will elucidate the struggles they have faced and continue to face as they make

their way through the educational pipeline which for many is to pursue their
education at a four-year university and graduate! In sharing their oral histories or

testimonio, the researcher will attempt to demonstrate how a student’s degree of
self-efficacy plays a major role in the level of motivation that determines whether

a student is academically successful compared to someone who is not. To
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achieve this, constructs such as self-concept and self-esteem will be examined to
show how even though they are related to self-efficacy, they are totally different.
In addition, the construct of social capital will be discussed because the

researcher will attempt to demonstrate how with the proper degree of social

capital or social networks these English Language learners can effectively tread
the waters of the educational pipeline to achieve their anticipated goals which is

primarily to graduate from high school, earn a college degree, and become
successful contributing members of our great society.

Purpose of the Study

The purpose of the study is to suggest ways in which educators can foster

a consciousness of academic success with Latino English Language learners

using self-efficacy and social capital as assets. As a current educator who has
been working in various capacities such as teacher, counselor, and administrator

in the school district of which 1 am a product of, I cannot help but point out the
fact numerous students have graduated from Vista Valley High School and have

gone on with their business in life without an awareness of better opportunities
for success while in high school. I would venture the same has happened to
other English Language learners at other high schools across the nation.This

lack of awareness is due to various reasons, but principally I vouch for

demonstrating how constructs such as self-efficacy and social capital can
positively influence and contribute to academic success both while a student is
enrolled in high school and after they graduate from high school.
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A large number of students who have graduated from Vista Valley High
School have literally “missed the bus” of opportunity because little was done to
make them cognizant of their degree of self-efficacy and the level of social capital

they possess, or not possess. “Atomized households and the consequent lack of
social capital mean that parents must confront the challenges of the outside

environment and the threat of role reversal on their own” (Portes and Rumbaut,
.
2001)
As an educator, who has worked as ESL teacher where I have actually
established relationships with these students in a classroom setting; as an
administrator, who has been responsible for organizing the master schedule of
the school, including the creation of classes deemed necessary for English

Language learners; and as a guidance counselor who has actually been
designated to work primarily with English Language learners, I attempt to provide

ways in which educators across America can help foster a consciousness of
academic success and help English Language learners recognize these

constructs in order to increase English Language learners’ chances for success.
In addition, my work as an adjunct instructor at the local community college,

College of the Hills, where I have worked as an ESL instructor for over 25 years,

provides me the experience and the knowledge of what it takes to ensure the
success of English Language learners. Although these community college ESL
(English as a Second Language) students are primarily adults, their self-efficacy

and social capital can have an impact on their academic success. Furthermore,
as a graduate of Vista Valley High Schoo! who is now employed as a guidance
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counselor, the researcher will also share his perspective and oral histories or his
“cultural intuition” on the importance of the structure of relationships and how vital

self-efficacy can be in the development of social networks. “By being more
attuned to these sources of knowledge or forms of “cultural intuition,” a

researcher is more reflexive throughout the research process and is better able

to “ground” her/his work in the life experience of People of Color” (Malagon,

Huber, Velez, 2009, p. 3).
Self-efficacy is a construct that although cannot be taught, it is a construct
that can be learned and eventually recognized. Self-efficacy as it will be

explained in the literature is a construct based on Albert Bandura’s Social
Cognitive Theory. SCT includes cognitive constructs such as self-regulatory

mechanisms, which extend beyond issues of learning and/or modifying behavior
(Stajkovic, Luthans, 1998). “Self-regulation refers to the process whereby
students activate and sustain behaviors, cognitions, and affects, which are

systematically oriented toward attainment of learning goals” (Zimmerman 1989,
1990). Stajkovic and Luthans define self-efficacy (1998, p. 66) as, “an individual’s
convictions (or confidence) about his or her abilities to mobilize the motivation,

cognitive resources, and courses of action needed to successfully execute a

specific task within a given context.” Bandura takes it a step further by defining

Self-Efficacy as a generative capability. He claims, “efficacy involves a
generative capability in which cognitive, social, and behavioral subskills must be

organized into integrated courses of action to serve innumerable purposes”

(1986, p. 391).
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Social capital as a construct can also play a major role in an individual

student’s degree of academic success. As it will be elaborated upon in the

literature review social capital is a set of properties existing within socially

patterned associations among people that, when activated, enable them to
accomplish their goals or to empower themselves in some meaningful way
(Stanton-Salazar, 2001). These meaningful ways will be displayed in the
testimonios that will be presented in this study. Stanton-Salazar (2001, p. 265)
adds, “Such associations can occur in various ways: between two individuals

(e.g. teacher and student), between individuals in a group (e.g. parents in a
neighborhood), and between groups within a community (e.g. parents, school

personnel, police).” Positive social relations at school are highly productive
because they allow for the accumulation of social capital that can then be
converted into socially valued resources or opportunities (e.g., good grades, a

high school diploma, access to privileged information, etc.) (Valenzuela, 1999).

Valenzuela adds a very key point by claiming that “beyond helping individuals
attain such human capital as education and skills, social capital fosters the

development of trust, norms, and expectations among youth who come to share

similar goal orientation toward schooling” (1999, p. 28). These trust norms are
normally found when English Language learners connect with other students
alike who may experience similar conditions such as having the same friends

who may be enrolled in the same ESL (English as a Second Language) class. As
they make their way through the educational pipeline and continue taking
required classes to meet the graduation requirements they begin to become
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assimilated into the educational setting. It is important to remember that as they

develop relationships and they work at acquiring the English language their self
concept and their self-esteem continues to be strengthened.

Definition of Key Terms

CELDT or California English Language Development Test: is the test
administered in schools which determines the classification of the English

Language learner. The CELDT has three purposes:
1. To identify students who are limited English proficient
2. To determine the level of English language proficiency of students who

are limited English proficient
3. To assess the progress of limited English proficient students in

acquiring the skills of listening, speaking, reading, and writing in
English (CDE, 2010).

English Language Learner (ELL): A student who is not proficient in English
and is learning a second language (L2). English Language learner is normally
also referred as Limited English Proficient (LEP). However, this term has a

negative connotation which is why English Language learner will be the term
most frequently used in this study. Similarly however, ELL is a term used in

NCLB (2002).

Human Agency: Human agency is characterized by a number of core
features that operate through phenomenal and functional consciousness.
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Latino/a: The label is considered equivalent to the term “Hispanic.” The

Latino/a term has gained acceptance as representing populations from Mexico,
Central America, and South America (Hayes-Bautista, 2004).

Self-concept: Self-concept is a characterization of self-reflection or how an
individual adolescent thinks of himself/herself.

Self-efficacy: Beliefs in one’s capabilities to mobilize the motivation,
cognitive resources, and courses of action needed to meet given situational
demands.
Self-esteem: Self-esteem unlike self-efficacy is a person’s feeling about

himself/herself.
Social Capital: Social capital is a set of properties existing within socially

patterned associations among people that, when activated, enable them to
accomplish their goals or to empower themselves in some meaningful way
(Stanton-Salazar, 2001).

Social Cognitive Theory: In social cognitive theory human behavior is
extensively motivated and regulated by the ongoing exercise of self-influence.

Self-Regulation: Refers to the process whereby students activate and
sustain behaviors, cognitions, and affects, which are systematically oriented

toward the attainment of learning goals (Zimmerman, 1989,1990).
Testimonio: The expression not of a single autonomous account but of a

collectively experienced reality (Brabeck, 2003). “A testimonio is a novel and or
novella-length narrative , produced in the form of a printed text, told in the first
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person by a narrator who is also the real protagonist or witness of the event she

or he recounts” Beverley, 2005).
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CHAPTER TWO
REVIEW OF THE LITERATURE

English Language Learners’ Diverse Background
English Language learners comprise a large percentage of the student

population in the state of California. The total current population of English

Language learners stands at 1,475, 966 (CDE, 2010) a decline of 37,267 from
2009 and a total decline of 77,125 from 2008. In the county of Riverside the total

English Language learner population is currently 93,360 (CDE 2010), or 63% of
the state’s English Language learner population. In the Vista Valley Unified
School District on which this study is based, the English Language learner

population is currently at 10,420 (CDE 2010), out of approximately 18,000

English Language learners in the district or 56.6%, and 38% of English

Language learners at Vista Valley High School (SARC, 2008-2009).

The Vista Valley Unified School District
The Vista Valley Unified School District covers more than 1,200 square

miles of mostly rural desert terrain, serving the communities of Vista, Puma,
Varadero, Cienfuegos, Tierra Linda, and Norte Sur and serves approximately
18,000 students (SARC, 2008-2009). Of these communities, the city of Vista is

the only incorporated city within the school district. The city’s demographics very
much mirror those of the school district which include 96.97% Hispanics; 1.6%

White; .84% American Indian; .45% Black; .11% Other; and .03% Asian (2008).
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Similarly, the ethnic background of the district includes 96.6 % Latino or Hispanic

students, 1.3 % Caucasian, 1.1 %, 2 Filipino, multiple or no response, 0.4
%African American, 0.3% Native American, and 0.1 % Asian. Approximately
85.6% of these students participate in the National School Lunch Program. In

addition, 13.5% of the district’s students are designated Migrant Education
students and 8.3% are designated Special Education students. The district

currently operates fourteen elementary schools, two middle schools, one junior

high school, three comprehensive high schools, one continuation high school,
and one adult school. Vista Valley Unified School District has a growing
reputation for innovative programs and an outstanding staff (SARC, 2007-2008).

One of the purposes of this study is to demonstrate how a limited or lack
of self-efficacy and social capital tend to make it difficult for English Language
learners to be effective in attaining their primary goal of learning English, well

enough to increase their chances of earning their diploma and graduating from
Vista Valley High School. To achieve this purpose, the study will focus on two
primary constructs, self-efficacy and social capital which can make a major
difference whether English Language learners become successful at achieving

their ultimate goal of learning the English language proficiently enough to

graduate from high school and pursue a college degree. A second reason is to
foster and promote self-efficacy and social capital in our schools. The way to do

this is to identify these constructs and make them part of the terminology in our
schools. In addition, the role of the guidance counselor will be discussed
because as institutional agents counselors can have a major impact in the lives
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of high school students as is the case with this researcher. The same has

happened with other students whose stories will be shared through testimonios in
the methodology section.

In California, the total number of English Language learners is a
resounding 1,475,988 million students (CDE, 2010), a slight decline from two

years ago which was 1,553,091 (CDE, 2009), for a difference of 77,103 students.
A large percentage of students’ primary language is Spanish at approximately

85%, followed by Vietnamese at 2.2%, and then by Filipino at 1,4%.
Students in California’s public schools come from a wide variety of ethnic,

cultural, and linguistic backgrounds (Gandara, Maxwell-Jolly, Driscoll, 2005).

Spanish-speaking children in grades K-12 constitute the largest subgroup within

this growing segment of the school population (Tinajero, Munter, and Araujo,

.
2010)
As educators working with these students, either as guidance counselors,
classroom teachers, or administrators, it is imperative to be aware that these
varying degrees of educational level as well as the diverse levels of socio

economic status the majority of these students find themselves in will make a
major difference in the academic success or failure of these new arrivals. To
compound matters the No Child Left Behind legislation (2002) puts a major

burden on districts to ensure these students make adequate and quick progress

on their learning of English at the same time they are having to learn the major

subjects or core content areas, which make up a large portion of the graduation
requirements at Vista Valley High School and other public high schools alike. As

if this were not enough, a large number of English Language learners normally
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end up being instructed by untrained and unprepared teachers. According to
Gandara et al. (2003, p. 8) English learners are more likely than any other

children to be taught by teachers with an emergency credential. On a positive

note, Gandara and Contreras (2009, p. 103) claim, “perhaps the most essential
resource needed by Latino students is high-quality, stable teachers who are well
trained to address their learning needs.” There is no doubt that well-qualified

teachers make a major difference in high-performing schools. Darling-Hammond
echoes, “successful schools have teachers who have both solid academic
backgrounds and strong preparation for teaching, including extensive training for

teaching students with special needs, English Language learners, and the wide

range of other students they encounter” (2006, p. 644). ‘This situation hinders
their academic success” (Echevarria, Short, Powers, 2006). However, it is not

just the adequate preparation that is important, attitudes and expectations are

also extremely important. Gandara and Contreras add, “Teachers’ beliefs about
children’s abilities can either enhance or reduce their school performance, and

teachers’ assessments of student potential begin at a very early age” (2009, p.

103).

Self-Efficacy for Academic Success

Self-efficacy is normally a measurement of an individual’s belief in their
ability to complete a task (Burke et al., 2009). According to Albert Bandura, ‘The
capacity to exercise control over the nature and quality of one’s life is the

essence of humanness” (2001, p. 1). This capacity to exercise this control over
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one’ quality-of life is called agency or the power to change. What is human

agency? Bandura claims, “Human agency is characterized by a number of core
features that operate through phenomenal and functional consciousness” (2001,

p. 1). “The capacity to regulate one’s thoughts, motivation, affect, and action
through self-reactive influence constitutes one of the core properties of human

agency within the conceptual framework of social cognitive theory” (Bandura,
2006).
“In social cognitive theory human behavior is extensively motivated and
regulated by the ongoing exercise of self-influence” (Bandura, 1991, p. 248).
Zimmerman (2007) adds, “Two key cognitive and motivational variables in

reading and writing are self-efficacy and self-regulation” (p. 7). We know selfefficacy means an individual’s perceived capabilities for performing or learning
something new. Self-regulation is a reference to self-generated thoughts,

feelings, and actions systematically designed to affect one’s learning of
knowledge and skills (Zimmerman, 2007, p. 8). Moreover, “In comparison to

people with low levels of self-efficacy, people with high levels of self-efficacy are
more likely to persevere in the face of difficulties, more likely to feel disappointed

in the face of failure” (Prat-Sala & Redford, 2010, p. 285). In this particular study
by Prat-Sala and Redford (2010) they discuss the findings by Deci (1971,1975)

who found two types of motivation orientation where it is claimed that people who
are intrinsically motivated engage in a task for its own sake, because the task

itself is interesting, appealing, or satisfying, with no evident reward except for the
enjoyment of performing the task. In contrast, individuals who are extrinsically
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motivated engage in a task because of a separate outcome or reward they might
gain from the task or a special recognition.
Recently there has been an emphasis on the development of literacy skills

of students, particularly in reading and writing. “Although these two literacy skills
depend in part on students’ verbal abilities, research shows that cognitive and
motivational variables also play a significant role” (Zimmerman & Bandura,
1994). In secondary schools or high schools, teenagers or adolescents, are at a

critical age of character development Their character development along with

their behavior is generally assisted by an adolescent’s participation in sports,
school clubs and organizations, but also by family and their teachers and
counselors as their institutional agents. The characteristics of the home, the

school, and the community will help shape an adolescent’s physical, emotional,

social and cognitive behavior that will in turn assist with their development of

character. However, cases of cultural incompatibility exist where the culture of
the home may be different from that of the school. This is usually the case for a

number of English Language learners. As a result of this culture clash, “the
differing experiences, values, skills, expectations, and lifestyles with which

children enter school, and whether these differences are consistent or not with
the school environment, need to be considered” (Nieto, 2005, p. 47).

According to Stanton-Salazar (in press), adolescence is a transitional
state of human development that involves biological (i.e., pubertal), social, and
psychological changes in preparation for adulthood (p. 3). In addition, “During

this period, adolescents simultaneously deal with physical and cognitive
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transformations, increases in peer pressure, greater interest in the opposite sex,

and the desire for personal independence” (Ellis, Marsh, & Craven, 2009, p. 54).
“Like other adolescents, minority youth must construct a self system that fosters

self-esteem, an internal locus of control, and a positive ethnic group identity”
(Stanton-Salazar, & Spina, 2003, p. 232). However, compounding matters for
many of these English Language adolescents is their language, or lack of, when

it comes to English. Studies show that throughout childhood and adolescence,
language is a vital instrument that aids in socialization and emotional, behavioral,
and cognitive self-regulation (Dale, 1996).
Experimental studies have shown work with low-achieving students and

their setting of proximal goals by their own volition increases their sense of
cognitive efficacy, their academic achievement, and their interest in the subject
matter (Bandura & Schunk, 1981; Schunk, 1983; Zimmerman, Bandura, &

Martinez-Pons, 1992). What kind of individual will she or he be? This
development of character will help determine how successful the individual will

be in establishing social networks that will propel her or him to achieve levels of
success particularly in terms of academics but also in terms of social status.

Stanton-Salazar (in press, p. 3) adds,

This stage of development is marked by a socialization process whereby
youth are actively engaged in social interactions with various individuals,

authority figures, groups, and networks, within a complex social universe
composed of the Sociocultural worlds of the family, community, peer
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group, the school and other predominant institutions (e.g. police and

judicial system; the labor sector).

An adolescent must learn to cope with a multitude of situations, both
emotional and social. The issue of adolescent coping styles is

fundamental to theoretical treatments that address not only the latent yet
potential of class, racial, and gender domination on child and adolescent
development, but the active role youth play in assembling their current life

conditions and life chances (Stanton-Salazar, 2001, p. 24).

Historically underrepresented in mainstream middle-class institutions,
including higher education, Latinos typically do not have access to the resources

that can help propel them to success, including the social capital that can help
link them to the benefits of the middle class (Lin, 1990; Stanton-Salazar, 1997;

Monkman, Ronald, & Theramanene, 2005; Stanton-Salazar & Dornbusch, 1995).
Social resources can be anything from tutorial services to a library equipped with

computers for students’ use. According to Lin, Ensel, Vaughn, (1981, p. 395)
social resources are defined as, “the wealth status, power as well as social ties of
those persons who are directly or indirectly linked to the individual.” What then is

social capital? A lucid and very functional definition of social capital is one by

Stanton-Salazar where he states that social capital is a set of properties existing
within socially patterned associations among people that, when activated, enable

them to accomplish their goals or to empower themselves in some meaningful
way (2001, p. 265). Another very accurate and applicable definition is the one by
James Coleman as he credits Glenn Loury with coining the term social capital is,
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“social capita! is the set of resources that inhere in family relations and in

community social organization and that are useful for the cognitive or social
development of a child or young person” (1990, p. 300). “In education, social

capital can help group members achieve academic successes, such as
graduating from high school, obtaining admissions to college, winning
scholarships, and finding career opportunities (Olivo, 2009).

Research on Self-Efficacy and Social Capital of Ells

Although there is research on self-efficacy and English Language
learners, it is either limited to the elementary level (LeClair, Doll, Osborn, and
Jones, 2009; Rodriguez, Ringler, O’Neal, Bunn, 2009) or to the university level

such as English Language learners in an Intensive English Program at Indiana
University (Huang & Chang, 1996). Furthermore, the above studies were done
either in the Midwest (Nebraska, Le Clair et al., 2009), the Mideast (Indiana,

Huang & Chang, 1996), or the East coast (North Carolina, Rodriguez et al.,

.
2009)
Although all three studies bring out crucial implications for further research
on the importance of the perceptions of English Language learners with respect

to school environment, the demographics of the studies are significantly different
from the ones at Vista Valley High School. In researching studies on middle or

high school students and using key terms such as self-efficacy, middle school,

high school, and Latino English Language learners only seven studies came up.

Two of these studies were conferences primarily for teachers (Goos, Brown,
Makar, 2008; Rubba, Rye, DiBiase, 2001). Two of the studies were yearbooks,
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one from the College Reading Association (Falk-Ross, Szabo, Sampson, Foote,
2009) and the other on Building Literacy Communities (Szabo, Morrison, Martin,

Boggs, Raine, 2010). The three other studies were primarily on teacher staff
development (Wyatt, 2010; Anderson, 2009; Zheng, Young, Brewer, 2009).

Studies that look at the self-efficacy of Latino English Language learners and its
effect on high school students are scant. One dissertation that uses self-efficacy
as a construct addresses primarily motivational factors, beliefs, self-efficacy, and

levels of acculturation related to second-language learning (Garcia, 2007).

Though it does include high school students, the demographics of the school

where the study was conducted are uniquely different from those at Vista Valley
High School. The study by Garcia (dissertation) was done in a large urban school
district in Southern California with a Hispanic population of 61% and eight ethnic

groups (pp. 49-50) unlike this study which is conducted in the Vista Valley Unified
School District a district with a 98% Latino/Hispanic population and four primary
ethnic groups with the major one being Latinos.

Similarly, when it comes to the research on social capital and Latinos

there exists a good amount of research as the construct applies to

Latino/Hispanic English Language learners, however compared to self-efficacy
and English Language learners there seems to be more studies. In her
dissertation, Olivo (2009) looks at Latinos in the Inland Area Empire and the

Future Leaders program a community support organization serving Riverside and
San Bernardino Counties. Again, in this study Olivo’s emphasis is on how the
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Future Leaders’ Program provides the resources for Latino adolescents to

navigate the structure of school successfully (p. 35).

Another study that sheds some light on the importance of social capital
and Latino’s academic achievement is a study conducted in 2004 by Ochoa and
Cadiero-Kaplan with their study’s emphasis being more on promotion of biliteracy

and academic achievement. The researchers’ primary recommendations are
provisions for academic access and the promoting of multi-literacy in a large

Southern California school district where the study was conducted (p. 27). The
researchers then present their results by identifying eight components. These

are: 1. Program Design and Approaches, 2. Value for Learners, 3. Expectations
for Learners, 4. Instructional Goals, 5. Literacy Orientation, 6.1 & 6.2 Resources

and Curriculum L1 (Spanish) & L2 (English), 7.1 & 7.2 Instructional & Fiscal
Accountability, and 8. Parent Involvement (p. 40). Interestingly, in the Parent

Involvement recommendation the researchers discuss the importance of
collaboration between the district and parents and they go on to state, “Such
collaboration should yield high aspirations, positive self-esteem, self-respect, and

productive ethnically diverse youth that are proud of their language and culture

and persona development” (Latino Educational Summit, 2003, 41).
A study that does take social capital as its primary construct is one by

Robert Ream (2003) as he discusses how social network instability
accompanying high mobility rates may contribute to Mexican-American

underachievement (p. 237). In this study, Ream attempts to make more evident
the causal mechanisms by which student mobility impairs social capital
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development (p. 239). In his 2005 study on how social capital mediates the

impact on mobility, Ream brings up the fact the issue of mobility is nothing new.
He claims this issue of mobility and social capital dynamic was introduced by

James Coleman (1988, 1990) and has subsequently been addressed by other

researchers (Hagan, McMillan, & Wheaton, 1996; Pribesh & Downey, 1999).
In total 31 studies came up when I typed in key terms such as social

capital and Latino English Language learners. However, besides the ones

mentioned above the majority of these articles’ emphasis was on the actual
acquisition of the English language. In terms of using both constructs, selfefficacy and social capital the research becomes more opaque. One such study

that includes both constructs is the dissertation by Francisco Gaytan (2010) who

does use both the role of self-efficacy and social capital as they apply to
Mexican-descent individuals in New York City but not specifically English

Language learners. His main emphasis in his dissertation is primarily on
Mexican-descent students in New York.

The Melding of Self-efficacy and Social Capital

When a student believes in his or her self-efficacy they in essence have

control over their instructional efficacy thus ensuring they will do well
academically. According to Bandura (2008) the perceived self-efficacy in the
academic domain has been examined at three levels. He goes on to say,

These include students’ beliefs in their efficacy to regulate their learning
activities and to master academic subjects, teachers’ beliefs in their
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instructional efficacy to manage classrooms and to motivate and promote

learning in their students, and faculties’ collective sense of efficacy that

their schools can accomplish significant academic progress (p. 525).
When these students perceive their personal self-efficacy for self-regulated

learning is high, the academic successes can be greater since they control the
amount and quantity they want to learn. Students with a high level of selfregulatory efficacy are normally the ones who will be persistent and encouraged

to find answers to complex problems. In addition, adolescents begin to

distinguish between those activities they care for and those they do not.

According to Bandura (1986, p. 348) “people do not care much how they do in

activities that have little or no significance for them, and they expend little effort
on devalued activities.” He adds, “It is mainly in areas affecting one’s welfare

and self-esteem that performance appraisals activate self-reactions” (348). “All
too often the options available to most adolescents, especially those who are not
oriented to sports, are watching television, hanging out at the malls, drug and
sexual experimentation, and association with peer gangs” (Fertman & Chubb,

1992). It is imperative that educators such as guidance counselors do their best
to ensure all students, particularly Latino English Language learners believe in

themselves to consider loftier goals after they graduate from high school. Hence,
by doing this the social capital networks continue to be strengthened and the

student’s self-efficacy reinforced.
Social capital as a construct is vitally necessary for adolescents to not only
adapt more effectively to different situations but because it is also very
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productive, “thus making possible the achievement of certain ends that in its

absence would not be possible” (Coleman, 1988). As will be elaborated later,
social capital is crucial as adolescents make their way into high school. As

institutional agents, classroom teachers and guidance counselors play a

significant role in a student’s personal behavior. If these relationships teachers

and counselors develop with their students are positive, fostering the student’s
chances for academic success can be dramatically increased.

When these two constructs, self-efficacy and social capital come together,
an individual will be able to recognize that only he/she is the one that self
regulates their motivation which in turn affects their behavior. Once this is
recognized by the student he/she will believe in their capabilities to produce

designated levels of performance that exercise influence over events that affect
their lives. As this is recognized and acknowledged by the student they will be

able to seek the resources or the social capital that will energize and empower
them to achieve their goals. Bandura asserts, “An individual’s beliefs about

his/her capabilities are situation-specific constructs” (1994). He goes on to say,
“Self-efficacy beliefs determine how people feel, think, motivate themselves and

behave” (p. 71). “Intervention studies have shown that changes in a person’s

confidence in her or his ability to perform a particular behavior-her or his
perceived self-efficacy -will likely change the behavior itself’ (Burke, et. al 2009,

p. 112s). It is important to note that self-efficacy is more individual whereas social

capital is more characteristic of the structure of social relations, although
individuals benefit from social capital (Portes, 1998).
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Self-Efficacy
Self-efficacy is a construct that was established by Albert Bandura as a

result of his work on Social-Cognitive Theory. Bandura claims, social cognitive
theory distinguishes among three modes of agency: direct personal agency,

proxy agency that relies on others to act on one’s behest to secure desired
outcomes, and collective agency exercised through socially coordinative and

interdependent effort (Bandura, 2001, p. 1). With regards to adolescents, is it
possible for them to perceive their degree of self-efficacy? In a study conducted

in 2001 by Pastorelli et al., they claim that “during the early phases of life, social
environment plays an influential role in the acquisition of knowledge about

oneself and the external world” (p. 87). Although this particular study emphasizes
self-efficacy in children, it is an excellent way of elucidating how adolescents
develop their cognitive self. They add that, “once children acquire a sense of

personal agency that they can make things happen, they develop affective self

reactions that serve as guides and motivators for action” (Pastorelli et al., 2001,
p. 87). Hence, here is where adolescents’ understanding of self, both self

concept and self-esteem begin to emerge. Self-esteem can be an important

component of an adolescent’s healthy development and successful transition to
adulthood (e.g., Chubb, Fertman, & Ross, 1997).

At an early age as a child begins to distinguish his or her ability to
accomplish certain tasks in life and even though they may not realize it at the

time, in the long term it could help them achieve a degree of success. In high

school for the most part, adolescents begin to actually see their achieving of
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certain tasks begin to be rewarded. For example, many students join sports
because it helps with the development of character, self-esteem and self

confidence. “Participation in extracurricular activities is related to a number of
variables, such as higher grade point average, increased self-esteem, and lower

absenteeism” (Fertman & Chubb, 1992, p. 1). Other high school students who
join student clubs and organizations such as student council do this because it is
a way to become part of the social status. Becoming part of the social status is

what rewards motivation and self-realization.
According to Bandura, “knowledge, transformational operations, and

component skills are necessary but insufficient for accomplished performances”

(1982, p. 122). He adds, “This is because self-referent thought also mediates the

relationship between knowledge and action” (p. 122). When a teenager in high
school learns that his contributions in helping the football team or the soccer

team win games, his self-confidence and self-esteem rises exponentially!
Likewise, if the president of the Scholars’ Club is successful in getting a

renowned speaker to present at her school as part of their speakers’ forum, the

young lady is going to be ecstatic! She will truly believe it was her confidence and
ability to follow through on this task that got that speaker to come to her school.
Hence, a high degree of self-efficacy makes a difference in a person’s self

confidence and self-esteem. However, this can only happen when the individual

truly believes in his or her self-regulation which triggers their motivation and the

realization they can achieve their goals. In other words there is a sense or
degree of cognition. If we look at the definition of cognition or cognitive we find
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that it means, the process of mentally knowing or being aware. It means being

able to perceive, have memory of what we do, and form judgment and reasoning
of our surroundings.

x

Social Cognitive Theory

In his Social Foundations of Thought and Action (1986), Albert Bandura
provides a very adequate framework on social cognitive theory. Social Cognitive

Theory is based on the acquisition of behaviors. Bandura attributes these

behaviors to observational learning or modeling. He breaks down these
behaviors into four main areas which are: 1. Attention: which he claims a person

needs to pay attention to the behavior which is being modeled. He asserts there
are factors that contribute to the amount of attention one pays to the modeled

activities such as the characteristics of the observer and the person being
observed. 2. Retention: Here he claims imagery and language are very important

in a person retaining information. He asserts humans store these behaviors they
observe in the form of mental images or verbal descriptors which are later utilized

to reproduce the behavior. 3. Reproduction: Reproduction involves converting

symbolic representations into appropriate actions. This is achieved by organizing
one’s own responses in accordance with modeled patterns. He adds that a

person’s reproduction of these modeled behaviors improve with practice. 4.
Motivation: In order to imitate a behavior the individual must have some sense of
motivating factor or incentive that is envisioned for that behavior to be carried

out. These in essence become reinforcers of the behavior.
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Along with these four steps of modeling, Bandura suggests that in order

for these modeling behaviors to be carried out a person must believe in his/her

control of these behaviors which play “a central role in the exercise of personal
agency by its strong impact on thought, affect, motivation, and action” (1991, p.

248). When an individual believes he is in control of his behavior the process of
self-regulations comes in. Bandura and Jourden (1991) claim there are three
main mechanisms that occupy a central role in self-regulative process which are:

1. Perceived self-efficacy, where a person believes in their capabilities to
mobilize the motivation, the cognitive resources, and courses of action needed to
exercise control over their environment. 2. The capacity to exercise self-influence
by personal challenge is another self-regulatory mechanism of motivation and
action. 3. Affective self-evaluation operates as a third factor in the self-regulation

of motivation and action. If these behaviors are acceptable then you reward
yourself for behaving in an acceptable manner. If the behavior is negative then

there will be consequences for the unacceptable, wrong, unwanted behavior.

Bandura goes on to say, “To be an agent is to intentionally make things

happen by one’s actions” (2001, p. 2). In essence, the individual student is the
one that controls his/her behavior according to the particular situation. If that
student is unwilling to carry out positive behaviors chances are the student
doesn’t believe in his capacity of self-regulation. With reference to an individual’s

intentionality, Bandura claims, “an intention is a representation of a future course

of action to be performed (p. 6). He goes on to say, “efficacy beliefs are the
foundation of human agency (2001, p. 10).
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In summary, Social Cognitive Theory plays a crucial role in the recognition

of self-efficacy in an individual. It simply comes down to behaviors which are for
the most part a result of our observation of other people by paying attention to

their behavior, retaining or being able to recall those behaviors, reproducing that
behavior (modeling), and having the motivation, either intrinsically or extrinsically
to perform those behaviors. Self-efficacy again is the belief in their capability to

exercise some measure of control over their own functioning and over

environmental events (Bandura, 1997).

Self-Esteem’s Distinct Meaning
Self-esteem unlike self-efficacy is a person’s feeling about himself. Harter

(1990) defined self-esteem as “how much a person likes, accepts, and respects

himself [sic] overall as a person” (p. 255). Additionally, self-esteem is often
portrayed as a global construct that represents a person’s self-evaluations across

a wide variety of different situations (Stajkovic, Luthans, 1998). Self-esteem is a

complex construct that has been shown to be positive and negative under
different conditions in a an adolescent’s life (Connor, Poyrazli, Ferrer-Wreder,

and Grahame, 2004). In contrast, self-efficacy is the individual’s conviction about

a task and context-specific capability (Stajkovic, Luthans, 1998). An added
definition is that of Green and Way (2005) when they claim that “Self-esteem is
typically understood to be the evaluative aspect of self-concept” (p. 152).

Interestingly, Bandura’s says this about self-esteem, “self-esteem can
stem from evaluations based on competence or on possession of attributes that
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have been culturally invested with positive or negative value” (1986, p. 356). An
adolescent’s school environment can have a tremendous influence on the
development of self-esteem for an adolescent, particularly in middle school and

high school (Chubb, Fertman, & Ross, 1997). We can assuredly deduce that selfesteem is the way an adolescent thinks and believes of himself or herself. These

self-beliefs derive from values inculcated in adolescents as they are growing up.
According to Pastorelli et al., “the family is the first source of efficacy
information for children” (2001, p. 88). For English Language learners however

this is compounded dramatically by their lack or understanding of their second

language, or English. As a result of not knowing the language, a good number of
students feel isolated or indifferent amongst their peers. It is not uncommon for

bilingual individuals with limited proficiency in English-skills to be ignored by their
English speaking peers (Rice, Sell, & Hadley, 1991). Alexander and Baker (1992)

echo this by stating, that it makes sense that instruction in the primary language

decreases the disparagement of the language minority student and positively
influences his or her self-esteem.
Unfortunately, as a result of Proposition 227, bilingual classes are now

part of history. However, a study by Calderon and Carreon (2000) cites the

importance of a renewed emphasis on comprehensive school reform by state

educational agencies and charter schools, dual language programs may be the
right choice for many schools. But even if the parents were to sign the language
waiver to allow the school to instruct the student in his or her primary language,

the chances for an English Language learner to end up with a teacher who
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understands the student’s primary language can be slim to none, depending on

the geographic location of the school and its demographics.

Self-Concept’s Unique Meaning
Similarly to self-esteem self-concept is a characterization of self-reflection

or how an individual adolescent thinks of himself/herself. However, self-concept
tends to emphasize more the psychological aspect of the self. In other words,

self-esteem emphasizes an adolescent’s personal looks or peer’s likes or dislikes

of him or her, whereas self-concept tends to emphasize more the personal traits

or characteristics of the adolescent. According to Susan Harter (1999, p. 5) she

states, “‘self-concept’ is primarily reserved for evaluative judgments of attributes
within distinct domains such as cognitive competence, social acceptance,

physical appearance, and so forth.” Similarly, when it comes to English
Language learners’ self-concept, it can easily be damaged and impacted when

their ethnicity or culture is teased. In a study done by Love (1978) she
hypothesizes,

If a child’s self-concept is consistently eroded by early and continued
academic failure, if the language spoken by those he loves most is treated
as a second-rate idiom, and if his home culture is denigrated or ignored,
the conclusions that child come to regarding his essential worth may not

be positive ones. (p. 17)

In an article Calderon wrote on adolescent immigrant students (1998), she
claims, “adolescent immigrant students face the transition from childhood to
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adolescence at the same time they are establishing an identity in the new
culture” (p. 71). She goes on to say these important characteristics of immigrant

children such as culture, language, relationships and identity are all interwoven
(p. 71). In reference to self-efficacy Bandura has this to say about self-concept,
“Social cognitive theory defines a negative self-conception in terms of proneness

to devalue oneself and a positive self-conception as a tendency to judge oneself
favorably” (1986, p. 356).

Social Capital

As defined earlier, social capital is a set of properties existing within
especially patterned associations among people that, when activated, enable

them to accomplish their goals or to empower themselves in some meaningful
way (Stanton-Salazar, 2001 p. 265). In a study by Begum (2007) he puts the

existence of social capital theory as early as 1916. According to Dika and Singh
(2002) the term social capital has its origins as early as 1920. By some
researchers’ accounts, Pierre Bourdieu is credited with being the first to coin the
term social capital (Stanton-Salazar, 1997; Portes, 1998). Others such as the
very own James Coleman credit Glen Loury as coining the term.

The initial theoretical development of the concept is attributed to French
sociologist Pierre Bourdieu and American sociologist James Coleman (Portes,

2000). On the one hand Bourdieu (1986) wrote about three sources of capital;

economic, cultural and social. Coleman on the other hand (1988) focused on the
role of social capital in the creation of human capital. Although both researchers

46

concentrated on the benefits accruing to individuals or families by virtue of their

ties with others, there are significant variations in their theories. Bourdieu for
instance (1986) proposes that the volume of social capital possessed by a

person depends on the size of the network of connections that he or she can
mobilize and on the volume of capital-economic, cultural, and symbolic possessed by each person to whom he or she is connected. Thus Bourdieu’s
social capital is decomposable into two elements: first, the social relationship that

allows the individual to claim resources possessed by the collectivity, and

second, the quantity and quality of those resources (Portes, 1988). Ultimately,
Bourdieu sees social capital as the investment of the dominant class to maintain

and reproduce group solidarity and preserve the group’s dominant position (Lin,
1999).

The second principal way that social capital has been elaborated- as

consisting of norms and social control-is exemplified in the theoretical work of
James Coleman. Coleman’s (1988) interpretation of social capital is the most

frequently cited in the educational literature related to social capital. Coleman
proposes that social capital is intangible and has three forms: (a) level of trust, by

obligations and expectations, (b) information channels, and (c) norms and

sanctions that promote the common good over self-interests. However each
individual researcher’s definition is generally one where it is all about

relationships and the effectiveness of these relationships or social contacts.
For purposes of this dissertation however the more contemporary work by
Ricardo Stanton-Salazar (2001) will be used. Salazar’s emotionally-filled book
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Manufacturing Hope and Despair the School and Kin Support Networks of U.S.
Mexican Youth (2001) is an excellent example of social capital especially as it

applies to Latino youth including English Language learners. In this very
intriguing book Stanton-Salazar shares the life experiences, developmental

challenges, and the ecological risks that are common to this growing population

of immigrant students.
Using social network data, excerpts from transcribed interviews, statistical

survey data the book documents and elaborates on the numerous
constraints and social forces that prevent many low-status youth from
constructing the kind of relationships and networks that provide access to
important forms of social support (economic assistance, career decision

making, etc.), (p. 3)
From a lay term’s perspective, who are the social contacts that these students,

especially those in high school can depend on? Normally, it is their parents or

their institutional agents such as teachers and counselors.

For most high school students the encouragement of their parents to do
well in school in addition to the student’s ability to connect with someone at the

school, either a teacher or a counselor will assure them the adequate supply of
social capital to increase their chances of success, both academic and social. In

a study done by Perez and McDonough (2008) on the Understanding Latina and
Latino College Choice: A Social Capital and Chain Migration Analysis, they
assert that “utilizing a social capital framework, this investigation sought to
understand how and which resources and networks play critical roles in the
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Latina/o college choice process” (p. 253). Additionally, Yosso (2005) incorporates

this concept within her larger community cultural wealth framework, defining
social capital as “networks of people and community resources” (p. 79).

Therefore, it is extremely important that Latino students foster a

consciousness of academic success. This can be achieved first and foremost
from the student and their parents, however, a fair number of high school
students nowadays do not have that support base at home. I must make

something very clear this is not as a result of parents not providing support or

encouragement, parental support for scholastic reasons is well substantiated in
the literature (Valdes, 1996; Delgado-Gaitan & Ruiz, 1992; Chavkin & Williams,
1988; McLaughlin & Shields, 1987; Comer, 1984; Walberg, 1984). In addition,

based on reviewed literature, teachers who worked effectively with Latino student
had some specific training, knowledge, life experiences and beliefs (Huerta and

Brittain, 2010). Additionally, the research shows (Mallette, Schreiber, Caffey,

Carpenter, Hunter, 2009; Gandara, Maxwell-Jolly, Driscoll, 2005; Gutierrez,
2002; Monzo, Rueda, 2001; Rumberger, 1995; Hayes, 1994; Noddings, 1988)

several attributes effective teachers possess when working with Latino students

are,
Bilingual in English and Spanish

•

Communication with students, their families, and the community

•

Having enough time to teach the required subject matter

•

Variability of student’s academic skills, English language proficiency
and background
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•

Lack of tools to teach and appropriate materials and tools for
assessment

•

Knowledge about second-language acquisition process and teaching

strategies

•

Knowledge or background on the student’s socio cultural aspects

•

An ethic of caring

On the contrary, it is sometimes the home environment which causes a

disconnect between the school and the home and sometimes this is attributed in

plenty of cases to single-parent families where the sole wage earner may find it
difficult to participate more effectively with school personnel. However, it is the

school’s responsibility to foster this consciousness of academic success by
improving relationships with parents by making themselves more available to
parents and by injecting the construct of self-efficacy and social capital into the
school system for all students. Again, as mentioned above, sports, school clubs

and organizations exist already in school where students can get involved. For

the most part, a good number of students do participate in these activities. The
ones who do not are normally the ones with the low educational status or the

under-achievers. The reason for non-participation is their low grade point

average which is normally the standard criteria in most high schools for students
to participate in sports, school clubs, organizations or other extracurricular

activities. These are also the students that end up becoming part of the statistics

for high school drop outs. ‘The low educational status of Latinos in the United

States is an urgent problem this country faces” (Sanchez, Reyes, Singh, 2005, p.
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49). In many respects if it weren’t for federal educational preparation programs,

many underrepresented minority students, now referred to students of color
would have found it difficult to enter the higher educational pipeline. One of these

programs is the Educational Opportunity Program which was born out of the Civil
Rights Movement of the 1960’s. Others such as Upward Bound, AVID, and
GEARUP followed with a great degree of success!

The Role of Established 4-Year College Preparation Programs
There are a number of established programs that have been created to

improve the self-confidence of students and social networking, but more
importantly to assist and monitor them along the proper path to a four-year
university. Some of these programs include the EOP (Educational Opportunity

Program), Upward Bound, The Puente Project, AVID (Advancement Via
Individual Determination), and GEARUP (Gaining Early Awareness and

Readiness for Undergraduate Programs), and a host of other programs.

The Educational Opportunity Program

The history of EOP is somewhat vague. The program’s inception goes
back to the late 1960 when Bill 1072, known as the Harmer Bill established

institutions of higher learning such as the California State University and the
University of California provide grants and other appropriate educational

assistance to educationally underserved minority students. EOP is a student
centered program that provides college access to students whose educational
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and economic circumstances have limited their college opportunities. EOP aids
in the success of students by providing a comprehensive program of active and

targeted support aimed at increasing academic accomplishment and individual

empowerment. EOP was one of the programs that certainly helped this
researcher experience success in college. From a financial aid aspect to the

resources, such as study skills, writing clinics, tutorial services, and monitoring,
EOP became for me a very reliable “shadowing” program that indeed monitored

my every move. I can readily attest to EOP having made a huge difference in my

success at the university, especially since I was one of those first-generation
Latino students to embark on such a journey.

The Federal TRIO Programs

Upward Bound
Upward Bound is part of what is known as the Federal TRIO Programs.

These programs were established as a result of the Economic Opportunity Act of

1964 in response to President Lyndon B. Johnson’s War on Poverty. Thereafter,

in 1965, Talent Search another one of the TRIO programs emerged as a result of
the Higher Education Act. In 1968, Student Support Services, which was

originally known as the Special Services for Disadvantaged Students, was
authorized by the Higher Education Amendments and became the third in a
series of educational opportunity programs. By the late 1960’s, the term “TRIO”
was coined to describe these federal programs (TRIO Handbook; U.S.

Department of Education, Office of Postsecondary Education, 2010).
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Upward Bound provides fundamental support to participants in their

preparation for college entrance. The program provides opportunities for

participants to succeed In their precollege performance and ultimately in their
higher education pursuits. The Upward Bound program serves: high school

students from low-income families; and high school students from families in
which neither parent holds a bachelor's degree. The goal of Upward Bound is to

increase the rate at which participants complete secondary education and enroll
in postsecondary education institutions and graduate from these. For about three
years this researcher coordinated the Upward Bound Program at Vista Valley

High School and Harvey-Mudd College, one of the Claremont Colleges.
Some of the projects Upward Bound provides include academic instruction

in mathematics, laboratory sciences, composition, literature, and foreign

languages. In addition, tutoring, counseling, mentoring, cultural enrichment,

work-study programs, education or counseling services are designed to improve
the financial and economic literacy of students. Upward Bound makes programs

and activities available to students who are limited English proficient or students
from groups that are traditionally underrepresented in postsecondary education.
For at least three years, this researcher would assist the two representatives of

the Upward Bound program on Saturdays conducting meetings with students and

their parents at the high school. These sessions involved either sessions on how

to complete admission applications or preparation sessions on how to ensure a
great score on the ACT or SAT admission tests. Furthermore, Upward Bound

makes these services available to students with disabilities or students who are
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homeless. Finally, the program offers services to students who are in foster care
or are aging out of foster care system or other disconnected students. In the

three years the program operated at Vista Valley High School approximately

forty-five students participated in the program. Part of their membership included

a five week summer residential stay in Claremont, California. Some of the
students would be placed in two “job sites” to gain additional math or science
experience, one of the sites was UCLA Medical Center and the other one was

the Boeing Corporation. Students would get to shadow some of the key staff
members at these sites to learn what their job entailed.

The Puente Project and its Successes
The Puente Project had its inception in 1981 by Felix Galaviz and Patricia
McGrath out of Chabot College in Hayward California. The primary purpose of
the Puente Project is to address the low rate of academic achievement among
Latino students by creating a “Puente Model” that responds to three critical

areas. These three areas are 1. Rigorous language arts instruction 2. Sustained
academic counseling and 3. Mentoring by members of the professional
community. Please see Figure 1 below to see these three primary areas and how

they connect with one another. One of the first emphases the program made
was to develop a training program for teams of teachers and counselors who

then implemented the program at numerous community colleges across the

state.
The Puente Project is currently administered by the University of

California’s Education Partnerships. The program has a core staff that oversees
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the implementation statewide. Puente has developed and disseminated
innovative, asset based counseling and teaching methodologies for educationally

disadvantaged students. In addition, Puente project provides training for teachers

and counselors with the tools to manage an integrated intensive academic

counseling and mentoring. The Puente Project has expanded to 33 high schools
and 59 community colleges throughout the state.

Figure 1. The puente model.

University of California Office of the President (2008-09). Puente project.
University of California, Oakland: UC Regents.

With respect to this study, one of Puente Project’s primary purposes is the

role of Puente counselors. The Puente counselor monitors student progress
towards college readiness and is a frequent visitor to the classroom, motivating
students to be successful in high school. It is the role of the Puente counselor to
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ensure that students engage in leadership and cultural activities on and off
campus, and leads them on visits to a range of colleges and universities.

Additionally, the Puente counselor regularly engages parents in workshops
focused on supporting their children on the proper path to college or to a career.

Advancement via Individual Determination

Unlike the Upward Bound Program, the AVID program was established in

the 1980’s by Mary Catherine Swanson (AVID.org). She started this program in
the San Diego area with thirty students. Swanson was an English teacher at
Clairemont High School. Around this time, schools were ordered by the courts to

desegregate which caused a large number of inner city students to the suburban
schools like Clairemont High which has been known as an academically

acclaimed high school. Swanson wondered how these students could possibly
survive the academic rigors found at Clairemont High so she instituted an

elective class called AVID.
AVID, Advancement Via Individual Determination, is an elementary
through postsecondary college readiness system that is designed to increase

schoolwide learning and performance. The AVID system accelerates student
learning, uses research based methods of effective instruction, provides

meaningful and motivational professional development, and acts as a catalyst for
systemic reform and change.

AVID however was not just your standard elective in this case AVID was
an academic elective! More importantly though, AVID was a philosophy, a belief
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in high academic standards which also provided academic and social support to

these students. It was a program where academic standards were raised and
students were expected to achieve them. The purpose of the AVID program is to

restructure the teaching methods of an entire school and to open access to the
curricula that will ensure four-year college eligibility to almost all students. In

essence it is one of the right programs that is working at closing the academic
achievement gap, and quite effectively!

Vista Valley High School has participated in the AVID program for

approximately thirteen years. As a result of AVID a large number of students
from Vista Valley High School can certainly credit AVID with encouraging and

motivating them to continue their education at a university. The school’s AVID
program even became a demonstration school which was used as a model for

other schools who were interested in starting an AVID program at their respective
schools. Up until last year (2009) due to funding the AVID classes were not
offered as an option for students at Vista Valley High School.

Gaining Early Awareness and Readiness for Undergraduate Programs
and its Inception
GEARUP came about in 1998 as a result of congress authorizing the

Gaining Early Awareness and Readiness for Undergraduate Programs (GEAR
UP). The purpose of the program is to foster increased knowledge, expectations,
and preparation for postsecondary education among low-income students and
their families (U.S. Department of Education, 2010b). GEAR UP projects may

provide services to students, parents and teachers at high-poverty schools with
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at least 50 percent of students eligible for free or reduced price lunch. Some of
the services GEARUP may provide include: tutoring, mentoring, college field
trips, career awareness, colleges-readiness counseling, classes, meetings,

parent education about access to higher education, curriculum reform, and
teacher training. GEAR UP is based on a model of providing services to an entire
grade cohort, and grantees are required to offer services to all students in the
target grade or grades according to their needs, but individual participation is

voluntary. Currently at Vista Valley High School students in the class of 2011 is

the cohort that has been followed ever since they were in middle school. The
current total class of seniors is approximately 630. These students have been

monitored regularly by a staff of educators, both from the GEARUP Program and

also by the counseling staff at Vista Valley High as a result of the assigned
counselors for these students. In essence they are fortunate to be able to receive

guidance counseling from the respective counselors at the high school and also
by the GEARUP staff. For the most part these students’ self-efficacy has been

fostered along the way since the time they were students at Cabrillo Desert

Academy, one of the middle schools that feeds into Vista Valley High School and
the principal school where this GEARUP cohort was identified. Additionally, the
degree of social capital or networking these students have experienced allows for

a better degree of success for most, especially because the whole intent of
GEARUP is to prepare underrepresented students for a college education at a

four-year university.
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In essence, college preparatory programs have included somewhere in

their philosophy the importance of social justice, the significance of diversity, and
the utmost need for making college affordable, in every sense of the word, for all

students without regard to race, ethnicity, socio-economic status, gender, or age.

The Role of Guidance Counselors

Although guidance counselors are a vital component of a comprehensive
high school limited research exists as to their effectiveness in improving student

achievement, academic attainment, and learning outcomes particularly as it
applies to Latino English Language learners. Then again, like all research it
depends on the resources tapped and who you ask. In scouring the data on
guidance counselors and Latino English Language learners, limited studies exist.

However, research on the importance and significance of guidance counselors is

quite prevalent and widely available. For example in a study done several years
ago by Bruhn, Irby, Luo, Thweatt, III, Lara-Alecio (2005), the authors talk about
the importance of cultural considerations when discussing whether having
counselors on school campuses is effective or not (p. 146). They go on to cite a

study that was done by Borders and Drury (1992), where they found, after thirty
years of empirical research and professional standards that “school counseling

interventions have a substantial impact on students’ educational and personal

development” (p. 495).
Another article of interest, and in response to Borders and Drury is one by

Gerier (1992) who agrees with Borders and Drury but adds an interesting
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comment about counselors’ outcomes (such as improved school attendance,
lower dropout rates, higher achievement test scores, and improved grade point
averages) when he states, “counselor contributions to these aspects of schooling
are important in difficult economic times when policymakers must make decisions

about which services remain in the schools” (p. 499). Additionally, in a study by
i

Whiston and Sexton (1998), they offer a more conservative view of counseling
outcome research as they reviewed the literature between 1988 to 1995. In this

particular study, they suggest that although school activities often result in

positive outcomes for students, methodological problems and the omission or
lack of some common activities performed by school counselors prevented more

definitive statements about the outcomes produced.
When it comes to providing positive outcomes for English Language

learners involving school counseling activities it is important to take into account
the demographics of these students and the fact that a dominant male European

American worldview has permeated many aspects of counseling practice (Bruhn
et al., 2005; Katz, 1985; Sue and Zane, 1987). In a study by Hart and Jacobi

(1992), the authors claim, “Training programs should describe how the education
system perpetuates inequity and how counselors can begin to correct this
situation.” They also add, “The programs should describe the factors that have

shaped an ‘uneven academic playing field’ on which low-income and minority
students are disadvantaged” (p. 56).
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Therefore it is very important for counseling programs to adequately and
effectively prepare prospective counselors to better serve English Language
learners. In a study by Antonia Sanchez (1981) she recommends,
More than the teaching or the administrative staff, the school guidance

counselor is in a key position to intervene in the relationship between the
monolingual or limited-English speaking student and the school, between

the family and the school, and between the family and the local
community, (p. 3)
As methodological approaches are concerned and the fact this researcher will

use a grounded theory approach as modeled by Malagon, Huber, and Velez
(2009), a grounded theory of counselor educators’ article of much importance is

one by Odegard & Vereen. These authors cite very important researchers in the

field of counseling education programs. One of these researchers is Deraid Wing
Sue who has done extensive research on counseling education and counseling

research. Anyway, Sue suggested that counselors and counselor educators have

a moral and professional responsibility to enhance the lives of those who have
unequal access to resources in society (Romero & Chan, 2005).
There is no doubt school counselors’ shoes are difficult shoes to fill. The

job, besides being very varied is in most cases very unappreciated, especially by
administrators who are unfamiliar with how varied the job is and also uninformed

about the certification process of guidance counselors. Although the profession

does have its standards, and there are nine of them, a large number of
administrators or policy makers are unaware or are unfamiliar with these. These
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nine standards are grouped into three main categories they are, 1. Academic, 2.
Personal/Social, and 3. Career. (Campbell & Dahir, 2004). Each one of these
three categories is followed by three standards, standard A, standard B, and
standard C Below is a breakdown of each in summary form.

Counselors’ Academic Standards
Academic. Standard A: Acquire the attitudes, knowledge, and skills that
contribute to effective learning across the life span

A1. Improve self-concept
A2. Acquire skills for improving learning

A3. Achieve school success

Standard B: Complete school with the academic preparation essential to choose
from a wide range of substantial postsecondary options, including college.

B1. Improve learning
B2. Plan to achieve goals

Standard C: Understand the relationship of academics to the world of work and

to life at home and in the community.
C1. Relate school to life experiences

Personal and Social. Standard A: Acquire the knowledge, attitudes, and

interpersonal skill to help in understanding and respecting self and others.
A1. Acquire self-knowledge
A2. Acquire interpersonal skills

Standard B: Make decisions, set goals, and take necessary action to achieve

goals.
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B1. Self-knowledge application

Standard C: Understand safety and survival skills
C1. Acquire personal safety skills

Career. Standard A: Acquire the skills to investigate the world of work in
relation to knowledge of self and to make informed career decisions.

A1. Develop awareness
A2. Develop employment readiness

Standard B: Employ strategies to achieve future career goals with success and

satisfaction.
B1. Acquire career information

B2. Identify career goals

Standard C: Understand the relationships between personal qualities, education,
training, and the world of work.

C1. Acquire knowledge to achieve career goals
C2. Apply skills to achieve career goals

These standards are but a blueprint for making sure that counselors as

professionals are also bound by guidelines to ensure all students receive the
utmost counseling and guidance services possible. Even though school
counselors’ focus is on academic achievement there is a need for the profession

to make sure the safety, health, and well-being of all students is one of their

priorities. For example, a day does not go by where besides making classroom
presentations, or assisting a teacher with an unruly student, or perhaps
conferencing with a family on a multitude of problems, counselors may find
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themselves having to make quick, professional judgements on whether the issue
or problem facing a student merits reporting it to Child Protective Services. There

are cases where a student has been sent to the counseling as the counselor is

getting ready to go to a meeting. The counselor has to rapidly assess the

situation of the student and make a quick decision as to whether this is a crisis or
just a routine conference. However, if the student is sent to the office because

she is depressed and may be contemplating suicide the counselor will most
definitely deal with the student’s crisis and bypass that meeting.
“Although the professions differ, school counselors and school

administrators are facing unprecedented challenges” (Schellenberg, 2008, p. viii).
In this very intriguing yet revealing and advisory publication, Schellenberg

suggests very persuasively the need for counselors and administrators to ally
themselves for the good cause of students (p. 12). She describes how both

professions are being tasked with very similar expectations. For example, she
describes how both professions are expected to effectively manage change that

results in higher levels of academic achievement. In addition, she mentions both
professions are expected to demonstrate collaborative and systemic leadership

and make efficient use of resources, technology and the environment while at the
same time they are personalizing the school environment. This contention of

counselors joining forces with administrators is also supported by Whiston (2002)

where she talks about a counselor’s need for more accountability as she claims,
“some of the challenges they (counselors) identified were ambiguity of role,

increasingly diverse populations, demand for technological sophistication, and
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calls for accountability in education” (p. 2). Another researcher in support of
accountability as it applies to counselors is Isaacs (2003) when she claims that,

The movement towards greater accountability in general has been
matched by a movement to measure teachers, counselors, administrators,

schools, and entire districts based on student achievement on
standardized tests as well as other accepted indicators like attendance,
course selection, school safety and behavior, graduation rates, retention

rates, educator training and certification in field, and continuation to
postsecondary education, (p. 289)

The Importance of Bilingual and Bicultural Counselors

Even though a monolingual counselor might be able to solicit an
interpreter when working with a family whose primary language is Spanish, the

effectiveness of the translating may break down depending on the proficiency of
the translator or who the translator is. There is no question that most Spanish

speaking parents feel more comfortable and more at ease when they know their

child’s counselor is not only bilingual but also bicultural. An added advantage in
this study is the fact that a total of four of the nine guidance counselors working
at Vista Valley High School are not only bilingual and bicultural they are also
graduates of the high school. These counselors went on to earn their

professional degrees and returned to their alma mater to alleviate and improve
the counseling and guidance services available to students. But even though

they may be bilingual, bicultural and graduates of the high school, there is still a
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need to be more than empathetic, kind, considerate, and caring when it comes to
special groups of student populations such as English Language learners. As

part of their research at Sam Houston’s State University, Bruhn et al. (2005)

came up with ten competencies that Bilingual counselors should possess,

1. Have an understanding of human development in order to provide a
comprehensive developmental guidance and counseling program.
2. Be aware of the impact of environmental, cultural, and linguistic

influences on learners’ development and achievement.
3. Have an understanding of ELL students’ self-efficacy levels and
reasons for a lack of high self-efficacy among these students, as well
as how to alter these levels.
4. Appreciate human diversity by providing equitable guidance and

counseling services for all learners, including effectively
communicating with ELL students and parents.
5. Be able to use effective leadership skill to plan, implement, and
evaluate a comprehensive developmental guidance and counseling

program for ELL students.

6. Be able to provide responsive services that address immediate

concerns of ELL learners with their academic, personal, social, and

career planning.

7. Be able to use formal and informal assessment in the native language
to provide information about ELL learners, to monitor student progress,
and recommend modifications to the educational environment.
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8. Be able to provide expertise in counseling with parents of ELL

students, bilingual teachers, regular teachers, special education and

gifted education teachers, and administrators and to establish
collaborative relationships between the school and community.

9. Be able to establish strong positive ties between the school and the
community.
10. Have an understanding and be able to comply with legal, ethical and
professional standards for public school educators, engage in self

reflection and professional growth, and work with colleagues to

advance the counseling profession and work with the LEP population.
(P-151)

Although these competencies were designed to be instituted in counseling
training programs in Texas, they are very similar to those established by the
Association of Multicultural Counseling and Development. Operationalization of

Multicultural Counseling Competencies by AMCD represents a benchmark for
the counseling profession and the American Counseling Association. AMCD
seeks to develop programs specifically to improve ethnic and racial empathy and

understanding. Its activities are designed to advance and sustain personal
growth and improve educational opportunities for members from diverse cultural

backgrounds. Besides ACA or the American Counseling Association, there is

also American School Counselors Association which is one of the divisions of the
American Counseling Association.
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As professional counselors, one needs to be allied to one of several of the

above organizations in order to stay abreast of any new developments taking
place in the profession as it pertains to the field of education. As professional
guidance counselors it is important when working with students, in this case
English Language learners to be extra aware and sensitive of these students’
special circumstances as they make their way into the vast and diverse field of

our public schools. In particular, it is extremely important to ensure these
students are made to feel part of the school in which they enroll. Of utmost

importance is understanding their degree of self-esteem or self-concept because
these may be indicators as to their degree of self-efficacy. Similarly, it is

important as guidance counselors or as their institutional agents, that we are

doing everything within our power and authority to ensure our English Language

learners are receiving the proper amount of social networking or social capital as

they get established in our schools and particularly into our classes. It is not
uncommon for an ESL student to get placed in his/her classes, be assigned a

class schedule and then forget about him/her.

As guidance counselors we must make sure first and foremost that these

English Language learners are placed in the most effective classes they can get.
This doesn’t mean they get placed in the most rigorous classes, yes that is
important but if one of these rigorous classes is not taught by a bilingual teacher

and the student is not ready for that level of either language or ability the student

may experience failure which could be very detrimental to his/her self-concept
and to his/her overall self-esteem. Hence, the goal they set for themselves may
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be difficult to reach. It is generally at this point in a student’s life that constructs

such as self-efficacy are very critical. Generally when “students adopt a goal,

they experience a sense of efficacy for attaining it, which motivates them to

engage in appropriate activities, attend to instruction, persist, and expend effort”
(Schunk, 1996, p. 360). Interestingly, Schunk goes on to say, when “students’

initial self-efficacy is substantiated as they observe their goal progress because
perceptions of progress convey they are becoming skillful” (p. 360).

It is also important for counselors, and here is where a counselor’s tenure

and experience comes in, must learn to work with those teachers English
Language learners are assigned to. It very important that we apprise the

teachers of the students’ general language limitations and how crucial it is for the

teacher to do their best and most importantly offer these students support,
resources, and a great degree of caring. After all, it is with caring, genuine caring,

respect, support, and dedication that all students need to be treated with.
“Misunderstandings about the meaning of caring thus subtract resources from

youth by impeding the development of authentic caring and by obliging students
to participate in a non-neutral, power-evasive position of aesthetic, or superficial,

caring” (Valenzuela, 1999, p. 25).

Implications for Proper English Instruction
For the most part new students designated English Language learners

enter Vista Valley High School and are placed in one of two English Language

Development classes, either ELD I (beginning) or English Transitional
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(advanced). However, in a number of cases, especially when teachers are
scarce or availability of certificated and well-trained teachers for this population of

students are unavailable the school resorts to limiting availability of classes to

only one. This means you may find multiple levels of English Language
Development along with a multi-level of grades. In a study done by Rebecca
Callahan (2009), she cites two main reasons for the purpose of an English as a
Second-Language program, these are “to develop language and literacy and to

make academic content accessible” (p. 358). She goes on to say the first reason
is to ensure English Language learners learn the language in order to compete
academically and survive in an English society. The other purpose is to facilitate

academic content and college-preparatory coursework while they acquire the

English literacy skills (Chamot & O’Malley, 1996). Of significance also is to
ensure these English Language learners are placed with teachers who not only
have the appropriate training and credentials but language background and

culture are very important characteristics to possess as a teacher (Mallette,
Schreiber, Caffey, Carpenter, & Hunter, 2009; Gandara, Maxwell-Jolly, &

Driscoll, 2005; Gutierrez, 2002; Monzo & Rueda, 2001; Jimenez, Gersten, &
Rivera, 1996; Rumberger, 1995; Hayes, 1994; Noddings, 1988). Diversity in

instruction is very crucial when working with English Language learners (Moll,
1988). This diversity is sometimes referred to as modulating instruction (Jimenez,

Gersten & Rivera, 1996) or adjusting the use of English and Spanish depending

on the ability of the student (p. 336). In other words according to Alva (the

teacher), “if a student seemed flustered in answering a complex question in
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English, Alva asked the student to answer in Spanish and then assisted the

student to express at least some of the ideas in English” (p. 336). Diversity as

used by Moll (1988) is when a teacher integrates reading and writing in a broader
activity. He claims,

the teachers would help their students dramatize books to analyze content

and the development of characters; the students would serve as literacy

tutors to younger students, which in turn gave teachers the opportunity to
analyze their students’ understanding of literacy; in the bilingual classroom
the students could read a book in English but write their analysis of the

book in Spanish or vice-versa; and all the students wrote regularly in

journals and logs. (p. 468)
In conclusion, a student’s degree of self-efficacy and their level of social

capital is determined by many factors. An English Language learner’s degree of
self-efficacy and social capital is for the most part inculcated by their parents
(Pastorelli et al., 2001; Stanton-Salazar, 2001) but may fade if not cultivated. As

educators whether teachers, guidance counselors, or administrators it is our
responsibility to ensure we are aware that students may lack a degree of selfefficacy or may not even know what self-efficacy is. It is important to remind
academia these constructs are not part of the general everyday vernacular

accustomed in public schools. It is the opinion of this researcher these concepts

or constructs are a novelty to most educators in the school system. Similarly we
must not forget that social capital or the social networking many of us use on a
daily basis are assets that can contribute to anyone’s degree of success. Here
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again, are most educators such as teachers, counselors, and administrators, let

alone students familiar with this term or construct? Here then is the reason for
establishing, hence Fostering a Consciousness of Academic Success with Latino
English Language learners in high school.
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CHAPTER THREE

RESEARCH DESIGN AND METHODOLOGY

Epistemological Assumptions

My initial inclination in conducting this study was to use a mixed methods

approach. After taking both classes in quantitative and qualitative paradigms in
this doctoral program, both approaches seemed feasible and supportive of each
other. However, after much deliberation, soul-searching, and continued research,

1 am now inclined towards an ethnographic approach because it will provide an

opportunity to offer my subjects a critical lens and a voice by which they can
share their lived experiences as we set out to discover their personal journey into
the educational pipeline through the use of testimonios and oral histories. What is
ethnography? According to Spradley and McCurdy (1972, 1988), “Ethnography is

the task of describing a particular culture” (p. 3). What is culture? A succinct

definition is offered by Deal and Peterson (1993) when they claim that culture is
“an inner reality.” In 1995, Robbins and Alvy expanded this definition by claiming

that, “this inner reality reflects what organizational members care about, what

they are willing to spend time doing, what and how they celebrate, and what they
talk about” (p. 23). Although called a watershed by Wolcott, (2008), he praises
Spradley and McCurdy for opening the gate to ethnography by demonstrating

how to do research in one’s own society (p. 34).
The primary method to achieve this is through observations in the tradition

of anthropologists (Patton, 1990). ‘This means intensive fieldwork in which the
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investigator is immersed in the culture under study” (p. 67). These methods will

assist in sharing the realities of these students as they make their trajectory
through high school as English Language learners. The rationale for this is due to

both the personal and professional experience in my years as an educator

serving in various capacities but also because ethnography allows for the
interpretation of one’s own life story or oral histories. In the words of Schram
(2003) ethnography represents both process and product. He elucidates this very

important point when he states, “Ethnographic fieldwork, rooted in cultural
anthropology and undertaken most commonly as participant observation, is the

process by which a researcher comes to discern patterns and regularities of

behavior in the field” (p. 95). Additionally, in their excellent compilation of
ethnographic work there tends to be a degree of participant observation, as form

of social interaction, always involves impression management (Robben & Sluka,
2007. Cohen adds, “if we do not do descriptive justice to individuals, it is hard to
see how we could do it for society” (2007, p. 114). It is this reason why I would

like to share my own oral history and my testimonio as way to substantiate and
present a solid rationale for ethnography as a methodology in this study.

Researcher’s Positionality
Early Beginnings as a New Immigrant
In 1965, two years after arriving to the city of Vista from Tijuana, Mexico,

my dad asked my oldest brother Chente and I if we wanted to work during the

summer months. At first, we didn’t know what was involved, he simply stated we
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could bring our BB guns yse pueden divertir, we can enjoy ourselves. He also
added we would be able to make a little bit of money where we could buy things
we wanted. So after the school year ended and after 1 had just finished sixth

grade at Palmera Vista Elementary School and my brother had finished the
eighth grade at Datil Middle School we agreed to work.

That particular summer was somewhat uneventful. We had to rise at 5:30
in the morning because we needed to be at this particular ranch by six-thirty. On
that first day my mom got up and made us some burritos for breakfast. Being too
early, I personally didn’t feel hungry enough to eat, so we took them in a brown

paper bag. When we got to the ranch my dad gave us explicit instructions on
what our duties entailed as irrigators. He made it very clear, as he bent down to
open a water valve, which was hidden under a bush of green grass, the fact we

should not, under any circumstances close the valves before opening the next
set of valves. He also stressed that four to five valves should be opened at any

one time. The reason for this he claimed is because if we close the valves being
used before opening five others, the pressure will rise and create a back-flow that
will cause water to waste. He continued to explain that once the water reaches a

certain height around the ditch that seemed like a moat protecting the huge

grapefruit trees it was time to open four to five more valves. Once those valves
started releasing the crystalline, cool water we should then close the valves that

had already irrigated the previous section of the orchards. Each particular section

would take about an hour to an hour and a half before it was time to open the
next set of valves. During the time it took the water to fill the sections was the
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time we found to divertirnos or enjoy ourselves by shooting our BB guns at empty
cans or chase small rabbits that would occasionally come out of their hideaway

and dash to their destination.

This work lasted for a couple of months every summer and weekly we
would get paid some decent money. Heck, at age 12 I was getting used to buying

the latest 45 record by either the Beatles or the Rolling Stones for one dollar a
piece. I was indeed enjoying myself. I would only keep about twenty dollars and

the rest would go to my mom.
It is interesting, a few years after I graduated from the university, and went

back home to live with my parents, l would give my mom at least one hundred

dollars every other week when I got paid. Maybe the routine when I was twelve
years helped me shape my personal convictions maybe it helped develop my

integrity and my character as an individual. It certainly opened my eyes to the
fact working in the fields even at a young age was not a very glamorous way of

employment but it was certainly a fine lesson on the meaning of responsibility!
By the age of 13 I arrived at Datil Middle School as a seventh grader. My

middle school years were quite revealing of the tracking that went on in schools.
There were two main eighth grade classes. I was in the second class. Yes, in

that order. The first class consisted of the affluent group, sons of real estate

agents, large farmers in the valley, etc. This group was the “cream of the crop.”
The second group, the one I was placed in consisted of your low socio economic
status group the sons and daughters of campesinos and other laborers of the

valley. I remember an incident one time when we were studying the constitution
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of the United States in eighth grade. My grade in class was an A. As a result of
this one of the two teachers assigned to teach eighth graders, Mr. Dawson, who
was also one of my teachers but was assigned as the main teacher of group one

asked me, “Miguel, I noticed you did quite well on your constitution test how
would you like to transfer to the first group?” Without too much deliberation, I

answered him, “No, I am fine in the group I am in.” Anyway, you can’t help but
discuss things like grades and such but the word got out that I did much, much

better than some of the kids in group one! Anyway, ever since that 1 was

encouraged by teachers to take college preparatory classes. These two eighth
grade teachers were so impressed they recommended I take the Freshmen
English Literature class when I got to high school, supposedly the most

advanced for Freshmen.

Vista Valiev High School

During the end of my sophomore year in high school I decided to go to the
counseling office to find out who my counselor was. In those days only the

students whose parents were “somebody in the community,” normally the affluent

were taken care of by the counselors. As I inquired as to who my counselor was,
1 was directed to his office. I met my counselor and told him I wanted to take the
necessary classes that would prepare me for college. He looked at my Guidance

Report and although 1 had nothing but A’s and B’s, and was taking college
preparatory classes, he encouraged me to consider some of the shop classes at

the school. I remember him saying something like, “you know Miguel, you should
consider pursuing a vocational education” (personal notes, 1971).
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At that time the high school offered a good number of shop classes such

as auto shop, carpentry, upholstery, welding and a few others. After some twenty

minutes in this counselor’s office, I walked out of there in a daze wondering if I
had lost my time taking the so-called college-preparatory classes. Since my

parents were the type of parents that never visited the school I went ahead and
signed up for two of these shop classes, auto shop and upholstery. For some

reason or another I remember taking these two classes for only one semester
each. I did quite well in both. In auto shop 1 learned many things about
mechanics, I did so well that five years after graduating from high school I was

able to change the brakes on my car and ended up changing the water pump of
my Toyota Celica a total of three times! Similarly in upholstery, 1 did a very good

job. A few years ago, when I was visiting mi querida madre (my dear mom) she

pulled out a footstool that looked very familiar. When 1 asked her about it she
reminded me it was the one I had built when 1 was in high school forty years ago!
Anyway, the advice I received from my counselor confused me but then it upset

me. Then again, it also motivated me and made me wonder if he is giving me this

type of advice, what kind of advice is he giving other students? How is it that

simply because I was Latino I could not pursue a college education?
During my junior year I dropped some of these college classes and
resorted to just finishing my high school graduation requirements. It wasn’t until
my senior year that one day a friend of mine approached me with an admission
application to the University of California. 1 thanked him and told him I didn’t have

a chance because I had already dropped some of the college preparatory
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classes. When he replied to me, his statement rang in my mind the whole day

when he said, “go ahead and complete it, you don’t have anything to lose”
(personal notes, 1971-72). I proceeded to take the application home, completed
it and mailed it. High school graduation came around and I went back to work in

the fields, the life of a working- class high school graduate. As the second-oldest

in my family, I was obliged to help my parents financially since we were
struggling economically.

One day, when I went home to pick up lunch for the crew who was
harvesting tomatoes, my sister Mague informed me that someone from the

university had called. At that moment, and under the circumstances (it was hot, I
was sweaty and my arms covered with green from the tomato vines, etc.), I

asked her to give me the number. I dialed and the person at the other end simply

wanted to know if I was still interested in attending the university. I was overjoyed
and shared the good news with my mother, and then my dad when I went back to
the ranch with the lunch. They both supported the idea but were unaware and

uninformed as to what to do or how to help me. I assured them I would find out.

To make a long story short, this is how my education began. The point of the

story is obvious. This is a prime example of how people can still be prejudiced
towards other people from different socio-economic groups. It was this
experience that motivated me to become a Guidance Counselor. And it is my

personal experience that caused me to change the culture of the school by not
being biased when it comes to advising students about their plans for post
secondary plans. I know we all have personal biases, but one thing is to speak
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about them in general, it is another when we try to impose these biases on other
individuals. In a way, Ornstein (Ornstein, Pajak, & Ornstein, 2007), is providing
us with versions of these types of examples, especially as he describes the fact

that it is not just the negative influences that will hold a person back such as

drugs, illicit activities, etc. it is also the lack of equal opportunity. I was being

reduced to that segment of the social strata by my own counselor.
Campesino 101: A Summer Visit to Vista Valley

It was four o’clock in the morning and still very dark outside. My mom

wakes me up and reminds me it is time to rise. The early morning was amazingly
quiet. I remember the sound of crickets which seemed to arouse the humans with

their repetitive screeching sounds on a cool summer morning. As I got dressed

and went to the bathroom to brush my teeth my mom was in the kitchen making
the customary tacos (rolled, flour tortilla burritos) with home-made tortillas.

Summertime in Vista Valley is normally hot, but in mid-June and especially

at 4:30 a.m. the weather is bearable. The year was 1975. I was an
undergraduate student in junior standing enrolled at the University of California in

Riverside. I would make Vista Valley my home destination every summer.

Although field work, the daily responsibilities of a campesino is hard labor it offers

an excellent opportunity to make decent money for college expenses. Around
four-thirty that morning, I mentioned to my mom we needed to get going because
the ranch where we were scheduled to report to work was about half an hour

away. This ranch, part of Field Farms was located in the rural town of
Cienfuegos. Since we still needed to pick up my brother’s sisters-in-law and their
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mom, I figured we needed to get a head start. Cienfuegos is an unincorporated
part of Riverside County which makes up part of Vista Valley.

Even though I was only one year away from graduating from the
university, I would go through some emotional and psychological tug of war. I

was bothered by the thought of how could I, a college student with only one year
from graduating from a university, be working in the fields? As a campesino (a
farm worker), harvesting grapes! Not that 1 was complaining, it was just the idea

of a college student working in the fields. 1 could have easily gotten a job at a
department store or perhaps in some other retail store working as a salesman,

but no, instead I resorted to working as a farm worker! Maybe it was the fact
when 1 was young 1 worked in the fields and felt like I could do it again, as an
adult. My discomfort was not a feeling of shame or embarrassment on the

contrary it was more a feeling of freedom and liberation. I felt proud to be working

with lots of other humble, very kind and cordial down-to-earth people. As I reflect
thirty-six years back to that summer, 1 come to the realization it has been all part

of me. It is my culture and it is my heritage. It has become my destiny. It seemed
a presage of what was to come for me in terms of my career. It has become a
way of having the ability to speak on behalf of the oppressed. My personal

experience has also provided me a way of looking at the problems of the
exploited such as farm workers, with a critical lens that will allow me to help

these people more effectively. How could 1 change this for anything else? After
all, I was only encouraged to work in the fields at the age of twelve. In the words

of Noblitt, Flores, Murillo, 2004, “One’s race, gender, class, ideas, and
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commitments are subject to exploration as part of the ethnography” (p. 21). That

year in 1975, before graduating from the university definitely confirmed the fact
that field work is truly hard labor.
My sharing those two principal experiences in my life, one at the age of

twelve and the other at the age of 22 was simply to show how in the first two
decades of my life my personal convictions were shaped. It shows how based on

personal experience I can attest to the fact that the families I work with now as an

educator, struggle every day to make a living, especially those who continue
toiling in the hot sun day in and day out. It is much more relevant for me to more
accurately empathize with these people because I can honestly say I lived and

experienced what they themselves are living. This allows me to understand the
members of my community much better and more accurately.

Rationale for Qualitative Paradigm
As I wrestled with the type of paradigm to use in this study I couldn’t help

but base my decision on a number of factors. One that was foremost for me as a
researcher is my experience as an educator. I realized the reason I entered this

doctoral program is because it is a doctoral program in applied education. It is a
program for practitioners and not researchers. I discovered several years ago the

difference between the Educational Doctorate and the Doctorate in Philosophy. I
learned the PhD. is more research-based whereas the Ed. D. is more pragmatic.

However, after enduring two rigorous years of classes in this program I would

disagree with the PhD. being more research-based, in this particular program
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research is the name of the game. One of the first tasks one has to learn is to
navigate the data bases this program offers and the fact every single course
requires extensive research. Anyway, another reason for selecting qualitative

paradigm over quantitative is the fact 1 figure I can share my knowledge as an

educator as 1 move forward in this program having the experience as a teacher, a
guidance counselor and as an administrator. Finally, the term qualitative is all

about qualities. As Denzin and Lincoln (2005) point out, “The word qualitative

implies an emphasis on the qualities of entities and on processes and meanings
that are not experimentally examined or measured (if measured at all) in terms of

quantity, amount, intensity, or frequency” (p. 10). Let us not forget that qualitative

research involves a process of inquiry. “Qualitative inquiry finds its strength in the
opportunities made possible by being there and getting close to people and

circumstances, either through physical proximity and participation over time or in
the social sense of shared experience, empathy and confidentiality” (Patton,

.
2002)
As researchers we immerse ourselves in the environment of our subjects.
According to Schramm (2003), “To immerse yourself in the naturally occurring

events of everyday life calls for your ability to let go of control of possible
confounding variables...” (p. 8). In this particular study I find myself part of this

environment as a result of my work as a guidance counselor. It is my duty as

researcher to constantly remind myself of my positionality as I interact with these
English Language learners I am interviewing. In order to achieve this level of

consciousness I must approach my research as an ethnographer who is not only
allowing these students an opportunity to share their oral histories and
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testimonios, it is also an opportunity for me to continue advocating on their

behalf.
As I forge ahead with my proposed study, I can honestly say that I can

approach ethnography in a way that will be easier for me to relate to. My
experiential knowledge and my oral history will lend itself to my understanding
the nature of the interpretive inquiries I will embark upon as I interview the
students who are sons and daughters of many of these folks who continue living

the life of farm workers. It will provide me a better position for me to sympathize

and also empathize with the Other so they can become the researcher. The
testimonios that will be provided by these English Language learners will be a
way for me to convey to the educational community the struggles these students

have endured as recent immigrants to Vista Valley. Dr. Enrique Murillo (Noblitt,

Flores, Murillo, 2004), explicates quite candidly when he states:
My experience as an educational ethnographer, to date, can sometimes
be described as traveling those blurred boundaries when Other becomes

researcher, narrated becomes narrator, translated becomes translator, native
becomes anthropologist, and how one emergent and intermittent identity
continuously informs the other (p. 166).
As an ethnographer I feel it is my obligation for not just interpreting the

story of the Other but also to serve as their advocate and denounce the injustices
and the biases that continue to exist in our society, particularly in our public
schools!
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Discovering Self-identity

My personal rationale lies in my early discovery of self. 1 believe this has

to do with the humble upbringing my parents provided for my siblings and me.
Unlike other friends and acquaintances, I distinctly remember one incident when I
was in elementary school. It was only my second year here in the United States.
My fifth grade teacher called me to his desk and referred to me as Michael.

Without hesitation and not knowing how to speak adequate English at that time I

immediately corrected him. “No, it is not Michael, it is Miguel, and proceeded to

spell it out, M-l-G-U-E-L.” I am not sure if this was a sense of self-confidence or

simply a trait of my character, or maybe even both. Anyway, when 1 got to high
school 1 remember a number of my friends would Americanize their names. Not
that that is bad because I believe it is a personal choice. For example one of my

friends was a boy named Baldomero who changed his name to Bob. Another one
was this guy named Ventura who would go by the name Ben. It wasn’t until both

of them got to the university that they adopted their given name, Baldomero and

Ventura, respectively. Professionally, I encountered a similar situation. After I
graduated.from the university as an undergraduate I remember one of my co
workers had a similar dilemma. He was one of those individuals who had

Americanized his name and would go by the name of John. Upon meeting me
and after numerous conversations we had especially after my sharing with him
my involvement with MEChA at the university and the fact 1 was sued as a
student when I was in student council, he wanted to be called Juan. Since I have

never been curt or shy about saying what I feel, 1 proceeded to tell him he
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needed to understand and realize he had an identity crisis. Therefore, self
identity and positionality are crucial in delving in ethnographic research. As

Noblitt, Flores, Murillo, 2004, point out “Positionality involves being explicit about
the groups and interests the Postcritical ethnographer wishes to serve as well as
his or her biography” (p. 21). “Identities are repeatedly claimed during social life

as part of the pragmatic infrastructures through which humans interact”
(Carspecken & Cordeiro, 1995).
According to Susan E. Chase, “life story is the more specific term that

researchers use to describe an extensive autobiographical narrative, in either
oral or written form, that covers all or most of a life” (Denzin & Lincoln, 2005, p.

652). As an essential component of a qualitative paradigm one’s life story allows
us to give a voice to society’s underclass, but more importantly because it can be

rich in substance as a result of professional and personal anecdotes. At a basic
level, there is a belief those who have lived their experiences know more about it
than others (Noblitt, Flores, & Murillo, 2004). These life stories will be shared by

twelve English Language learners in the form of a testimonio. Therefore, this

dissertation seeks to document and theorize the lived experience via testimonio
of twelve English Language learners enrolled at Vista Valley High School.

Testimonio

According to Brabeck (2003), “testimonio emerged in the wake of social
movements, liberation theology, and other consciousness-raising, grass-roots
movements during the 1960s and 1970s when people were once the objects of
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anthropological and psychological study began to write and speak for

themselves” (p. 253). Brabeck goes on to say, “testimonio moves beyond
narrative, biography or oral history because it is born out of the speaker’s (and

not the researcher’s) political agenda aimed at resisting oppression” (p. 253).
Yudice (1991) adds, “the speaker does not speak for or represent a community

but rather performs an act of identity-formation which is simultaneously personal

and collective” (p. 15). This approach will give these English Language learners,

a voice where they were previously silenced (Ladson-Billings & Tate, 1995).
Additionally, a large percentage, if not all of the English language learners that

will be interviewed in this study are first generation immigrants. Hence in the
words of Saavedra (2011), “I utilize testimonio to share my own story about

language and literacy as a first-generation immigrant from Nicaragua, bilingual
teacher in Texas, and an academic in the field of early childhood ESL/bilingual

education” (p. 261).

As a guidance counselor, I tend to liken testimonio with the process of
“catharsis” which takes place in counseling sessions. This allows the client or

“patient” to divulge or share those issues or problems that may be tormenting

him/her. To add a cultural perspective to the testimonio the researcher will use a
critical race epistemology because it allows for a portrayal of the lives of the
oppressed. Critical race testimonio can be understood as “a verbal journey of a

witness who speaks to reveal the racist, nativist, ciassist, and sexists injustices

they have suffered as a means of healing, empowerment, and advocacy for a
more humane present and future” (Perez-Huber, in press). By using a Critical
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Race and LatCrit Framework we can acknowledge that the experiential
knowledge of people of color is legitimate, appropriate and critical to
understanding, analyzing or teaching about racial subordination (Solorzano &
Yosso, 2002). “A CRT and LatCrit framework in education challenges the
traditional claims of the educational system to objectivity, meritocracy, color

blindness, race-neutrality,, and equal opportunity” (Solorzano & Delgado Bernal,
2001, p. 313). Therefore, the study will employ a critical race grounded theory

approach. This will allow for themes to emerge from the data as it is being
collected and narrated by the students. By using a CRT lens, it will assist in

revealing often unseen structures of oppression (Malagon, Perez Huber, & Velez,

2009).

This study seeks to answer the following questions:
1. To what degree is the participant’s knowledge and awareness of the
constructs of self-efficacy and social capital?

2. Is it possible and conceivable for institutional agents such as guidance
counselors and teachers to be able to improve English Language

learners' academic success while in high school and improve their
chances of success after graduation when fostering a consciousness

of academic success?

3. How can English Language learners better tap into the social capital or

networks that are available to them in school and in the community and
improve their chances of success in the community?
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4. How can this study help advance the knowledge of English Language
learners as to the constructs of self-efficacy and social capital for

academic success?

Research Site

Although this study’s emphasis is on the school’s population in general,
which consists of 98% Latino students, the concentration of this study is to look

at the English Language Learner population at Vista Valley High School which is

44%. The total approximate enrollment of this school currently stands at about
2400. This means that about 1056 students are classified as English Language
Learners. A point of clarification is due here, by claiming a 44% English

Language Learner population it does not mean that these students are all taking
some form of English Language Development (ELD) or English as a Second

Language (ESL) class. It means this amount of students tested as limited English

proficient after being administered the California English Language Development

Test (CELDT), which again, is the test required by the California Department of
Education to help schools determine the level of English proficiency of students.

Sampling

Since there is only one teacher at Vista Valley High currently teaching

ELD classes, I thought I would approach her in assisting me with recruiting the
students for this study. I figured by taking this approach it would absolve me from

appearing to coerce or compel students to participate in the study as a result of
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my being part of the staff. In a prepared recruitment flyer I included a brief script

for the teacher to read to students which includes my name, the fact this study is
part of the dissertation I am working on at California State University, San

Bernardino and the title of the study. In addition, I include the definition of both

constructs self-efficacy and social capital in the recruitment flyer and the fact
student participation is voluntary where they can remove themselves at any point
of the study without any consequences or repercussions.

Participants

As I set out to identify students for the study, I couldn’t help but to consider

including the four grade levels (e.g. freshmen, sophomores, juniors and seniors),
along with both male and female students. In addition, I want to consider

including students who have been in the school a certain amount of years. In
other words, I must make clear that just because a student is a freshman doesn’t

mean he/she is in school for the first year. I currently have a student as a

counselee for instance, who is a junior but has only been in the school one year.
Now what is the likelihood of this student graduating? Or, more importantly what

are his chances of learning the English language proficiently enough to be able

to pass the CAHSEE which is the gauge by which all students are measured
before a diploma is granted. Of course, due to his age and the fact he attended
secundaria and preparatoria in Mexico we will be able to honor some of those

classes and credits from secundaria and preparatoria. But again, his tenure is
only one year in school. Furthermore, I want to consider having students
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represent different ranges of age, 13-14, 15-16, and 17+ in order to get an
average sampling of students. Again, because only two ELD classes are offered

at Vista Valley High School, twelve students will be selected to participate in this

study. Every attempt will be made to try to include six from the advanced class
(English Transitional), and six from the beginning class (ELD l/ll). The ELD

teacher, Ms. Blanca, (pseudonym) was very kind to assist the researcher with the
recruitment of students for this study. The interviews will take place in the
school’s career center. This allows for a neutral and safe environment which will

also serve as an example of an additional resource to students.

Data Collection
A total of twelve students will participate in this study. Each student will be

interviewed twice with at least six additional students being interviewed a third
time. Each interview should take between thirty to forty-five minutes in duration.

The first interview is simply to establish demographics such as age, birthplace,

ethnicity, education, parents’ birthplace, parents’ occupation, parents’ education

level, etc. The purpose here is to document and theorize their lived experiences
via testimonios and oral histories and to provide them the opportunity to display

the concept of agency that is part of self-efficacy and social capital. As Beverley

points out, “What testimonio obliges us to confront is not only the subaltern as a
(self-)represented victim, but also as the agent-in that very act of representationof a transformative project that aspires to become hegemonic in its own right”

(2005, p. 553). Similarly and in reference to self-efficacy, Bandura has this to say
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about people, “they are agents of experiences rather than simply undergoers of
experiences” (2001, p. 4). In terms of social capital it has already been noted that
Stanton-Salazar refers to support networks in schools as institutional agents (in
press). Hence, Stanton-Salazar (2001) makes a very important point when he

claims,
Here, a teacher’s or counselor’s language, ethnicity, class background,

gender, and age functioned as status cues students used to determine
which agents posed the least risk to their self-esteem, and the highest

likelihood of demonstrating a caring or familial orientation toward students.

(P- 211) .
The second interview will consist of establishing the student’s knowledge

and awareness of some of the constructs and concepts used in the study. For
example, questions such as “what is the meaning of self-esteem?” will be asked

to determine their level of knowledge but to help with the theorizing that will
emerge when these questions are asked. Other questions such as, “Describe

yourself as a high school student and what does high school mean to you?” will
assist in determining how or what degree of self-esteem or self-concept the

student possesses. It is important to reiterate the interview protocols are simply a
way for students to have their space and allow for ease and flexibility to elicit

responses. In addition, these interview protocols will assist in theorizing the
complexities of the communities from which each student derives.
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Critical Race Theory

Why Critical Race Theory you might ask? Let’s start by first defining the
concept of Critical Race Theory. Matsuda (1991) has defined Critical Race

Theory as,
the work of progressive legal scholars of color who are attempting to
develop a jurisprudence that accounts for the role of racism in American

law and that works toward the elimination of racism as part of a larger goal
of eliminating all forms of subordination, (p. 1331)

Dr. Daniel Solorzano (1998), a leading Critical Race Theory scholar in the field of
education has this to say on CRT, “a critical race theory in education challenges

the dominant discourse on race and racism as they relate to education by

examining how educational theory, policy, and practice are used to subordinate

certain racial and ethnic groups” (p. 122). In their collaborative work, (Solorzano
& Yosso, 2000), provide us with an excellent illustration of CRT by claiming five
themes that form the basic perspectives, research methods, and pedagogy of a

critical race theory in education which are:

1. The Centrality and Intersectionality of Race and Racism. A critical race

theory starts from the premise that race and racism are endemic,
permanent,...

2. The Challenge to Dominant Ideology: A critical race theory in
education challenges the traditional claims of the educational system

and its institutions to objectivity, color-blindness, race neutrality, and

equal opportunity.
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3. The Commitment to Social Justice: Critical race theory has an overall

commitment to social justice and the elimination of racism.
4. The Centrality of Experiential Knowledge: Critical race theory

recognizes that the experiential knowledge of Women and Men of
Color are legitimate, appropriate, and critical to understanding,
analyzing, and teaching about racial subordination in the field of
education.

5. The Interdisciplinary Perspective: A critical race theory in education

challenges ahistoricism and the unidisciplinary focus of most analyses

and insists on analyzing race and racism in education by placing them
in both historical and contemporary context using interdisciplinary

methods (Delgado, 1984, 1992; R. Garcia, 1995; Harris, 1994; Olivas,

1990). (pp. 40-41).
Although all five themes can easily apply to the study being conducted at

Vista Valley High Schoo! with regards to Latino English Language learners, it is

number four, the Centrality of Experiential Knowledge that in the opinion of this
researcher fits perfectly within Critical Race Grounded Methodology and

Testimonio. These twelve Latino English Language learners will share their

experiential knowledge or lived experience through testimonios in order to help
guide themselves in relation to family, school, and community in general. By
helping students understand this concept and ensuring these students are fully

aware of constructs like self-efficacy and social capital it is the intent of the

researcher to foster a consciousness of academic success. However, before
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students can understand the two constructs of self-efficacy and social capital

there needs to be an awareness that this social subordination in education

espoused by SCT can be seen also as a deficit perspective when it comes to
social capital. If we look at Stanton-Salazar’s definition it is important to note his

definition of social capital includes “socially patterned associations with people”
(p. 265). In order for students, in this case Latino English Language learner on
which this study is based, they must first have the foundation of social cognitive

theory in order to regulate the self. If we recall that definition, it involves four main
points, 1. Attention, 2. Retention, 3. Reproduction, and 4. Motivation (Bandura,

1986). Stanton-Salazar (2001) supports this premise when he states “We expect
that they (adolescents) will strive to construct a self-system that will lay the

foundation for healthy self-esteem, as sense of self-efficacy, and a growing social
identification with adult-centered communities” (p. 55). When students are able to
recognize the degree of self-efficacy and the amount of social capital they

actually possess will no doubt help them tread through the K-16 educational
pipeline with much more ease.

Critical Data Analysis

It is the intent of the researcher that anticipated themes will emerge such

as the number of years students have been in the United States; the parents'

level of education; the status of the parent (single or married); and whether these
students are AB 540 students along with their individual traits and characteristics

that might shed some light on their knowledge and awareness of the key
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constructs of this study. This last topic is always an issue for many English

Language learners especially as they get ready to graduate. It is at this point

their residency or status in the United States becomes an issue as they ready

themselves for a post-secondary education, especially at a community college or

at a four-year university. As themes emerge from the students' responses these
will be used to substantiate the student's knowledge and awareness of selfefficacy and social capital and how these constructs can be applied to make
significant differences in their academic success and their educational

attainment.
A three-phase process to gather data will be used, please see Figure 2

below. These include 1. A preliminary or initial introduction of the study to
members of both ELD classes, beginning and advanced students; 2.

Identification of the twelve students who will participate in the interviews; and 3.
The arrangement of the interviews which will take place in the school’s Career

Center as a neutral, secure environment for all students. In addition, the fact
students are minors, a meeting between the researcher and the students and

their parents will take’place to facilitate the process as well as to alleviate any

concern or questions parents or students may have about the study. Also worthy

of mentioning is the fact many of these students as will be demonstrated in
chapter four the gathering and analysis of the data are actually U.S. born

citizens. Unfortunately for some their parents’ circumstances, either personal or

economic kept them from establishing their residence and attending school in the
United States.’ Of the twelve students who participated in this study four of them
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or one third of the sample group was born in the U.S. This is another example of
an important component in explaining the type of social support systems the

parents of these students either established or did not establish as a result of not
seeing education as an important priority in their lives.

Figure 2. A visual representation of testimonio and oral history process as in
critical race grounded methodology.

The purpose of the process here is to give students their space and their
sense of belonging. This concept of space will be elaborated a bit more in detail

in chapter four. The work by Moje et al. (2004) will be cited to support this
concept of space and how there exists a first space, a second space, and a third

space.
Again, we have to understand many of these students are very new to the
school environment and the community in general. It is extremely important to
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make them feel at ease in order for them to feel confident and comfortable in

sharing their oral histories via testimonios. As a researcher who at one time
found himself in a similar situation as these students, it is important to reinforce
their self-confidence in order for them to feel valued and accepted. It is important
to let them know that speaking their primary language, Spanish is not a detriment

but an asset
In her book, Subtractive Schooling: U.S.- Mexican Youth and the Politics

of Caring, Angela Valenzuela (1999), makes some riveting and very poignant
assertions when she asserts that schools are subtractive because they do not

honor Mexican American’s students’ bi-cultural understanding of formal
education and educacion, and because of assimilationist policies and practices
that minimize their cultural heritage. It is important to inculcate to these students
that not having parents who have not attended formal education is not a fault of
theirs but of their parent’s circumstances. It is extremely important for these

English Language learners to understand they are not being excluded. On the

other hand, the reason they are being selected for these interviews and this
study in particular is because the researcher wants to give them an opportunity to

voice their personal anecdotes and their personal struggles as newly arrived
English Language learners and remind them they are valued and are as
important at any student at Vista Valley High School! In the words of Flores and

Garcia 2009, “We set out to learn from each other’s differences and to theorize
the complexities of our communities” (p. 156).
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As a researcher I want to ensure these students understand they are part

of their school community and their voices will be heard no matter if they still do
not adequately speak the English language. As a researcher, I want to ensure

these students are connected socially with the proper social networks that exist
in school beginning with their guidance counselor as institutional agent. What are

social networks? According to Stanton-Salazar, (2001) “the concept of social

network has been defined and described in many ways, for example, as a ‘social
web’ that connects people to each other and that intertwines groups and
communities into that integrated something we call society” (p. 6). It is the intent

of the researcher to explicate in this interview process the two constructs this
study focuses on which are self-efficacy and social capital. In this way, the

fostering a consciousness of academic success will begin to be established and
gradually developed including in the process of the interviews. These English

Language learners will become the cultural, social, and symbolic pioneers that
will help pave the way to a better and more positive way of navigating the

educational pipeline by establishing their mark as English Language learners

who will help foster this consciousness of academic success!

Differentiated Testimonios

Unlike the normally acceptable, standard practice of a testimonio where

the researcher tape records his subjects, my approach is different because I do
not want to intimidate or make my subjects feel uneasy or uncomfortable in any
way whatsoever. It is very important to allay any fear of intimidation, distrust, or
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even discomfort. For this reason, “the data is recorded verbatim, using the
language of the participant and then reduced for analysis and presentation”

(Rudestam & Newton, 2007, p. 42).Yes, tape or voice (digital) recording sessions
are an excellent way of capturing the moment, ensuring accuracy and allowing
for more effective triangulation, however, the fact I will interview each participant
twice and perhaps half of the group a third time will provide accuracy in their

testimonio for purposes of triangulation and accuracy of documentation. In
addition, and for the purposes of triangulation 1 will also use critical friends for

purposes of validation. A critical friend is a validation team that is willing to
debrief with the researcher and to collaboratively form meaning and at the same

time pose questions regarding how is it the researcher “knows” what it is he or

she knows (Anderson, Herr, & Nihlen, 1994). Hence my recording of their

information will be face to face to allow for ease and calmness. In essence, my
interviews with these students will offer them an excellent opportunity to learn
from their testimonio as a way to temper their oral history with regards to the two

constructs self-efficacy and social capital but will also offer an opportunity for

them to learn more about social capital and self-efficacy in the process. In a
sense it will be an opportunity for them to create their own agentic ways.

According to Bandura( 2001), agency is an intentional act. He goes on to

say, “an intention is a representation of a future course of action to be performed”
(p. 6). With regards to social capital, Stanton-Salazar has this to say, “In more

sociological terms, the construction of social capital within the school is

considered dependent on the complex interactions of structure and agency” (p.
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191). As a guidance counselor it will provide me with a slightly different approach

to make them aware of their social cognitive abilities which will in turn provide
them with the self-regulation and the resources necessary to navigate

themselves through the educational pipeline more effectively as they become

more aware of the resources available to them, beginning with their institutional
agents (e.g. counselors, teachers, etc.).
In order to be an effective institutional agent one has to have excellent
rapport with students. To achieve this level of rapport there is a need to establish

and cultivate sound and healthy relationships with all students. These
relationships are crucial because in many respects they are part of what this

study is all about which is establishing effective networks with institutional
agents. Students need to learn not all institutional agents are the same. In other

words, it is the purpose of the institutional agent to be of service to all students
and at the same time be an effective institutional agent for all students. In order

to be an effective institutional agent one cannot allow our personal biases to
interfere with the basic human needs of an individual so that we can provide

them a rich source of social capital!

101

CHAPTER FOUR
FINDINGS AND RESULTS

Introducing the English Language Learners
As 1 began to identify with the students who participated in this study I

became aware the number of students although small would be sufficient enough

to 1. Capture the essence of the students’ oral history as they and their families
establish themselves in the community that is part of Vista Valley Unified, 2.
Substantiate the data and support triangulation, and 3. Share their testimonio for

the purpose of potentially answering the four questions this study seeks to
answer which are,

1. To what degree is the participant’s knowledge and awareness of selfefficacy and social capital?

2. Is it possible and conceivable for institutional agents such as guidance
counselors and teachers to be able to improve their chances of
success after graduation?

3. How can English Language learners better tap into the social capital or
networks that are available to them in school and in the community and

improve their chances of success in the community?

4. How can this study help advance the knowledge of English Language
learners as to the constructs of self-efficacy and social capital for

academic success?
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There are actually fifteen students in the beginning ELD l/lI class and only

12 in the advanced (English Transitional) class, which of course made it a bit

frustrating because l wanted to allow for contingencies in case there were
students who could not or would not be willing to participate. At the time of the

actual selection of students everything turned out as planned when most
students indicated an interest in participating in the study. Ms. Blanca, the

ESL/ELD teacher did an excellent job in assisting me with the recruitment of

students. As I had planned also, I was able to identify both, boys and girls, and

all four grade levels, freshmen, sophomores, juniors, and seniors. In addition, I
was able to have a representation of the proper age levels intended, 13-14,15-

16, and 17+. Finally, out of both English Language Development classes

including beginning and advanced levels for a total 27 students only two were

unwilling to participate in this study.
As I began to conduct the interviews I could not help but notice themes
emerge. One of these themes was the student’s degree of respect and patience,

and sense of wanting to learn more. Of interest also was the fact not all of these
English Language learners were born in Mexico as is usually the perception of

many institutional agents. In addition, it also became evident a small number of
these students were familiar with the construct self-efficacy especially after I
translated it to Spanish, compared to the construct of social capital which some
students quickly equated with economics! Language obviously became an issue

as I began to conduct the interviews. Some students appeared somewhat

apprehensive when they thought I would conduct the interviews in English.
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Because 1 am the type of counselor or institutional agent that emphasizes the

importance of experiential learning, I would check their knowledge and
understanding of English by asking them a few general greeting questions such
as “hi, how are you?.” In a few cases, some of the students would understand

me, especially those who have been here the longest (average of two years). For
the most part, they obviously felt much more at ease when I would tell them that
the interviews would be conducted in Spanish. As I said this, I could sense a sigh

of relief on their part. The following is one of two charts on the students’
demographics. The first one is on their own personal information. The second

one is demographics on their parents.
Although the two above figures or tables define each individual student’s

background, Tables 1 to 3 will be used to provide an excerpt of their lives at the
point where they become residents of Vista Valley and particularly students at
Vista Valley High School.

Discourse on Students’ Lived Experiences and Identity

Let me reiterate the interviews were conducted in Spanish. Although,
some of the students are already in the advanced English Language

Development class (English Transitional) I sensed these students did not
understand the questions quite well enough to conduct these interviews in
English. Only two of the twelve students are currently taking a “regular” or

mainstream English class. These two students are classified as seniors. As I

began to conduct these interviews I couldn’t help but notice how each student’s
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Table 1
English Language Learners (Students' Demographics)

Name

Age

Birthplace

Education

Chelito

16

Orange
County

K-10

Karen

17

Morelia,
Michoacan

Secundaria

Anna

17

Obregon
Sonora

K-2,
3rd, 4,h,
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6th gr.

Osmar

17

Uruapan,
Michoacan

Primero de Preparatoria
(Freshmen High School)

Adrian

17

San Pedro,
Michoacan

Sexto (6th Grade)

Kimberly

15

Fresno, CA

First grade
Second grade
3rd. and 4th
5th and 6th
Secundaria

Name of school

Public

Colegio Cristian de Gloria

X

Hijos del Ejercito Jose Morelos

X

Lie. Luis Encinas (K-2)
Van Buren Elementary (3rd),
Cincuentenarios (4th)
Jefferson (6th)
Did not attend 5th gr.

X

Colegio de Bachilleres
Del Estado de Michoacan

X

16 De Septiembre

X

Francisco I. Madero
Benito Juarez
Van Buren Elementary
Republica De Venezuela
Primer Gobernador

Private

X

Name

Age

Birthplace

Education

Name of school

Public
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Juan

15

Mexicali,
Mexico

Evelyn

17

Bakersfield,
CA

Preparatoria (high school)

CBTA

X

Jesus

15

Los Angeles,
CA

K-9th Grade

Ixcatl (Elementary); E57;
(Preparatoria/ Secondary)

X

Jose

16

Cocula,
Jalisco

Tercero secundaria/ Freshman
year

Escuela secundaria Tecnica 21

X

Yomaris

15

Estili,
Nicaragua

First- Sixth
7th-10

Cesar Gere
Nuestra Senora del Rosario

Gissela

15

San Miguel,
El Salvador

1 St _yth

Centro Escolar Fe y Alegria

Private

X
X

Note. Student’s Names were replaced with pseudonyms in order to protect their identity, their privacy, and their personal confidentiality.

Table 2
Students' Parents Demographics

Student

Mom’s BP

Dad’s BP

Mom’s occupation

Dad’s occupation

Mom’s education

Dad’s education

Chelito

San
Salvador

Ensenada,
Mexico

Secretary for a shoe
factory

Doesn’t live with
them since he was
one year old.

High school-in
California

N/A

Karen

AnganimaCutiro

Morelia,
Michoacan

Teacher

Taxi Driver

Colegio/Normal

Secundaria/ Prepa

Anna

Ciudad
Obregon

Sinaloa,
Sonora

House cleaning

Security at a ranch

Elementary

No schooling

Osmar

Tlasazarca,
Michoacan

Orquillilla,
Michoacan

Personal Assistant

Deceased

Preparatoria (high
school)

N/A

Adrian

Doesn’t
know

Doesn’t
know

Nurse

Farmworker

University in
Mexico

Secundaria

Kimberly

Sinaloa

Mexicali

Childcare Center

Doesn’t live with
them

Preparatoria

1 don’t know

Juan

Mexicali

Sinaloa

Seamstress

Banquet Set-up

Tercero de
Secundaria

Tercero de
secundaria

Evelyn

Ejido
Merida,

Lives
w/Step-dad

Housewife

Step-dad works in
construction

Sixth grade

N/A

Student

Mom’s BP

Dad’s BP

Mom’s occupation

Dad’s occupation

Mom’s education

Dad’s education

Mexicali,
Mex.
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Jesus

Durango,
Dgo.

Sinaloa,
Sonora

Housewife

Unemployed

Freshman year

Doesn’t know

Jose

Cocula,
Jalisco

Doesn’t
remember

Housekeeping

Chauffer for buses

Fifth grade
(elementary)

None

Yomaris

Esteli,
Nicaragua

Esteli,
Nicaragua

Housekeeping

Construction

ElementaryUniversity. Attorney

Secondary/ high
school

Gissela

San Miguel,
El Salvador

San
Miguel, El
Salvador

Videos and
Photography

Construction

Elementary

Doesn’t know

Table 3
Student's Background and Educational Goals

Pseudonym

Background and educational goals

Adrian

Adrian is 17 years old. He was born in San Pedro Michoacan,
Mexico. He has lived here for the past five years having
attended school since seventh grade. His primary interest in
terms of educational career are either becoming a police officer
or maybe pursuing a career in culinary arts. Adrian lives with
both his mom and dad claims they are the ones who have the
most influence on him in terms of his education. Adrian is
currently a senior at Vista Valley.

Anna

Anna is also 17 and has only been here a month. Born in
Obregon, Sonora, she arrived on August 10, 2011. Although she
couldn’t quite pinpoint which career she is interested in yet, she
indicated she would like to continue her education at a
community college and consider a career after taking some
classes at the community college. When asked as to who has
the most influence on her education she replied that her
teachers are the ones who influence her education. Ann is
classified as a senior.

Chelito

Even though Chelito was born in Orange County he was raised
in San Salvador, the capital of El Salvador. He is 16 years old
and his schooling was all done in San Salvador up to the time he
came to Vista Valley High School which has only been one
month having arrived in Vista Valley on August 5, 2011. His
plans after graduation are to pursue a career in law enforcement
and become an immigration officer. Chelito is currently classified
as a junior at Vista Valley.

Karen

Karen is 17 years old and was born in Morelia Michoacan,
Mexico. She has lived in Vista Valley since December 2010.
Karen’s career plans are to pursue a career in psychology.
Although she is still undecided as to what particular job she may
pursue, she indicated she might consider becoming a
psychologist. When I asked her who had the most influence on
her education she claims she does! Karen is currently a junior at
Vista Valley.
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Pseudonym

Background and educational goals

Kimberly

Kimberly was born in Fresno, California. She is fifteen years old
but has lived in Mexicali, Baja California Mexico most of her
childhood. With the exception when she was nine years old, her
parents lived in Vista Valley a couple of years and she was able
to attend Van Buren Elementary in the neighboring school
district. She did her third and fourth grades until several weeks
ago when she arrived back in Vista Valley after five years living
in Mexicali. She claims her mom is the one who has the most
influence on her education. Kimberly is classified as a
sophomore.

Osmar

Osmar was born in Uruapan, Michoacan Mexico. He arrived in
Vista Valley on May 28, 2010. He is 17 years old and plans to
pursue a career either in Theology or the Study of Art. He figures
that because he might not be able to learn English well enough
and be able to meet the A-G requirements to go directly to a
four-year university that he would make his start at College of
the Hills, the community college in the area. Osmar also credits
her mom with having the most influence on his education.
Osmar is currently classified as a senior.

Juan

Juan was born in Mexicali, Baja California, Mexico. He arrived in
Vista Valley the latter part of February, 2011. He was first
enrolled in the middle school which feeds into the high school.
The name of the middle School is Cimarron Academy. Juan is
fourteen years old and would like to pursue a career as a sound
technician installing sound components. When I asked Juan who
had the most influence on his education he mentioned his ESL
teacher Ms. Blanca. He is classified as a freshmen.

Evelyn

Evelyn was born in Bakersfield, California. She is 17 years old
and arrived in Vista Valley only three months ago having lived in
Mexicali, Mexico most of her young life. She did mention she
went to school up to preparatoria (high school) in Mexicali at
CBTA. Evelyn would like to pursue her education at the
university and eventually earn a master’s degree in Spanish and
become a teacher. She claims the one who has the most
influence on her education is her brother whom she lives with.

Jesus

Jesus is a 15 year old sophomore and was born in Los Angeles,
California. Although Jesus was born in California his life has
been spent in Durango, Mexico. It is in Durango where he did his
schooling from kindergarten to Tercero de secundaria or up to
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Pseudonym

Background and educational goals
the equivalent of freshman year. When asked about his plans for
after graduation he replied he would like to consider a career as
an automotive technician or maybe become an electrician. When
asked who has the most influence on his education he claims his
brother whom he lives with.

Jose

Jose is 16 years old. He was born Cocula, Jalisco, Mexico. He
has been living here only two months having arrived in Vista
Valley on August 7. Jose currently lives with his mother and one
of his younger sisters. His father still lives in Cocula, Jalisco. He
claims the person with the most Influence with his education is
his mom, his older brothers, and finally His father. Jose would
like to consider a career as an automotive technician. Jose is
classified as a senior.

Yomaris

Yomaris is fifteen years old and was born in Esteli, Nicaragua.
Estili is a city of about 150,000 people in Esteli a city north of
Managua, the capital of Nicaragua. Yomaris has lived in Vista
Valley since February of this year. She came to the United
States with her mother to join her dad who was already living
here. She currently lives with two of her aunts, a couple sisters
of her mom while her mom and dad returned to Nicaragua to
take care of some personal business. Yomaris would like to
pursue a career in veterinarian medicine or maybe even
architecture. She is currently a sophomore.

Gissela

Gissela is 15 years old and was born in San Miguel, El Salvador.
She attended most of her elementary school in San Miguel and
then her mother brought her to Vista Valley two years ago. She
has been in school here in the United States since 2009.
Although she claims she understands more English than she
can speak it, her proficiency in English still quite low. Gissela
would like to pursue either a modeling career or maybe study
music. She is currently classified as a freshman.
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oral history and testimonio provided me with their unfamiliarity particularly with

regards to the constructs of self-efficacy and social capital. Their personal
knowledge about self-esteem and self-confidence, demonstrates some degree of

awareness on some of these constructs. In addition, it is evident to see how their
individual personality and character display their self-identity. There is no doubt

there will be a need to elucidate these points so I would like to start with Osmar,

one of the four seniors who took part in this study. I might add here the reason
the students are not listed in alphabetical order is because I am listing them in
the order they were interviewed. This order is based on their returning of the

parent’s consent form and the student assent form. Although Osmar was the first

one to return the necessary forms I am starting with Osmar also because

coincidentally of all the students, he was the first one that was able to define or
demonstrate the meaning of self-efficacy. Knowing this, makes for an excellent
way to transcribe his testimonio.

Osmar is a student of above-average intelligence. He is one of five

students who is 17. Osmar had the opportunity to attend all three years of

secundaria [middle school] in Mexico and also preparatoria [high school]. When I
asked him if he knew what self-efficacy is he replied, “Auto eficacia es Io que tu

crees posible de hacer-cual es tu maximo” Translation: [“Self-efficacy is what you

believe you are possible of doing-what is your maximum output”] (Osmar,

personal communication, September 6, 2011).
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1 was quite impressed when he gave me his answer! “Wow, this student is
familiar with Self-efficacy,” is what I thought. When I proceeded to ask him about

some of the other constructs this is how he replied:
Q: Que es Io que significa el auto-estima? [What is the meaning of selfesteem?]

A: “El auto-estima significa cuanto crees en ti mismo” [Self-esteem means

how much you believe in yourself] (Osmar, personal communication, September
6, 2011).

Besides this researcher believing there is a reasonable correlation

between a student’s knowledge and awareness of self-efficacy in reference to
educational achievement and educational attainment, it is also supported by

research (Zimmerman, 1990; Zimmerman, Bandura, and Martinez-Pons 1992;
Bandura, 1993). Similarly, the research shows that when it comes to social

capital those students who have the most help-seeking orientations (StantonSalazar, 2001). Stanton-Salazar, adds,
as expected, students with good grades tend to have the most Confidence

in the support process and exhibit the most Openess; likewise, relative to

low achievers, high achievers show greater Desire or interest in receiving
advice and guidance on academic matters, (p. 233)

Additionally, (Rumberger, Ghatak, Poulos, Ritter, & Dornsbusch, 1990) assert
that, increased levels of “parental support” (such as the presence of study aids at

home, differences I parenting styles; and parents’ monitoring of their children,
reaction to grades and involvement in academic matters) encourage students to
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finish high school” (p. 284). Additionally, in a study by Carbonaro (1994) he
discusses one of Coleman’s concepts called “intergenerational closure” or the

knowledge parents have of their sons and daughters. He goes on to prove that

those students who have higher levels of intergenerational closures will have
better educational outcomes than students with low levels of intergenerational

closure (p. 295). Therefore, is important to mention that part of the interview

protocol included questions having to do with the amount of time spent on
homework and student’s individual plans for after graduation. Educational
achievement has to do with student’s grades and test results whereas

educational attainment involves graduation and college enrollment (Dika & Singh,
2002). Hence, by using the students’ personal experiences through testimonios
allows for what l would call the theorizing a Latino English language learners’

epistemology.

When I asked Osmar to provide me with the amount of time he spends
doing any kind of school work he replied, “generalmente trato de estudiar por Io
minimo una media hora” [generally, I try to study for at least half an hour]

(Osmar, personal communication, September 6, 2011). In a related question,
How important are your teachers and your counselors? Osmar response was,
“Son muy importantes porque son los que me estan ayudando a integrarme a la

sociedad Americana” [They are very important because they are the ones who
are helping me become an integral part of the American society] (Osmar,

personal communication, September 6, 2011). Plans for after graduation were
also part of the interview protocols. When asked about his plans for after
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graduation, Osmar was very realistic in realizing he might not be able to learn

English with enough proficiency for him to graduate from high school. His
response to the question about his plans for after graduation was to go to the
community college and prepare himself more adequately and then transfer to a

university where he might pursue a career in theology or maybe the history of art.
With regards to the question on how much time he spends doing any type of

school work after school he replied, “ Trato de estudiar por Io menos media

hora.” [1 try to study for at least half an hour] (Osmar, personal communication,

September 6, 2011).

Besides Osmar, another one of the other students who had a fairly good
understanding of the term self-efficacy is Karen. When asked what the definition
of self-efficacy is she replied: “la auto-eficacia quiere decir que tan capaz te

crees de hacer las cosas.” [Self-efficacy means how much you believe you can

do things]. Interestingly, when I asked her if she knew what self-esteem meant

she stated, “es algo muy importante-el auto-estima es algo que hace sentir bien,
depende que tan alto Io tengas- te vas a sentir bien en las decisions que hagas.”

[Self-esteem is something very important-self-esteem is something that makes

you feel good, depending on how high you have it- you will feel good with
yourself when you make decisions] (Karen, personal communication, September
6, 2011). Karen is one of those students who wants to pursue a career in

psychology when she graduates from high school. When asked how much time
after school she spends doing any kind of school work she replied, “trato de

estudiar y leer por lo menos dos horas.” [I try to study and read at least two hours
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every afternoon] (Karen, personal communication, September 6, 2011). Finally,
when asked how important her teachers and counselors are she claims, “son
muy importantes porque son los que te ayudan a comprender como es el
sistema educativo.” [They are very important because they are the ones who

help you understand how the educational system works] (Karen, personal
communication, September 6, 2011).

The next student who brought her parents’ consent and student assent
form is Anna. Anna has only been here one month having arrived in Vista Valley

on August 10, 2011. Of all the students, she is the only one who could not
answer any one of the questions having to do with the term self. She didn’t know

what self-esteem means. She was unaware of self-concept. As for self-efficacy
or self-regulation she claims she hasn’t even heard of those terms. It is important
to point out however Anna is one of those students who has been kept out of

school by her parents for fear of deportation. She did explain to me she only went

to Kinder, first, and second grade. Around the age of nine her parents came to
the valley but were unable to enroll her in third grade so she was sent back to

Sonora, Mexico. She was out of school until again her parents came back to the
area but never enrolled her in school. It is evident her social skills are limited. Her
social interaction with other peers appears to be very immature for a seventeen

year-old. At about the age of twelve her parents tried to enroll her in sixth grade
but were unsuccessful because again they found themselves having to go back

to Mexico for economic reasons.
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Anna is one of those students who because of her age will find it difficult to
finish high school during the allotted time she has left. Although I recommended
her for continuation high school, the fact the school filled up fast prevented her

from going there. Now she will have to wait until openings arise but might still be

too late for her to have a chance at earning enough credits. In the process of

interviewing the students I would provide information that is pertinent to each
student. When interviewing Ana I reinforced for the fact she doesn’t complete her
graduation requirements doesn’t mean she cannot earn a diploma.
As a guidance counselor it is my ethical and moral obligation to provide all

students with the proper guidance as to a student’s options. Hence, I assured
Ana there are resources in the community she can certainly benefit from. For

instance, I gave her information about the adult school program in the district as
well as information on the community college in the area. Even her response to

my question about her plans after high school graduation was disillusioning when
she claims if she earns her points she would like to go to college. However, did
not really express any practical, tangible career goal. Another lamenting
response she provided is with regards to school work after school hours. When

asked how much time she spends reading or doing any kind of school work she

replied, “No me gusta leer y cuando entiendo la tarea la hago” [1 don’t like to read
and when 1 understand the homework I do it] (Ana, personal communication,
September 7, 2011). This got me thinking. She might be one of those students I

need to interview a third time to find out first, whether she knows how to read,
especially because she attended school very sporadically consequently having a
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paucity of literacy skills, second because when she replied to the question as to

who has the most influence on her education she mentioned her teachers as
being the most influential in her education. This most likely is an implication her
parents are limited in their awareness of her schooling, social support and lack
the necessary social support resources.

Students’ Deference and Funds of Knowledge

Before I continue with the rest of the interviews I must pause and point out
again all students demonstrated a degree of respect, deference, and a degree of
maturity, even the fifteen year-olds like Kimberly, Juan, Jesus, and Yomaris.

Their polite demeanor, their compliant behavior and their deference are important
factors that normally enable their achievement (Matute-Bianchi, 1991). Another

point to make here is the fact that although students are not familiar with the
construct social capital they actually bring a wealth of social capital with them.

Besides bringing a very good grasp of their native language which provides them

with a dual frame of reference (Valenzuela, 1999), they bring with them funds of
knowledge. “Funds of knowledge is a term used to refer to historically

accumulated and culturally developed bodies of knowledge and skills essential
for household or individual functioning and well-being” (Greenberg, 1989; Tapia,

1991; Velez-Ibanez, 1988). Gonzalez and Moll (2002) assertively and arguably

add,
by focusing, theoretically and methodologically, on understanding the

particulars, the processes or practices of life (in Spanish, los que hacer es
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de la vida), how people live culturally (la cultura vivida) we gain a deep

appreciation of how people use resources of all kinds, most prominently
their funds of knowledge, to engage life. (p. 25)

Adrian Salas is one of the seniors that participated in the study. Although
he is a senior and really the only senior in this study who is on track for

graduation based on credits (175), and on passage of the CAHSEE (369 for

Math) and (348 for Language Arts, still needs to pass by two points), he is also

one of the four seniors in this study who might have a slight chance of graduating
even though he is one of the seniors with the lowest grade point average at 1.89.

When asked to respond to the question on what self-esteem meant,
Adrian stated, “no estar preocupado por algo, comer bien-tener una vida

saludable.” [Not be worried over something, eat well and a have a healthy life]
(Adrian, personal communication, September 7, 2011). With his response on

self-concept he was also a bit off when he replied, “el auto concepto significa
saber el significado de cada cosa y saber como utilizarlo.” [self-concept is to

know the meaning of everything and know how to utilize it] (Adrian, personal
communication, September 7, 2011). The following questions pretty much

reinforce his unfamiliarity with these constructs when he affirmatively replied he

didn’t know what self-efficacy or self-regulation meant. Similarly, when I asked
him about the meaning or definition of social capital his response was, “como
aprovechar de la economia exterior para aprovechar incrementar los bienes

economicos.” [How to take advantage of the exterior economy and how to
increase the economic goods] (Adrian,- personal communication, September 7,
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.
2011)
All in all, Adrian was one of the students who didn’t exactly know the

definitions of the five main constructs or terms such as, self-efficacy, self-esteem,

self-confidence, self-regulation, or social capital.

When I asked him what he plans to do after graduation from high school
he was somewhat uncertain. He claims he is definitely undecided but may
consider either law enforcement or maybe even culinary arts. When asked about

how much time or how he spends his afternoons, he claims he first does
homework. He then eats and then reviews or double checks the lessons of each

class. When I asked him how long he spends doing homework or school work he

replied he takes about an hour. He was quick to respond that the individuals who
most influence him with his education are his parents.

It is important at this junction to make reference to additional, significant
points in using testimonio in collecting of the data. As this study attempts to
establish this consciousness of academic success for Latino English Language

learners it merits presenting an important perspective Burciaga (2007) points out

about testimonio. She adds that testimonio when used as a method of collecting
data, “positions the participant in the center of research in an effort to capture

what is for the participant rather than what seems to be for the researcher” (p.
66). Burciaga’s dissertation, points to four major points when using testimonio,
(a) testimonio challenges silence and reclaims space for people and issues not

discussed in various settings, (b) the method of testimonio is helpful for exploring

the process of change and empowerment, (c) testimonio presents opportunities
for collective understandings of similar experiences and subordination, and (d)
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testimonio presents experiences in a manner that is accessible to a larger
audience beyond the academy (p. 66). As these oral histories and testimonios of

my participants are collected and shared it is important to point out just as

Burciaga claims the process besides being as equally important as the product,
allows for a creation of knowledge and theories through experiences which

challenge hegemonic ways of conducting research (p. 67).

Kimberly is a young fifteen year old that although was born in Fresno,

California has only lived in the United States about a month, having arrived to
Vista Valley on August 20, 2011. Kimberly is one of those students whose fate

found her being raised in the border town of Mexicali, Mexico after she was born.
Her schooling, which includes elementary through secundaria (high school), was

all done in Mexicali. She ended up in Mexicali Mexico when her dad abandoned
her mom when Kimberly was only a baby. She claims she hasn’t known her dad

and knows nothing about him or his whereabouts.

When I asked her about the constructs in this study she replied somewhat
vague. For example, when I asked what self-esteem meant, she answered,
“como me siento yo misma, mis sentimientos” [How I feel about myself, my

feelings] (Kimberly, personal communication, September 9, 2011). When asked
to define or reply to the question about self-concept, she replied, “como Io que yo
crea significa algo” [What I think something means] (Kimberly, personal
communication, September 9, 2011). As far as the other constructs are

concerned she was unable to discern what they mean. I then asked her about
her plans for after graduation from high school and she responded by stating,
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“me gusta mucho enfermeria” [I like nursing a lot] (Kimberly, personal

communication, September 9, 2011). When I asked her about the three things
she does when she comes home from school she replied, “Primero hago mi
tarea” [first I do my homework], “luego, me meto a banar” [then, I go and take a

shower], “y luego como” [Then, I eat] (Kimberly, personal communication,
September 9, 2011). When I asked her how long she does school work or

homework she answered she spends an hour doing school work. Finally, when I
asked who is the person that has the most influence in her education she

responded her mother was.

'

Juan is one of the four fifteen year-old students who participated in the

study. He is currently a freshman. Born in Mexicali, Mexico Juan has only lived
here eight months having arrived in Vista Valley the latter part of February. He
was one of the students in the group who was unaware and unfamiliar with

basically all the concepts or constructs this study seeks to research. Interestingly,

when I asked what auto-regulation meant, he replied, “la auto regulacion significa
el poder controlarte tu mismo” [Self-regulation means being able to control

yourself] (Juan, personal communication, September 13, 2011). I then
proceeded to ask the question on what he does after school when he arrives

home. He answered, “primero tiendo mi cama” [first I do my bed], “luego como”
[then I eat], “saludo a mi familia” [I greet my family] “y si me dejan tarea, me

pongo a hacerla” [if they leave homework, I do it] (Juan, personal
communication, September 13, 2011). When asked the question as to what he
thinks of is teachers and counselors he replied, “son los que me ensehan” [they
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are the ones who teach me] (Juan, personal communication, September 13,

.
2011)
Finally I asked who he believes has the most influence with his schooling
and his answer was, “mi maestra Ms. Blanca” [my teacher, Ms. Blanca] (Juan,

personal communication, September 13, 2011),
As I continue interviewing these wonderful, young students, I cannot help

but start forming a picture of how a lack of education, limited awareness, and a
paucity of knowledge veils these students’ reality of education and life. Saavedra

(2011) puts it quite succinct when she states that as educators one makes
connections between one’s education and that of other immigrants (p. 261).

Additionally, as we learn from the results of these testimonios there Is lot to be
learned from the process. Flores and Garcia (2009), frame this in such a clever
way when they state, “we read and share our testimonios with each other, we
connect with our Latinidades, we learn from history, and we foreground

collectivity among us” (p. 156).
Evelyn is one of the seventeen year old students who was born here in

Bakersfield, California. Like most of the other English Language learners, Evelyn
has only lived in Vista Valley three months having arrived on July 8, 2011. When

I asked her about the main constructs in the study she replied, “Self-esteem is

how they make me feel” (Evelyn, personal communication, September 16, 2011).
In essence, this was the only construct she had a slight notion on. When I asked

about self-concept, self-efficacy, self-regulation, or social capital she just
shrugged her shoulders indicating unawareness of these. Interestingly, when I
asked what her plans are when she graduates from high school she replied, “Me
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gustaria ir al colegio y hacer una maestria en espariol” [I would like to go to

college and earn a Master’s degree in Spanish] (Kimberly, personal
communication, September 16, 2011). When I asked her what are three things

she does when she arrives home from school she replied, “limpio mi casa, hago
de comer, y luego lavo la ropa” [I clean my house, I prepare dinner, and then I

wash clothes] (Kimberly, personal communication, September 16, 2011). Her
response reveals the fact that as the second oldest of her brothers and sisters,

even though her other sibling do not live here, she has assumed the role of the
“woman” of the house. Evelyn lives with her older brother who in essence is her
guardian. Her mother still lives in Mexicali with her husband who is Evelyn’s step

dad. Evelyn credits her brother with being the person having the most influence

in her education.
In this particular instance, as with some of the other interviews it is

important to note the degree or limited level of these students’ social capital.

Additionally, their degree or level of self-concept and self-esteem are very low or
non-existent. As an educator or institutional agent and as the researcher
conducting this study I have been pointing out to these students the significance

of self-efficacy or their belief in their capabilities to mobilize that motivation. In

addition, I continue reminding them that besides their assigned counselor
(assignment of counselor is based on grade level) I am also their counselor and

they can rely on me whenever they need something. In the-past four weeks that I
have met and interviewed these students in this study, most of them have sought
me out more than they have their assigned counselor. Why? I have begun to
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foster a consciousness of academic success as I encourage them to believe in

themselves. 1 continue to strengthen their self-confidence so they can learn new

behaviors which are behaviors exemplified in Social Cognitive Theory. For

example, just last week, one of the students that was willing to participate in the
study came by my door to bring her parents’ consent and students’ assent form.
She waited by my door patiently because I was meeting with another student. As

soon as I had an opportunity, I cued her and motioned her to come in and take a
seat. It was just amazing to see that the next time she came to my office she
didn’t hesitate to walk in but at the same time motioned to me as if asking

permission to walk in, which I acknowledged assertively. Again, to learn

something new they need to pay attention. By paying close attention and trusting
the modeled behavior of their teacher or institutional agent they will be able to
retain what they learn. In turn they reproduce or model that behavior. Once they

are able to model and reproduce that behavior they will begin to retain what they

learn as a result of the words or verbal cues or the use of language and imagery.
Bandura (1991) goes on to suggest that once a person has control of his
behaviors he is more likely to display personal agency by its strong impact on

thought, affect, motivation, and action. Additionally, in a study done by Bandura
and Jourden (1991) they suggest three self-regulatory mechanisms need to
operate in concert, these are 1) perceived self-efficacy which is concerned with

people’s beliefs in their capabilities to mobilize the motivation, cognitive
resources, and courses of action needed to exercise control over environmental

events. 2) The capacity to exercise self-influence by personal challenge provides
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the second regulatory mechanism of motivation and action. 3) Affective self

evaluation is the third mechanism in self-regulation of motivation and action.
Unless these English Language learners start believing in their capacity to
exercise self-influence by personal challenges they will limit their self-regulatory

mechanism of producing the expected motivation and action. Therefore, if it isn’t
through self-efficacy because they are still unfamiliar with the construct and its

intricacies then it will be through social capital that their self-confidence, selfesteem, and self-efficacy will be developed.

The next student 1 would like to showcase is Chelito.
Chelito is one of the sixteen year-old students who is part of this study.
Again, like with some of his classmates in this study Chelito was born in Orange

County. However, as fate would have it he ended up growing up, at least until
August 2011, in San Salvador, capital of El Salvador. Chelito reminds me of

Osmar. He is well educated in both senses, in terms of education and in terms of
manners and deference.

When I asked him to define self-esteem his reply was, “auto estima es

como te sientes y como andas” [self-esteem is how you feel and your state of
being] (Chelito, personal communication, September 19, 2011).When asked

about self-concept he answered, “el auto concepto quiere decir Io que piensas
de ti” [Self-concept is how you feel about yourself] (Chelito, personal
communication, September 19, 2011). When I asked him about the meaning of

self-efficacy he answered, “la auto eficacia significa Io que piensas hacer o
lograr” [self-efficacy is what you think and what you can achieve] (Chelito,
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personal communication, September 19, 2011). Although he wasn’t exactly sure
on the meaning he gave a reasonable answer. Again, like most of the students
he didn’t know the meaning of social capital. When I asked him about his plans

for after graduation he replied by saying he wants to join a law enforcement
academy and pursue a career as an immigration officer. I then proceeded to ask

about the three things he does when he comes home from school. His response
was, “primero como, luego descanso, finalmente hago mis tareas” [First I eat,
then I rest, and finally I do my homework] (Ghelito, personal communication,

September 19, 2011). When I asked him how long he spends doing homework
he claims he spends two hours. I then asked him what he thinks about his
teachers and counselors. Interestingly he claims his teachers are because he

needs them to explain what he doesn't understand. His response about
counselors was that he needs his counselors because he doesn’t know many

people. Finally, I asked what person has the most influence on his education and
he claims it is his family who live in El Salvador.

Jesus is fifteen years old. He was born in Los Angeles, California. Jesus
was raised in Durango, Mexico. He has only lived in the area three months

arriving on June 17. The first question I asked of Jesus was, “Que significa el

auto-estima?” [What is the meaning of self-esteem?] His response was, “un
sentimiento-verbalmente-te sientes deprimido” [A feeling-verbally-you feel
depressed] (Jesus, personal communication, September 19, 2011). When I
asked what self-concept meant he replied, “una evaluation de ti mismo” [An

evaluation of yourself] (Jesus, personal communication, September 19, 2011).
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Yet, when I asked what self-efficacy means he replied, “Io que puedo lograr uno
por si mismo” [What one can achieve on your own] (Jesus, personal
communication, September 19, 2011). After hearing this, I realized this young lad

has some understanding, although limited, about what self-efficacy means. When
I asked the question about self-regulation his reply was also pretty much on
target when he replied, “cuando, o como se regula uno sus sentimientos” [When,

or how one regulates our feelings] (Jesus, personal communication, September
19, 2011). Here is a fifteen year old with some, although again vague, notions

about both self-efficacy and self-regulation. I proceeded to ask him about his
plans for after graduation from high school. To this he replied he would like to go

to college or study to be an automotive mechanic. The next question really blew

my mind. I asked him what social capital means and he answers, “el capital
social es cuando tiene uno el apoyo de sus papas-el establecer una red para

ayudar a otros” [Social capital is when one has the support of your parents-to
establish a network to help others] (Jesus, personal communication, September
19, 2011). Now I know I gave a very brief description of what self-efficacy and

social capital mean when I gave them the parent’s consent and student’s assent

form, but to be able to articulate such clearly? I then asked him what three things
he does when he arrives home from school. To this he replied, “Hago de comer,
luego limpio el patio, y finalmente me bario” [I make something to eat, then clean
the patio, and finally I take a shower] (Jesus, personal communication,

September 19, 2011). I asked him if he does any homework or school work and
he replied he spends about an hour doing this and does other chores. I then
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asked him what he thinks about his teachers and his counselors. He replied they
are very important because they make you feel well when someone hurts you.

Finally, I asked him who has the most influence on his education and he replied,
“mi hermano con el que vivo” [My brother, the one I live with] (Jesus, personal

communication, September 19, 2011).

Creating a Third Space via Funds of Knowledge

It is imperative to point out how those students who are more diligent with
their school work and spend a significant, consistent amount of time doing school

work seem to be the ones who have established some type of career goal. Again
in an article on human capital, the authors claim that, “high levels of aspirations

positively affect educational performance and ultimately an individual’s level of

educational and occupational attainment” (Sewell, Haller, and Ohlendorf, 1970).

These are also the students that claim their family member, either father or

mother or sibling was the one who has more influence on their education.
Additionally, it is also reasonable to point to the various funds of knowledge that
students bring to school. For example Jesus and Evelyn are two of the group that

when they get home from school see their responsibility of making something to

eat compared to most of the other students who come home and in most cases
they don’t have to worry about that because food has already been prepared for
them. A fund of knowledge Jesus and Evelyn bring to school is their level of

responsibility and maturity. This fund of knowledge is referred to as the first
space, the home, the community or peer network. The second space is that
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space which is attributed to the institutions such as the school, work and church

(Moje et a!., 2004). The third space however is the one that merges from the first
and second space. Moje et al. (2004) emphatically assert that, “it is critical to
examine not only knowledges and Discourses themselves but also the funds and

Discourses are generated, because the funds help to make visible the social
construction of knowledges and Discourses” (p. 41). For Jesus and Evelyn, this
provides them a higher degree of maturity compared to their peers. While the

majority of their friends can come home and relax or do other more personal
things for Jesus and Evelyn their daily ritual involves assisting with obligations
that would normally be done by their parents or guardians.

Jose was born in Cocula, Jalisco. He is sixteen years old and has lived in

this community only two months. His family moved to this small community on
August 7 of this year. He has done most of his schooling in Cocula Jalisco where

he attended school through secundaria [high school]. He is one of the seniors in

the study that will find it an impossibility to graduate. Again, like I have shared

with all the students, I am providing them the information and the resources on
options that can be tailored to their personal needs. When I asked him about the

definition of self-esteem he answered, “es algo-cuando....te quieres ati mismo”

[It is something-when....you like yourself] (Jose, personal communication,
September 20, 2011). When I asked him what self-concept means, his answer
was a bit off when he stated, “te das ideas a ti mismo” [you give yourself ideas]

(Jose, personal communication, September 20, 2011). I then asked him about

self-efficacy and he responded,”estimas demasiado” [You esteem a lot] (Jose,
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personal communication, September 20, 2011). Interestingly, when I asked about

the definition of self-regulation his answer was, “tu mismo te pones los limites”
[you are the ones that sets your own limits] (Jose, personal communication,

September 20, 2011). When I asked him what three things he does when he
comes home from school he replied, “primero hago mi tarea (treinta minutos)
luego hago labores de casa como lavar los trastes, o limpiar mi cuatro,

finalmente me salgo a jugar soccer” [First I do my homework (about thirty
minutes), then I do some chores at home like washing the dishes or clean my

bedroom, finally I go out and play soccer] (Jose, personal communication,

September 20, 2011). It is interesting to note of all students who I asked how
long they spend doing any type of school work Jose was the only one that
responded with, “practico el aprender Ingles por Io menos dos horas” [I practice

learning English at least two hours every day]. I then asked him who has the

most influence on his education. His response was, “mi mama, mis hermanos, y
mi papa” [my mom, my brothers, and my dad] (Jose, personal communication,

September 20, 2011). The overall analysis here is the fact Jose’s daily routine is

very similar to Evelyn’s and Jose’s in his level of responsibility especially as it
applies to helping his parents with daily chores normally reserved for the adults in
the home.
Yomaris is fifteen years old and was born in Esteli Nicaragua. Esteli is the

third largest city in Nicaragua and is 150 Kilometers from Managua, the capital of
Nicaragua. Yomaris attended school from first through seventh grade and then

went to high school until the time she came to this community which was in
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February. She currently lives with her mom and her aunt, one of her mom’s
sisters. Again, the first question I asked her was on self-esteem. She replied, “el

auto-estima es algo que nos hace sentir bien-estar bien con mi familia, con

todos” [Self-esteem is something that makes us feel well-to be good with my
family, with everyone] (Yomaris, personal communication, September 29, 2011).

The subsequent questions on self-concept, self-efficacy, self-regulation, and

social capital she didn’t know. I then proceeded to ask her about her plans for
after graduation from high school. To this question she answered, “Estudiar-mi

carreras es algun dia ser veterinaria o architecta-me gustan los animales, me
gusta dibujar” [I would like to study-my career plans are to study veterinarian
medicine or maybe architecture-l like animals, I like to draw] (Yomaris, personal

communication, September 29, 2011). When I asked what three activities she

does when she arrives home from school replied, “primero como, luego
descanso, y luego hago tarea” [First I eat, I then rest, and then I do my
homework] (Yomaris, personal communication, September 29, 2011). I then

asked her what she thinks of her teachers and counselors and her response was,

“son muy importantes porque son los que me ayudan y me apoyan en el curso

de la education como estudiante” [They are very important because they are the

ones that help me and support my education as student] (Yomaris, personal
communication, September 29, 2011). Finally, when I asked who is the person

that has the most influence on her with regards to education she claims Ms.

Blanca.
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Gissela is fifteen years old and was born in San Miguel, El Salvador. San
Miguel is the fourth largest city in El Salvador and the second most important

after San Salvador, the Capital. Gissela attended school in San Miguel from first
grade to seventh grade. Along with Adrian, Gissela is one of the many students

in this study who has lived in California more than two years. Even though she
understands a little bit of English when 1 asked her some general greeting
questions she hesitated demonstrating her limited knowledge of English. Again,
like some of the students in the study, Gissela did not understand any of the

constructs. I did proceed to explain them to her so she can understand them.

Since Gissela did not understand any of the constructs 1 proceeded to ask her

what her plans were after she graduates from high school. Timidly and in a soft
voice she said, “a model” (Gissela, personal communication, October 4, 2011). I
then proceeded to ask her to name three activities or things she does when she

gets home from school and she answered, “ayudo a cocinar, limpio el bano,

barro, y luego hago mi tarea” [I help cook dinner, then I wash the bathroom,
sweep, and then I do my homework] (Gissela, personal communication, October
4, 2011). When I asked how long she spends doing homework she claims if she

understands it she will do it quickly. I then asked her what she thinks of her

teachers and counselors. Her response was, “los maestros, porque nos ensenan
Io que es bueno y los consejeros, nos ensenan a hacer las cosas” [the teachers

they teach us what is good and our counselors teach us how to do things]
(Gissela, personal communication, October 4, 2011). Finally, when l asked her

who has the most influence with her education she stated her step-father and her
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mom. Table 4 is a matrix this researcher organized to help visualize the
relationship the constructs self-efficacy and social capital have with one another.

Table 4
Matrix of Networks and Mechanisms of Exchange

Contextual settings capital

Example of self-efficacy
as human capital

Examples of social
capital

Identity and Lived
Experience of Ells

z
z
z

Familial
Household
Neighborhood

v
J
V
V

Linguistic
School
Community
Household size

Students’ Deference and
Funds of Knowledge

z
z
z

Responsibility
Maturity/ Initiative
Assist w/family duties,
etc.
Effective time
management
Aspirations
Belief in academic
abilities

v
V
V
v

School
Church
Library
Community

z

Home

V Community

z

Work, school

V Church, school

z

Home, work, school

v Community,

z

z
z
1st Space (privileged, or
dominant)

2nd Space (marginalized)
3rd Space (knowledge and
discourse)

school, church

Note. The term mechanisms of exchange was used by Carlos G. Velez-Ibanez, (1988). The term
third space was used by Moje, E. B., Ciechanowski, K. M., Kramer, K., Ellis, L., Carrillo, R.,
Collazo, T. (2004). Matrix created by Miguel H. Lopez, 2011.
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CHAPTER FIVE
CONCLUSIONS, DISCUSSION, AND FUTURE IMPLICATIONS

As 1 was meeting with one of my assigned counselees, Yomaris stood

outside my door waiting patiently to return her parent consent and student
assent forms in order to participate in this study. Upon seeing her 1

motioned her to come in and sit down. She quietly listened attentively to
my dialogue with my counselee unfortunately unable to understand fully

what we were discussing. Anyway, the next time she visited my office she
was more self-assured and assertively walked in without any hesitation

although she did motion as if asking permission.

—Student Vignette, 2011
The above vignette is a personal testament to the manner in which
achieving social capital can come about for English Language learners. For
fifteen-year old Yomaris, a participant in this study, it was simply her observation

of the social rapport I have with my counselees that provided the self-confidence
which triggered self-efficacy to produce self-regulation and eventually self

advocacy.

Testimony and Highlights of Participants’ Testimonios
For the sake of not being redundant I will not repeat what is already
documented in chapter four. However there are some testimonios from the

participants that will be used to substantiate and demonstrate how the constructs
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of social capital and self-efficacy can be depicted and also displayed in actual
settings.

Yomaris
In Yomaris’particular case two key processes of Social Cognitive Theory

(Bandura, 1986,1991) affecting students’ learning and achievement were
present, these were self-efficacy and self-regulation. Modeling is an effective
means of building self-regulatory and academic skills and raising self-efficacy
(Bandura, 1986,1987,1997). She obviously paid attention, retained what she

learned, reproduced what she observed which then provided the motivation (self
regulation) for her actions. Additionally, in a study by Bandura and Jourden

(1991) they suggest three self-regulatory mechanisms needed to operate in

concert are, 1. Perceived self-efficacy which is concerned with people’s beliefs in
their capabilities to mobilize the motivation, cognitive resources, and courses of

action needed to exercise control over environmental events, 2. The capacity to

exercise self-influence by personal challenge provides the second regulatory

mechanism of motivation and action, and 3. Affective self-evaluation is the third
mechanism for self-regulation of motivation and action. With reference to social
capital the above testimony is simply a point in this continuum where social

constructs are created.
Social capital as a construct is vitally necessary for adolescents to not only

adapt more effectively to different situations but because it is also very productive
“thus making possible the achievement of certain ends that in its absence would

not be possible” (Coleman, 1988, p. 98). In the opinion of this researcher
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applicability of these two main constructs, self-efficacy and social capital is the

appropriateness of the learning process that takes place such as, a. what people

do b. how students interact with the world and with others, c. what people mean

and what they value, and d. the discourses in which people understand and
interpret the world (Kemmis & Taggart, 2005). In the case of young Yomaris, she

displayed a large number of these behaviors. For example she was observant,
noticing what people (students particularly) were doing. She also picked up on

the interactions that were taking place in my office but also in the general context

of the counseling office. In the words of Coleman (1988) she was adapting more
effectively to a different situation because she found this situation or experience

very possible to achieve.
Osmar

Osmar is a seventeen-year old senior. His time at Vista Valley High
School is limited as a result of his age and the fact he doesn’t have enough

credits to meet the graduation requirements for the school which is to 220

credits. Ironically, Osmar is one of those English Language learners who by
virtue of his ties with others (Bourdieu’s definition of social capital), is one of

many students in the high school, including mainstream English Only students

who has passed the California High School Exit Exam after only taking it once
and after only being here a year! Furthermore, he is also the only student in this

study who has a 3.4 grade point average. What are the reasons? Osmar found it
upon himself to become self-motivated because he believes he can learn the

language. He has the proper level of self-efficacy and believed in his ability to
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pass the CAHSEE. Fortunately for him he is enrolled in a mainstream English

class. This is a result of the intrinsic motivation he possesses. In a study by PratSala and Redford (2010) they discuss the findings by Deci (1971,1975) where
he discusses two types of motivation. They claim that people who are intrinsically

motivated engage in a task for its own sake, because the task itself is interesting,
appealing or satisfying, with no apparent reward except for the enjoyment of
performing such tasks. Therefore, Osmar’s degree of self-efficacy is strong. He

believes in his capabilities to mobilize the motivation, the cognitive resources and

the courses of action to exercise control over his environment.

The Social Construction of Consciousness

As has been reinforced in the study, one major purpose of this dissertation

is to foster a consciousness of academic success with Latino English Language

learners using self-efficacy and social capital as assets. But how is social
construction of consciousness created? Simply it comes down to demonstrating

how learning takes place (Bandura, 1986,1987, 1991,2001) and the importance
of modeling those positive behaviors for students to see. As presented in the
review of the literature these behaviors emanate in the home. As children begin

to learn new things they become more self-confident in themselves thus
increasing their level of self-confidence, self-esteem and self-efficacy where they
learn to regulate their motivation and exercise control over their environment.

Once this has been achieved, the relationships they develop beginning with their
kin extend itself to the school and to the wider community and eventually to our
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society. These relationships or connections are better known as social support
systems or social capital.

Hence, the connection of self-efficacy and social capital can be elucidated

and exemplified in the work of Loury (1977) when he defines social capital as a
term to describe the familial and communal resources that promote children’s

cognitive or social developments. If we go back and briefly note the definition of
three great researchers of social capital it really comes into focus. For instance

Bourdieu (1986) proposes that the volume of social capital possessed by a
person depends on the size of the network of connections that he or she can
mobilize and on the volume of capital-economic, cultural, and symbolic-

possessed by each person to whom he or she is connected. On the other hand,
Coleman (1988) proposes that social capital is intangible and has three forms: 1.

level of trust by obligations and expectations, 2. Information channels, and 3.
Norms and sanctions that promote the common good over self-interests. To

Stanton-Salazar (2001), social capital is a set of properties existing within socially
patterned associations among people that, when activated, enable them to
accomplish their goals or empower themselves in some meaningful way. This
empowerment can also be seen as human agency a major component of social

learning theory or the newer term social cognitive theory along with self-efficacy
and self-regulation. Human agency as has been explicated is “characterized by a

number of core features that operate through phenomenal and functional
consciousness” (Bandura, 2001, p. 1).
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There has been recent emphasis on the development of literacy skills of
students, particularly in reading and writing. Bandura and Zimmerman (1994)

point out that although these two literacy skills depend in part on students’ verbal

abilities, research shows that cognitive and motivational variables also play a

significant role. They go on to say,

children who have a strong belief in their academic capabilities set higher

goals for themselves, apply themselves more persistently to academic
tasks in the face of difficulties, exert better control over their work time, are
more flexible in testing problem-solving strategies, and achieve higher

levels of performance on academic activities than do their counterparts

who have a weaker sense of efficacy, (p. 847).
Osmar can be a prime example of this type of behavior. He obviously believes in

himself (self-concept and self-esteem), he also believes in his capabilities to
execute courses of action required to deal with prospective situations (Bandura,

1982).
Therefore he is capable of regulating his motivation to take action and

accomplish the objective he sets out to achieve. Once this degree of motivation
is in essence activated he also is exemplifying the properties Stanton-Salazar

espouses in his definition of social capital. By mobilizing these socially patterned
associations among people Osmar is in essence increasing his chances of

accomplishing his goal or empowering himself in a meaningful way! To better
visualize please see Figure 3 below.
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Figure 3. Self-regulating Academic Learning: Bandura’s model of reciprocal
interaction.

Bandura, A. (1986). Social foundations of thought and action: A Social cognitive
theory. Englewood Cliffs, NJ: Prentice Hall.

Bandura, A. (2001). Social cognitive theory: An agentic perspective. Annual
Review of Psychology, 52,1-26.

A Triadic Analysis of Self-Regulated Functioning

This figure symbolizes the manner in which these English Language
learners become self-regulated to mobilize the motivation. According to this
perspective, sense of personal efficacy is a key factor in the exercise of human
agency within a causal structure involving triadic reciprocal causation between

the person, the environment, and behavior (Bandura,1986). It starts with the
person (self-concept, self-esteem, human capital) who triggers the behavior (self
regulation, self-advocacy, social capital) that will affect the environment or the

context of the individual (home, school, community, etc.) Hence, there exists a
continuum that encompasses the various settings, such as home, school,
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community, and the larger society. These settings or contexts create an overlap

of behaviors that coexist in the various contexts or networks (human, cultural,
and symbolic capital) and eventually allow the English Language learner to

mobilize his or her motivation which will in turn mobilize the connections or the
volume of capital he or she possesses. To Bandura (1982) this is known as

human agency. Thus, there is a point in this continuum where self-efficacy and
social capital come together and meld into one thus creating the mechanism

which will foster a consciousness of academic success for Latino English

Language learners in high school. To illustrate this more effectively please see
Figure 4.

Home Context

School

Community/Society

Cultural

Figure 4. Social construction continuum. Developed by Miguel H. Lopez, 2011.
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When these two constructs, self-efficacy and social capital, come together

an individual will be able to recognize that only he or she is the one that self

regulates their motivation which in turn affects their behavior.
In this closing chapter I provide a range and value of self-efficacy and
social capital of the Latino English Language learners that participated in this

study. This range and value provide a clearer understanding of the personal and

social limitations that hamper the academic work of these students in traversing
the Educational pipeline more effectively in terms of academic success.

Revisiting the Statement of the Problem

The reason for this revisit of the Statement of the Problem is to draw

conclusions from the data analysis, discuss possible implications of the findings,
and recommend possible recommendations for future research. The purpose of
the study was to suggest ways in which educators can foster a consciousness of
academic success with Latino English Language learners using the constructs of

self-efficacy and social capital. To achieve this goal the researcher used an

ethnographic approach (Noblitt, Flores, Murillo, 2004), using testimonios (Yudice,

1991; Brabeck, 2003; Saavedra, 2011) and oral histories (Chase, 2005) framed

in a critical race grounded methodology (Malagon, Huber, Velez, 2009).

Statement of the Problem
There is no question English Language learners are one of the most

vulnerable groups of students when it comes to academic success especially in
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the Vista Valley Unified School District where this study takes place. Educators
need to be aware that English Language learners are a diverse population of
students with varying educational and schooling backgrounds (Tinajero, Munter,

& Araujo, 2010). Most of these students in California (83%) speak Spanish as
their primary language, as has been attested in the collection of the data for this
study and based on research by Gandara, Rumberger, Maxwell-Jolly, Callahan,

2003. In addition, and as substantiated in the data but also based on studies by
August and Hakuta (1997), these students live in poverty, their parents for the

most part have limited educational backgrounds, and many are not yet proficient
in English. An example of this is in the case of Anna, Evelyn, and Jose whose

mother only went to elementary school. Additionally, and as has been
documented in the results of the data are the cases of Osmar, Anna, Adrian, and

Evelyn, a large number of older students tend to be more vulnerable because
their reality and chances of ever graduating from high school are slim to none
(Tafoya, 2002). Complicating matters for these innocent students, two major
pieces of legislation, No Child Left Behind (2001) and Proposition 227 (1998)

have become educational bulwarks which prevent these students from
experiencing success in school.

Purpose of the Study

English Language learners lack two very important constructs that if
known and recognized by these students would most definitely increase their

chances of academic achievement and academic attainment. The findings in this
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study clearly show and substantiate the fact that students lacking self-efficacy or
the individual’s capabilities to regulate their motivation can negatively impact their

behavior. Students with a high level of self-regulatory efficacy are normally the
ones who will be persistent and encouraged to find answers to complex
problems. The other construct is social capital. The findings clearly demonstrate

how a person’s social capital can be established when the individual possesses
the human capital that will trigger their self-regulatory mechanism to take
initiative to believe he or she can achieve certain goals (self-efficacy). When this
phenomenon occurs the very same person will become empowered to take
initiative and seek these socially patterned associations among people and

activate them to accomplish his or her goals (Stanton-Salazar, 2001). Once
these patterned associations become activated it will depend on the volume of

social capital and on the size of the network of connections the person can
mobilize that determines the volume of capital-economic, cultural, or symbolic-

he or she possesses. (Bourdieu, 1986).

Revisiting the Questions of the Study

Research Question 1

Research Question 1 asked, to what degree is the participant’s knowledge

and awareness of self-efficacy and social capital? To respond to this question it
is important to refer to particular questions of the interview protocols. The

questions which most definitely answer research question number 1 are:

Questions 2, 3, 4, and 5 which are the questions having to do with the term self.
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However, these could be considered open-ended questions that can simply be

answered with a yes or no or a brief description of an answer. There are other
questions in the interview protocol which also address research question number

1 and these are Questions, 8, 9,10, and 11. It merits writing out each question to
prove the point. For example, question 8 asks, when you go home from school
what are three things or activities you do? This particular question elicits

responses from students that let the researcher know the degree of self-esteem,

self-concept, self-regulation, and self-efficacy possessed by the student. If a

student comes home from school and watches television, or gets on the
computer to chat with friends her level of self-regulation for her academic

responsibilities are either non-existent or very limited.
Anna. A case in point is with Anna the student who not only did she not

know the meaning of the terms about the self she also implied she doesn’t know

how to read. This shows her lack for the importance of schooling. The possible
reason for this is the absence of caring on the part of teachers something

Valenzuela (1999) calls the politics of caring. In addition, there is an absence of

parent support for student’s influence on school on the part of the parents
(Carbonaro, 1998). Therefore, as institutional agents one has to continue

reinforcing the belief in the self. How do we go about doing this? We go back to
the same constructs the study is all about. It all comes down to students learning

how to learn (Bandura, 1982,1986,1987,1991,2001) and we do this by
modeling these behaviors and continue to reinforce them. However, this learning
is more than learning English, math, science, etc. it is about learning about
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themselves and their individual capacity. As we reinforce student’s learning about
themselves and their capabilities of accomplishing goals, when they learn to
believe in themselves the social relationships that began to form continue to grow

and eventually also form the social networks that define social capital.

Adrian and Kimberly. In the case of Adrian, one of the other seventeen

year olds and also a senior, his response to questions 2, 3, 4, were off. He
replied to them simply out of courtesy and perhaps out of respect. Ironically, his
answers to questions 8, 9,10, and 11 seemed acceptable when he answered

positively to most of them. For example, question 8 asks what three things or

activities he does when he comes home from school? His reply was, “I do my
homework, then I eat, and finally I review my lessons.” It is ironic because as has

been presented already he is one of the seniors with the lowest grade point

average, with the exception of Anna. Another of the questions he answered
positively and assertively is question 11 as to who is the person that influences

most in his schooling? He was quick to reply his mother is the one that has the

most influence on him. One important point I made with all students is for them to
do their best in answering the questions sincerely and not to think of these

questions as a test. I also emphasized to them there was no penalty for not being
able to answer these questions. Kimberly, the fifteen year-old born in Fresno,
California had similar responses. She came close to replying somewhat
positively to the question about self-esteem by answering, “for me self-esteem is

how I feel about myself, my feelings.” However the term self-concept, selfefficacy and self-regulation in questions, 3, 4, and 5 respectively, were unfamiliar
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to her. As for questions 8, 9,10, and 11 her responses were acceptable but
discerned limited self-confidence. For example question 8 about what three
things or activities she does when she comes home from school elicited similar

responses as the other students. She claims she does homework, takes a

shower, and then eats. Question 11 which asks who has the most influence in
her education or schooling was also answered positively when she claims her

mom is the one who has the most influence on her when it comes to her

schooling.
Juan. Juan is 14 years old and has only resided in the area eight months.

Interestingly when I asked him about self-esteem, self-concept, and self-efficacy
he was unaware of these terms, but when asked what self-regulation meant he

was right on the money. He answered by stating, “self-regulation means being

able to control yourself.” Now, this answer can be interpreted in several ways, but
the bottom line is you are in control of yourself! When asked who has the most
influence with his schooling Juan named his English teacher Ms. Blanca. This

gives me the impression he doesn’t have much support from the home possibly
as a result of limited dialogue in the home.
Jose. Jose is 16 years old and lives with his mother and a younger sister.

He has only lived in Vista Valley two months. His father still lives in Cocula,
Mexico. Although only sixteen years-old, Jose is classified as a senior. He is one

of those seniors who will find it nearly impossible to graduate. His answer to the
question about self-esteem was right on the nail when he replied, “it is

something-when...you like yourself.” When asked about the other three self
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terms he was unfamiliar with these. Similar to the other students’ response his
answers were clearly off.

Before moving on to Research Question number 2 as to what degree is
the participant’s knowledge and awareness of the constructs of self-efficacy and
social capital this study proposes to answer it is important to respond to part two

of question number 1. In terms of answering the first part it is clear the majority of
students are unfamiliar with the concept of self-efficacy. Only a few of the
students were close to defining the meaning of self-efficacy but were somehow

unfamiliar on the other concepts of the self. However, with regards to the second
part of the question as to their knowledge and awareness of social capital not

one of the students was on the right track with the meaning of this construct. It is
then logical and accurate to say the students’ degree of knowledge and
awareness of the constructs self-efficacy and social capital are very limited or

nonexistent.
Research Question 2

Research Question 2 asked, is it possible and conceivable for institutional
agents such as guidance counselors and teachers to be able to improve English

Language learners’ academic success while in high school and improve their
chances of success after graduation when fostering a consciousness of

academic success?

This question is much easier to answer. The opening vignette in this
chapter is evidence of what happens when an institutional agent is supportive of
these English Language learners. For Yomaris, the young lady from Esteli,
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Nicaragua it was a matter of being observant and careful to detail that triggered
in her the necessary self-regulation that caused her to become assertive and

walk into my office without any hesitation the second time she visited me. As
Stanton-Salazar (2001) points out,

given the low structural position of these adolescents in the principal
hierarchies in society, and the contradictory roles of school personnel as
both agent-advocate and gatekeeper, relations between adult and student,
when they become genuinely supportive, carry the potential to transform a

student’s life chances in very positive and lasting ways. (p. 162)

Along with effective relationships between students and institutional
agents is the element of caring. Valenzuela (1999) suggests, “To make schools

truly caring institutions for members of historically oppressed subordinate groups
like Mexican Americans, authentic caring, as currently described in the literature,
is necessary but not sufficient” (p. 109). An added point Valenzuela makes for
more effective ways of caring is by having these school-based adults discuss

topics such as culture, difference and power and making these topics the central
focus of discussion. This is truly what needs to happen as Vista Valley High

School. Institutional agents need to be more caring and develop more positive,
supportive relationships with all students, particularly English Language learners.
As these relationships are established it is a matter of cultivating them to the

point the student becomes self-regulated. When this self-regulation is established
the student herself, with the aid of her institutional agent begins to extend
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important forms of social support which will lead her to establish a solid network

of support. The answer to this question leads effectively to Research Question 3.
Research Question 3
Research Question 3 asked, how can English Language learners better

tap into the social capital or networks that are available to them in school and in
the community and improve their chances of success in the community? It all

comes down to positive relationships with students. As institutional agents,

whether that role is one of teacher, counselor, or administrator, it is extremely
important to be cautious of what we say and what we do as educators. Students

can be scarred emotionally to the point of either being challenged or to the point
of being deprived. In one of his most recent study, Ricardo StantonSalazar(2010) makes a very interesting claim when he states, “Within social

worlds outside the family, the proficient execution of the sanctioned discourses
and identities, in the context of relations with authority figures, socialization

agents, and institutional agents, translates into access to an array of resources,
privileges, and rewards” (p. 3). Additionally, Coleman (1988) posits that

connections with social networks can generate feelings of reciprocity. A study by
Anne-Marie Nunez (2009) substantiates this premise when she finds that, “Latino

students who are more familiar with diversity issues and who report more social

and academic connection and engagement experience a greater sense of
belonging even as they also experience a more hostile campus climate” (p. 22).

“However, when it comes to college choice, networks and relationships that are

limited in scope, or in this case, exposure to higher education institutions, can be
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harmful to Latina/o students” (Perez & McDonough, 2008, p. 261). Hence, when

the role of the institutional agent fails for some students, the self-determination is
something that can overcome the poor or ineffective relationship students may

have with their institutional agents. This self-determination has been shown time
and again as in the case of this researcher where my personal assigned

counselor provided limited or nil guidance in terms of college advice. His reasons

in my opinion were based on my “low-socio-economic status” and being a
member of a minority group. Additional studies have shown however the

accuracy of this. A study by Gonzalez, Stoner, and Jovel, (2003) point to the
same conclusion when they claim that “researchers employing this construct

(social capital) have successfully moved the theoretical discussion from culturally
derived knowledge to social networks of support involving school personnel and

family members” (p. 149). In the work by Gandara (1995) she demonstrates how
regardless of the income level of the students’ parents, educational attainment

can be achieved through the participation of college opportunity programs like
those mentioned in this particular dissertation. Programs such as the Educational

Opportunity Program, the TRIO Programs, Upward Bound, AVID, the Puente
Project and more recently GEAR UP exist for this same purpose of providing the

necessary social capital all students can use in the absence of ineffective

institutional agents. This is something that can be ascertained with a degree of
accuracy for most individuals participating in these programs. However, there

also needs to exist the construct of self-efficacy for these programs to be
effective. Without an individual’s self-determination which is created through self
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efficacy and then turns into self-regulation a student’s success in these programs

can be questionable.
For the majority of students who participated in this study, the individuals

they saw first and foremost as their source of support are their parents, at least
for those that live with their parents. The question as to who has the most
influence with their schooling or education clearly points to their parents. Without

their parents, as has been attested by the data results and findings, the second
most logical choice for these students is either their teacher or their counselor.

We know for a fact that for Yomaris, this researcher is one of those institutional
agents she can certainly trust and depend on to provide proper guidance and

academic encouragement. Not only did she demonstrate her self-regulatory skills

by self-advocating for herself, she demonstrated her trust in her counselor as a
form of social support or network. Another student who had positive responses to
the interviews is Chelito. This sixteen year-old young man was also right on track

with his responses to most of the questions having to do with the self, however
for purposes of answering the meaning of social capital he couldn’t. Yet, his

answer to question number 10, “How important are your teachers and
counselors? ” he replied, “my teachers are important because they explain things

I do not know and my counselors I need because I don’t know many people”

(Chelito, personal communication, September 19, 2011). Again, this young man’s
response is an indication he relies on his counselor as someone whom he can

depend on because “he doesn’t know many people.”
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Research Question 4
Research Question asked: How can this study help advance the

knowledge of English Language learners as to the constructs of self-efficacy and

social capital for academic success? To derive at an answer to this question

simply comes down to common sense and logic. Unless we introduce these
concepts or constructs into the everyday lives of all students their knowledge of
these will be non-existent! In other words, it comes down to the vernacular one

uses as educators around students. It seems that we as educators limit
ourselves to the expectations we have of our students. As an educator,
practitioner, or social agent, I am still a guidance counselor, am I not? Yet, in the

eyes of the students 1 am simply known as a counselor. Why? The reason lies in
the limited use of vocabulary we practice and use around our students. Before
starting the interviews with the students, I found myself explicating the definition

of these constructs. But even before I get ahead of myself, simply the word
construct was an issue for some students let alone words like self-efficacy and

social capital. This concern took me back to my submitting my IRB (Institutional
Review Board) application when the committee reminded me and also advised

me to use terms understandable to an eighth grader. Well, it comes down to the

point of how much can one dissect a word before it loses its meaning, its flavor,
its significance? In order to answer this question number 4 there needs to be a

concerted effort on the part of the whole school and normally this begins with the

leadership of the school or the principal. However, it doesn’t have to start there. It
is important that just because these principals are in administrative positions
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doesn’t really make them leaders. You can have a leader in an excellent teacher
in the classroom where the majority of her students are excelling and this is

reflected on attendance patterns, grades, and positive relationships. The most

important way for English Language learners to become knowledgeable with
these constructs is to ensure all institutional agents beginning with the principal

of the school, the teachers, and counselors all work in concert to practice proper
vocabulary with all students. To illustrate this only suffices to refer back to the

matrix in figure 2 where the different contexts co-exist with one another. The
identity and lived experience of these English Language learners form part of the
home, the school, and the community. As a result of this a student’s degree of
self-efficacy once understood and realized can be applied in any one of these

settings or contexts. When applied in these contexts they become relationships
or networks which can be converted into the proper form of capital, economic,
cultural, or social (Coleman, 1988). These networks or mechanisms of exchange

also hold true for the students’ deference and funds of knowledge. A student
normally doesn’t stop being disrespectful when he goes to school, although there

are as we know cases when this occurs. The point here is that the degree of
deference displayed by a student in the home can also be displayed in the school

and in other settings. In addition, the home which is considered the first space

(Moje et al., 2004) is also where self-efficacy is first introduced to children by
parents (Pastorelli et al., 2001). Coincidentally, the same holds true for social

capital, it is a construct that is normally inculcated by the parents in the home
(Stanton-Salazar, 2001). Again, as educators or institutional agents it is our
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responsibility to cultivate these constructs and ensure all students are aware of
them.
When looking at the second space or the marginalized context (work,
school, etc.) we can also see evidence of individual traits and characteristics

(responsibility, maturity, etc.) which can also be seen in the other two spaces, the
first space the home, and the third space a combination of first and second space

or the home and the school.

Creation of a New Framework: Social Construction Continuum
To add another perspective it suffices to pay close attention to the

continuum depicted in figure 5. This continuum or the creation of consciousness
attempts to explicate how the construction of consciousness comes about and

how overlapping takes place not only between the two main constructs selfefficacy and social capital but also constructs such as self-regulation, self

advocacy and self-determination to produce the capital- social, economic, and
cultural that students, in this case English Language learners are able to create.

Again, it is important to make note that the entry point into this continuum
of consciousness with regards to self-efficacy and social capital for English
Language learners is the home (Pastorelli et al., 2001; Stanton-Salazar, 2001).

Implications and Future Research

There is no doubt further research is merited in this area. As
demonstrated in the literature review there is an absence of research in the use
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of these two constructs, self-efficacy and social capital as they apply and impact

Latino English Language learners. A study such as the one that took place here

for the purpose of this dissertation would be extremely useful and effective if
done with additional questions to include other concepts customary of Mexican
American or Latino students such as caririo, respeto, and empeno
(affect/affection, respect, and diligence). The gap in the literature coupled with

stories or testimonios of struggle (educational, economic, and personal) on the
part of these English Language learners and their parents are worth pursuing.

This study provides a scant look of these English Language learners and their
lived experiences. Further research with these students in mind will not only

elucidate more clearly the world in which these students live, but it would expand

the number of students that merit having their stories told. There are thousands

of Yomaris’ and Chelito’s, and Osmar’s out in our schools that can be taught to
be more self-assertive and recognize their individual power or human agency

through the use of human capital to eventually produce and reproduce the capital

essential for academic success.
In order to achieve these results the researcher proposes the following:

1. School administrators, Guidance Counselors, teachers, and other
institutional agents become more caring with all students especially

those from vulnerable populations such as English Language learners.
2. As educators we must continue to establish high expectations for all
students not just the high achievers. All students deserve an equal and

ethical education.
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3. As institutional agents we must ensure we strengthen the “third space”
of all students to ensure their survivability and their academic success.

This can be done by cultivating positive relationships with all students.
4. As institutional agents we must not be blind to the fact these English
Language learners are just like any other student in our schools. We

must continue practicing the English language with them on a daily
basis even if it is only greeting remarks (Good morning, how are you?

etc.).Along with this we must enhance their vocabulary by introducing
the terms used in this study but mainly, self-efficacy, social capital,

self-regulation, self-esteem, self-concept, and institutional agents.
5. Finally, we cannot rely on perceptions alone. These testimonios proved
the point that not all English Language learners are born outside the

United States. One fourth of the sample population participating in this

study was born in the U.S. Similarly, we must continue developing and
strengthening relationships with these students by asking about their
culture, their primary language, and their family.

Concluding Thoughts

It is inevitable not to point out the wonderful feeling to be able to contribute

to the lives of these students. Their humility is amazing. The fact I was introduced

to their lives through these testimonios and oral histories is an honor for me as a
guidance counselor and researcher. These young students are timid,

unaccustomed to their new surroundings especially because they don’t fully
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understand the English Language. It was however gratifying to assist them in

their understanding of what the constructs used in this study are all about and

how they can become more in tune with them. In addition, they found out they
just added another form of capital to their lives and as such 1 will make it my duty

to continue working with these students as their institutional agent who will help
them connect with other resources both in the school and in the wider
community. As a guidance counselor and institutional agent I pride myself in
ensuring that: 1) all students graduate from high school, 2) that as many of these
students follow the A-G pattern course of study that will prepare the student to

enter the university, and 3) that each student in the school understands what
their five options are before they graduate from high school.
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APPENDIX A
INTERVIEW PROTOCOLS (PROTOCOLOS DE ENTREVISTA)
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Note: These interview protocols are simply used as guides in the process of the
Testimonio and oral histories and not as a list of specific questions to be asked of
the participants. These protocols may serve as prompts to allow the participants
to have their space and allow for ease and flexibility to elicit responses.

Atencion: Estos protocolos simplemente sirven como guias en el proceso del
metodo llamado testimonio e historias orales y no especificamente como

preguntas especificas que se le haran al participante. Estos protocolos pueden
servir para provocar respuestas por parte del participante y proveer flexibilidad

en responder a las preguntas.

Interview 1: Demographic data and educational background/lnformacion

demografica y antecedentes educativos.
Demographics/Demografica:

1. Name/Nombre
2. Age/Edad

3. Birthplace/Lugar de nacimiento

4. Education: Name of schools, location, public or private?/ ^Educacion:

Nombre de escuela, lugar, publics o privada?
5. Elementary/Elemental, Secondary/Preparatoria

161

Family/La Familia

Mother’s birthplace/Iugar de nacimiento de mama

Father’s birthplace/Iugar de nacimiento de papa
Mother’s occupation/Trabajo de mama

Father’s occupation/Trabajo de papa

Mother’s highest level of education/Educacion de mama
Father’s highest level of education/Educacion de papa

Siblings/Hermanos/as:
How many brothers? ^Cuantos hermanos?
How many sisters? £Cuantas hermanas?

Siblings school of attendance/Escuela de asistencia de los hermanos.

Open-ended Questions/Preguntas Sin Limites:

Question 1: How long have you lived here in the valley? When did you arrive?

Cuanto tienes viviendo en el valie? ^Cuando llegaste?
Question 2: What is the meaning of the term self-esteem? ^Que significa el

auto-estima?
Question 3: What is the meaning of the term self-concept? cQue significa el

auto-concepto?
Question 4: What is the meaning of self-efficacy? <,Que significa el auto-

eficacia?
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Question 5: Do you know the meaning of self-regulation? ^Sabes Io que

significa auto-regulation?

Question 6: What are your plans for after you graduate from high school?

oCuales son tus planes para despues de graduation?
Question 7: Do you know what social capital means? <,Sabes Io que significa

el capital social?
Question 8: When you go home from school what are three things or activities

you do? i,Cuando liegas a casa despues de la escuela, que son tres

actividades que haces?
Question 9: How much time do you spend reading or doing any kind of school

work? cCuanto tiempo dedicas a leer o hacer otro tipo de tareas escolares?

Question 10: How important are your teachers and your counselors? i,Que tan

importante son tus maestros y tus consejeros?
Question 11: Who would you say has the most influence on your schooling?

i,Quien tiene mas influencia en tu education?
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Interview 2/Segunda Entrevista: School Matters and Plans after
Graduation/Asuntos de la escuela y planes despues de graduacion.

Describe yourself as a high school student/Describete como estudiante.

What does high school mean to you? ^Que significa la escuela para ti?

Have you made friends since you first arrived? <,Haz hecho amigos desde que

llegaste?
Do you know who your counselor is and have you met her/him? £Sabes quien

es tu consejero, ya Io conociste?
Do you consider yourself a confident person? <,Te consideras una person

confiada?
Do you live with both your parents? ^Vives con los dos de tus papas?

Can you describe your feelings when you first arrived at school? ^Puedes

describir tus sentimientos cuando llegaste por primera vez a la escuela?
What were you thinking? ^Que estabas pensando?
What office did you go to first?

cual oficina fuiste primero?

How were you treated? cComo te trataron?

By students/Los estudiantes
By staff (secretaries, etc.)/EI personal docente (secretarias, etc.)
By Teachers/Los maestros

By Counselors/Los consejeros
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Can you describe your experience when you entered your first class? ^Puedes

describir tu experience cuando entraste a tu primera clase?
What was it like? ^Como fue esa experiencia?

Were you nervous? i,Estabas nervioso/a?
What were you thinking? c,Que estabas pensando?
How were you treated by your peers? jComo fuiste tratado por tus

comparieros/as?
Were you able to communicate with your teacher? £,Pudiste comunicarte con

tu maestro/a?
Were you self-confident of yourself? ^Te sentiste seguro/a de ti mismo/a?
What are your plans after you graduate from high school? oCuales son tus

planes para despues de graduacion?
Do you know what your options are after you graduate? ^Sabes cuales son tus

opciones despues que te gradues?
Do you plan to go to a community college? ^Piensas ir al colegio

comunitario?
Do you plan to go to a four-year university? ^Piensas ir a la Universidad?

Do you plan to go straight to work? ^Piensas ponerte a trabajar?
Do you know what a Vocational Technical school is? ^Sabes Io que es una

escuela vocacional?
Are you aware of the military branches? i,Estas enterado de las ramas del

servicio militar?
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If you were still in your native country what do you think you would be doing? ^Si

estuvieras en tu pais natal, que estarias haciendo?
Do you think you would be in school? oPiensas que estarias en la escuela?
Do you think you would be working? ^Piensas que estarias trabajando?

If working, what kind of work would that be? ^Si estuvieras trabajando, en que

seria?
If in school, what would you major in? ^Si estuvieras en la escuela cual seria

tu especialidad?
How would you seek the financial assistance? ^Como conseguirias ayuda

financiera?
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Demographics

Name

Age

Birthplace

Education

School
Name

Location

Public

Private

Elem.

Secondary
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Interview Protocol Number 2: Data Collection (Noting of student’s responses)
Note: This list of questions appear twice, once as the main protocol and this
second one as a way of documenting the students’ responses.

Open-ended Questions/Preguntas Sin Limites:
Date:

Name/Pseudonym:

Question 1: How long have you lived here in the valley? When did you arrive?

Cuanto tienes viviendo en el valle? ^Cuando llegaste?

Question 2: What is the meaning of the term self-esteem? <,Que signifies el

auto-estima?

Question 3: What is the meaning of the term self-concept? ^Que signifies el

suto-concepto?

Question 4: What is the meaning of self-efficacy? i,Que signifies el auto-

eficacia?
Question 5: Do you know the meaning of self-regulation? ^Sabes Io que

signifies auto-regulacion?

Question 6: What are your plans for after you graduate from high school?

cCuales son tus planes para despues de graduacion?

Question 7: Do you know what social capital means? <,Sabes Io que significa

el capital social?
Question 8: When you go home from school what are three things or activities
you do? tCuando liegas a casa despues de la escuela, que son tres

actividades que haces?
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Question 9: How much time do you spend reading or doing any kind of school
work? <,Cuanto tiempo dedicas a leer o hacer otro tipo de tareas escolares?

Question 10: How important are your teachers and your counselors? ^Que tan

importante son tus maestros y tus consejeros?

Question 11: Who would you say has the most influence on your schooling?

cQuien tiene mas influencia en tu educacion?

interview 2: School Matters and Plans After Graduation/Asuntos de la escuela y

planes despues de graduacion.
Describe yourself as a high school student./Describete como estudiante.

What does high school mean to you? <,Que significa la escuela para ti?

Have you made friends since you first arrived? ^Haz hecho amigos

desde que llegaste?

Do you know who your counselor is and have you met her/him? ^Sabes

quien es tu consejero, ya lo conociste?

Do you consider yourself a confident person? <,Te consideras una

persona confiada?

Do you live with both your parents? ^Vives con los dos de tus papas?
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Gan you describe your feelings when you first arrived at school? iPuedes

describir tus sentimientos cuando Ilegaste por primera vez a la
escuela?

What were you thinking? <,Que estabas pensando?

cual oficina fuiste primero?

What office did you go to first?

How were you treated? ^Como te trataron?

By students?/£,Los estudiantes?

By staff (secretaries, etc.)/EI personal docente (secretarias, etc.)

By Teachers/Los maestros

By Counselors/Los consejeros

Can you describe your experience when you entered your first class?

^Puedes describir tu experience cuando entraste a tu primera clase?

What was it like? ^Como fue esa experiencia?

Were you nervous? £Estabas nervioso/a?
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What were you thinking? ^Que estabas pensando?

How were you treated by your peers? ^Como fuiste tratado por tus

companeros/as?
Were you able to communicate with your teacher? ^Pudiste comunicarte

con tu maestro/a?
Were you self-confident of yourself? iTe sentiste seguro/a de ti

mismo/a?

What are your plans after you graduate from high school? £Cuales son

tus planes para despues de graduation?

Do you know what your options are after you graduate? ^Sabes cuales

son tus opciones despues que te gradues?

Do you plan to go to a community college? ^Piensas ir al colegio

comunitario?

Do you plan to go to a four-year university? ^Piensas ir a la

Universidad?

Do you plan to go straight to work? ^Piensas ponerte a trabajar?

Do you know what a Vocational Technical school is? <,Sabes Io que es

una escuela vocacional?
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Are you aware of the military branches? ^Estas enterado de las ramas

del servicio militar?

If you were still in your native country what do you think you would be
doing? £Si estuvieras en tu pais natal, que estarfas haciendo?

Do you think you would be in school? ^Piensas que estarfas en la

escuela?

Do you think you would be working? oPiensas que estarfas trabajando?

If working, what kind of work would that be? ^Si estuvieras trabajando,

en que seria?

If in school, what would you major in? <,Si estuvieras en la escuela cual

seria tu especialidad?

How would you seek the financial assistance? <,Como conseguirias

ayuda financiera?
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_ __________ _________________________
CALIFORNIA STATE UNIVERSITY

SAN BERNARDINO
Academic Affairs

Office of Academic Research * Institutional Review Board
June 22,2011

CSUSB
INSTITUTIONAL
REVIEW BOARD

Mr, Miguel H. Lopez
c/o: Prof. Enrique Murillo
Department of Educational Psychology and Counseling
California State University
5500 University Parkway
San Bernardino, California 92407

Full Board Review
IRB# 10090
Status
APPROVED

Dear Mr. Lopez:

Your application to use human subjects, titled “Fostering a Consciousness or Academic Success with Latino English
Language Learners in High School: The Role of Self-Efficacy and Social Capital” has been reviewed and approved by the
Institutional Review Board (IRB). The attached informed consent document has been stamped and signed by the 1RB
chairperson. All subsequent copies used must be this officially approved version. A change in your informed consent (no
matter how minor the change) requires resubmission ofyour protocol as amended. Your application is approved for one
year Iruin June 22,2011 through June 21,2012. One month prior to the approval end date you need lo fife for a
renewal if you have not completed your research. Sec additional requirements (Items 1 —4) of your approval below.
Your responsibilities as the researchcr/investigator reporting to the IRB Committee include the following 4 requirements as
mandated by the Code of Federal Regulations 45 CFR 46 listed below. Please note that the protocol change form and
renewal form are located on the IRB website under the forms menu. Failure to notify the IRB of the above may result in
disciplinary action. You are required to keep copies of the informed consent forms and data for at least three years.
1) . Subin i t tf protocol change fonmffnny changes (ncf’mat ttr bow minor) arc made in your research;
prdspectus/profqc'oi'rprrcyicw/htJ approval of tlicJRB be fore, implement cd in your, research.
2) 1 f any un^iticip^ed/adyirsc
cjrperiencedjjjf subjects during your research,
3) ; T oo re n c w.y^u r pro focol 'onic.mo n t h; prior t ollie p rot 6 co Ise odd a te,
4) ' When your'proj’ecThaVended^y emailing theJRli.Coordinator/Complia’iice Analyst.
The CSUSB IRB has not evaluated your proposal for scientific merit, except to weigh the risk to the human participants and
the aspects of the proposal related to potential risk and benefit. This approval notice does not replace any departmental or
additional approvals which may be required.
If you have any questions regarding the IRB decision, please contact Michael Gillespie, IRB Compliance Coordinator, Mr.
Michael Gillespie can be reached by phone at (909) 537-7588, by fax at (909) 537-7028, or by email at mgillespffcsusb.edu.
Please include your application approval identification number (listed at the top) in all correspondence.

Best of luck with your research.

Sharon Wati7Ph.D., Chair
Institutional Review Board

SW/mg
cc: Prof. Enrique Murillo, Department of Educational Psychology and Counseling
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5500 UNIVERSITY PARKWAY, SAN BERNARDINO. CA 92407-2393
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RECRUITMENT
Attention all English Language Development students:
Teacher’s Script: Students, one of our counselors, Mr. Miguel H. Lopez is inviting you to
participate in a study as part of his dissertation. Let me read the following:
Mr. Lopez is a graduate student in the Educational Leadership Program in the Department of Education at
California State University, San Bernardino. He would like to invite you to participate in his research
study entitled: Fostering a Consciousness ofAcademic Success with Latino English Language learners in
High School: The Hole ofSelf-efficacy and Social capital. Self-efficacy simply means a person’s
individual ability or competence. Social capital means the social networks or resources that exist in
school and in the community. You may participate if you are a student in one of our two English
Language Development (ELD) classes at Coachella Valley High School.

As a participant, you will be asked some questions about yourself and your family. These questions
simply serve to determine your knowledge and understanding of the two terms self-efficacy and social
capital. There will be a minimum of two interviews. Each interview should take between 20-30 minutes
each. The whole study should take approximately four weeks. These interviews will be conducted in the
career center at Coachella Valley High School.
BENEFITS: There are no particular benefits to the participants other than the fact they will have an
opportunity to win one of two $25 Target certificates. Two names will be drawn for participating in this
study. The results of this study may be published in a professional journal after it has been completed
thereby contributing to the body of qualitative based educational research. Participant confidentiality will
continue to be maintained.
RISKS: There are no foreseeable risks or discomforts to the participants who consent to participate in the
study.

CONTACT: If you have any questions about the research and research participant’s rights your are free to
contact Dr. Enrique G. Murillo, Jr. at 909-537-5632 or at emurillo@csusb.edu.
You can also contact Mr. Lopez at 760-880-4549 for any concerns or questions you may have at any time
during participation in the study.
This study has been approved by the Institutional Review Board, CSUSB (909) 537-5315.

If you would like to participate in this research study, please contact Mr. Lopez in the counseling office at
Coachella Valley High School or you can call the school at 760-399-5183 at extension 2139. You can
also reach him at 760-880-4549 or you can email him at mlopez@cvusd.us.
If you have questions later, please contact him at the above numbers or you may contact his advisor, Dr.
Enrique G Murillo, at 909-537-5632.
CALIFORNIA STATE UNIVERSITY SAN BERNARDINO
KSTITVnONAL REVIEWBOARD COMMITTEE
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RECLUTAMIENTO
Atencion estudiantes de las clases de Ingles como segundo idioma:

Instrucciones para la maestra: Uno de nuestros consejeros, el senor Miguel H. Lopez esta
conduciendo un estudio como parte de su tesis en la Universidad y pide su cooperacidn:
El sefior Miguel H. Lopez, es estudiante graduado de la Universidad Estatal de California, en San Bernardino en el
pro grama liderazgo en educacion en cl departamcnto de educacidn. Le gustaria invitarl os a participar en su estudio
titulado: Fomenlando una Conciencia de Exito Acddemico con estudiantes de oprendizaje del idioma Ingles de
origen Latina en la preparatoria: La parte que juega la Auto-cficacia y el Capital Social, La auto-eficacia

sim piemen te quierc decir la h^blliclad o competencia individual de la persona. Capital Social significa los
recursos o las redes so ci ales que existen on las escuelas o en la comu nidad. Puedes participar si estas en una de
las dos clases Ingles como segundo idioma o tambien Hamadas el desarrollo del idioma I ng 16s (ELD) aqui en

la preparatoria de Coachella.
Como participante se te hartin dos entrevistas acerca de ti y de tu fam ilia. Estas preguntas simplemente sirven para
detcrminar tu conocimiento y tu entendcr de los dos terminos la auto-eficacla y el capital social. Habra un mi'nimo
de dos entrevistas. Cadaentrevista tomarA entre 20-30 mi nutos. El estudio total se llevarAaproximadamente cuatro
semanas. Estas entrevistas tomaran lugar en el centre de carreras en la preparatoria de Coachella (CV).
BENEFICIOS: No hay ningun beneficio en particular en participar en este estudio excepto el hecho que los

participantes tiencn la oportunidad de ganarsc uno de dos certificados de $25 de la tienda Target. Dos nombres sc

sacaran por participar en cste estudio. Hay probabilidad que los rcsultados de cste estudio se publiquen en una
revista profesional con proposito de entender el estudio qualitative academico. La confidencialidad de los

participantes serii manienida a todo momento,
RIESGOS: No hay riesgos evidcnles o incomodidades para los participantes que deseen lomar parte en este estudio.
CONTACTO: Si tiencs alguna pregunta acerca del cstudio o los derechos de los participantes puedes comunicarte
con cl Dr. Enrique G. Murillo, Jr. al tclefono (909) 537-5632 o a su correo electrdnico que es emurillo@csusb.edu

Tambien te puedes comunicar el senor Ldpcz al (760) 880-4549 para alguna pregunta o algo que te concierna.

Este estudio ha sido aprobado por el consejo insdtuticional de revisidn de la Universidad Esiatal de California en
San Bernardino (CSUSB) con tel6fono (909)537-5315.

Si tc interesa participar en cste estudio favor de comunicartc con el sefior L6pez en la oficina de consejeros de la
preparatoria de Coachella (CV) al telefono (760)-399-5I83 a la extension 2139. Tambien te puedes comunlcar
conmigo a mi correo electrdnico que es, mlopcz@cvusd.us.

Si licnes algunas preguntas acerca de este estudio te puedes comunicar con cl Dr. Enrique G. Murillo, Jr. al tel&fono
(909)537-5315.

CALIFORNIA STATE UNIVERSITY, SAN BERNARDINO

INSTITUTIONAL REVIEWBOARD COMMITTEE
APPROVED_^Z^tZjV[HnAnER^/ Z-/
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Parent/Guardian Consent

The study in which your son/daughter is asked to participate is designed to
investigate their knowledge and awareness of their individual ability or competence,
and their knowledge and awareness of the social networks or’rcsourccs that exist in
school and in the community. Your support of their thoughtful participation is
tremendously appreciated. This study is being conducted by Miguel H. Lopez under the
supervision of Dr. Enrique G. Murillo, Jr. in the department of Psychology at California
State University, San Bernardino. The study is entitled: Fostering a Consciousness of
Academic Success with Latino English Language learners in High School: The Role of
Self efficacy and Social Capitol.
PURPOSE: The study will involve an opportunity for students to share their personal
experience with this researcher, via a testimonio or oral histories to determine several
things. First, their knowledge and awareness of their own individual ability or
competence and their knowledge and awareness of the social networks or resources
that exist In school and in the community; Second, to determine how counselors and
teachers can help improve their academic success while in high school; and Three, how
they can better tap into the resources or networks that are available to them both in the
school and in the community.

DESCRIPTION: To accomplish this goal two interviews with the researcher Mr. Lopez
will take place at the career center at the high school. Twelve students from an English
Language Development class will be recruited for the purpose of this study. Students will
be interviewed based on a set of interview protocols. It is important to recognize that
these protocols serve as guides in the Testimonio process to elicit responses.
PARTICIPATION: Participation in this study is voluntary. Students are under no
obligation to continue as a participant if at any time they feel uncomfortable or a sense of
anxiety. Participants may discontinue participation at any time without penalty or loss of
benefits to which the participant is otherwise entitled.
CONFIDENTIALITY: Participants have the right to privacy and al] information
identifying participants will remain confidential. Any and all information shared by die
students will be strictly kept confidential and will be contained in an encrypted protected
computer. Even their name will be replaced by a pseudonym or a "made-up" name. These
files will be housed in the counseling office in one of two locked filing cabinets. All
information collected will be destroyed three years after the study has ended.
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DURATION: This study should take approximately four weeks to complete. There will
be a minimum of two interviews with all twelve students. Each interview should lake
between 20-30 minutes. Six of the twelve students may be asked to participate in an
additional interview. All interviews will be conducted in the career center at Coachella
Valley High School.

BENEFITS: There are no particular benefits to the participants other than the fact they
will have an opportunity to win one of two $25 Target certificates. Two names will be
drawn for participating in (his study. The results of this study may be published in a
professional journal after it has been completed thereby contributing to the body of
qualitative based educational research. Participant confidentiality will continue to be
maintained.
RJSKS: There are no foreseeable risks or discomforts to the participants who consent to
participate in the study.
CONTACT: If you have any questions about the research and research participant’s
rights your are free to contact Dr. Enrique G. Murillo, Jr. at 909-537-5632 or at
emurillo@csusb.edu. You can also contact me at 760-880-4549 for any concerns or
questions you may have.

This study has been approved by the Institutional Review Board, CSUSB (909) 5375315.

Parent’s/Guardian’s Signature

Date
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Carta de consent! miento

Este estudio en el que se le pide a su hijo/a que participe esta disefiado para investigar su

conocimiento y cntendimicnto de dos constructos o terminos Hamad os auto-eficacia y capital

social. La auto-eficacia simplementc quicre dccir la habilidnd o competcncia individual de
I# persona y capital social significa los recurs os o las redes socialcs que existen en las

escuelas o cn la comunidad. Su amable participacidn es tremendamente apreciada. Este estudio
serA conducido por Miguel H. L6pez bajo la supervision del Dr. Enrique G. Murillo, Jr. del

departamento de sicdlogia de la Universidad Estatal de California, en San Bernardino. Este
estudio [leva el titulo Fomentando una Conciencia de Exilo Academico con estudiantes de
aprendizaje del idioma Ingles de origen Latina en la preparatoria: La pane que juega la Auto-

Eficaciay ei Capital Social.
PROPdSITO: Este estudio le darA al cstudiante la oportunidad de compartir su experiencia

personal con este investigador via el testimonio para determinar ires cosas: I. Su conocimiento y
enlendimiento de estos dos constructos que son la auto-eficacia y el capital social,'2. Para

determinar como como sus maestros y consejero pueden ayudar el exito academico mientras
estan en la preparatoria, y 3. Como pueden beneficiarse de los recursos disponibles en la escuela

yen lacomunidad.

DESCRIPCION: Para alcanzar esta meta, se llevarAn acabo dos entrevistas con el investigador

L6pez en el centre de carreras de la preparatoria Coachella Valley High School (career center).
Docc estudiantes de las clases de Ingles como segundo idioma serin reel u tad os para cstc

proposito. Los estudiantes serin entrevistados basandose en un protocolo de preguntas y

entrevistas. Hay que rcconocer que este protocolo slrve como guia del proceso del Testimonio.
PARTICLPACION: La participacidn en este estudio es voluntaria. No estA el estudiante en

ningun compromiso de participar si en algun momento se sientes incomodo/a o con sentido de
ansiedad. Los participantes tienen la libertad de dejar de participar sin ningun castigo o
compromiso.

CONFIDENCIALIDAD: Los participantes tienen derecho a su privacidad, y su identidad serA

confidencial. Toda informacidn que presenten sera confidencial y privada. Esta Informacidn que
compana serA guardada en una computadora con clave privada. Aun su nombre serA protegido
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por un seudbnimo o nonibre ficticio.

DURACldN: Este esludio se lomara aproximadamente cuatro semanas para completar. Habra un
minimo de dos entrevistas con los doce participantes. Hay probabllidad que seis de los doce
participantes puedan ser incluidos para una entrevista adicional. Cada entrevista tomara entre 2030 minutes. Todas las entrevistas lomaran lugar en el centra de catreras (career center) de la
preparatoria Coachella Valley High School.

BENEFICIOS: No hay beneficios evidentes por participar en este estudio excepto el hecho de
que dos de los participantes tienen la oportunidad de ganarse un certificado valuado en $25 de la
tienda Target. Los resultados de este estudio podr&n ser publicados en una revista profesional

que puede contribuir a los estudios en esta rama de la academia. La cofidencialidad aun sera
mantenida.

RIESGOS: No hay riesgos evidentes o incomodidades notables para los participantes en este

estudio.

Este estudio ha sido aprobado por el consejo institutional de revisidn (IRB), CSUSB (909) 5375315.
CONTACTO: Si Genes algunas preguntas acerca de este estudio puedes contactar al Dr. Enrique

G. Murillo, Jr. al telefono 909-537-5632 o a su correo electrdnico que es emuriHo@csusb.edu o a
Miguel H. Lopez al tcldfono 760-880-4549 o mloDez20@dc.rr.coin.

Firma del padre/Guardian
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CALIFORNIA STATE UNIVERSITY

SAM BERNARDINO
College oF Education

Department of Educational Psychology and Counseling

Assent Form
Study.’ Fostering a Consciousness ofAcademic Success with Latino English Language learners In High
School: The Role ofSelfefficacy and Social Capital.

My name is Miguel H. Lopez. I am a graduate student at California State University, San Bernardino. I

aip conducting a study as part of my dissertation.
1 am asking you to take part in a research study because I am trying to learn more about two terms or
constructs called self-efficacy and social capital. Self-efficricy means your own individual ability or

competence. Social capital means the social networks or resources that exist in school and in the
community. As part of my dissertation or diesis, I want to learn about your knowledge of these two terms

or constructs and how they impact your life as a student.
As a participant, you will be asked some questions about yourself and your family. These questions
simply serve to determine your knowledge and understanding of the two terms self-efficacy and social
capital. There will be a minimum of two interviews. Each interview should take between 20-30 minutes
each. The whole study should take approximately four weeks. These interviews will be conducted in the
career center at Coachella Valley High School.

You do not have to be in this study. No one will be mad at you if you decide not to do this study. Even if
you start, you can stop later if you want. You may ask questions about the study. Your parents or
guardian will have to say it is okay to be in this study.

If you decide to be in the study I will not tell anyone else what you say or do in the study. Even if your
parents or teachers ask, 1 will not tell them about what you say ordo in the study.

Note: Involvement will be reflected by students’ participation.
Subject’s printed name____________________________________________________________

Signature of investigator________________________________________________________
Dale_________ 2______________________

CALIFORNIA STATE UNIVERSITY, SAN BERNARDINO
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CALIFORNIA STATE UNIVERSITY

SAM BERNARDINO
College of Education

Department of Educational Psychology and Counseling

Forma de asentimiento

Nombre del estudio: Fomenlando una Conciencia de Exite Academico con estudianies
de aprendizaje del idioma Ingles de arigen Latina en la preparatoria: La parle que juega
la Aulo-Eficaciay el Capital Social.
Mi nombre es Miguel H. L6pez, soy esiudiante graduado de la Universidad Estatal de
California en San Bernardino y este estudio es'parte de mi tesis.
‘Tc invito a que tomes parte cn este estudio porque estoy tratando de aprender acerca de
estos dos terminos o constructos llamados auto-eficacia y capital social. La auto-eficacia
significa habilidad individual o competencia personal. El capital social significa las
fucutes o recursos socials que cxisten cn ia escuela y cn la comunidad. Como parte de
mi tesis, quiero saber cual cs tu conocimiento acerca de estos dos constructos o terminos
y como impactan o afectan tu vida como estudiante.

Si estas de acuerdo, se te haran dos entrevistas. Se te van a hacer algunas preguntas
acerca de tus antecedentes, acerca de tu familia, y acerca de tu education. Estas preguntas
ayudardn a extraer respuestas que ayudaran a determinar tu conocimiento de los dos
constructos auto-eficacia y capital social. Aunque hay mis de veinte preguntas no se te
haran todas las veinte preguntas. Estas preguntas tornaran aproximadamente 20-30
minutos. Tu nombre actual no se va a usar. Un nombre ficticio o creado se va a usar.
No tienes que estar o participar en este estudio. Si decides no participar nadie se enojara.
Y aun si partitipas, tienes la option de parar en cualquier momento sin ningun castigo.
Puedes hacer cualquier pregunta acerca de este estudio.

Si decides participar en este estudio no le dire a nadie acerca de Io que digas. Aunque tus
maestros o tus papfis pregunten no les dir£ tus respuestas. Tus papas deben de aprobar tu
participation en este estudio antes de comenzar.

Atencifin: E! envoivimiento en este estudio serd reflejado en la participation de los
estudiantes.

Nombre del sujeto/estudiante__________________________________ ._________

Firma del investigador__________________________________________________
CALIFORNIA STATE CNIVERSnY, SAN BERNARDINO

Fecha_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
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